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PREFACE

Elementary School Counseling: A Blueprint for Today and
Tomorrow was prepared for eixementary school counselors,
tmchmandaﬂmhﬂstratomtoas&stﬂmwﬂhﬂredeﬂop—
ment and management of new elementary school
programs and with the renewal and revitalization of
programs. Counselor educators will likewise find the book
useful in preparing counselors in training for their role as
future managers, leaders, and service providers in elementary

school counseling programs.

Elementary school counselors in today’s dynamic and ever-
changing world are challenged to help schools and those who
work in the school environment to make worthwhile perfor-
mance contributions to that system which will help enable
children to become all they are capable of being. Elementay
School Counseling: A Blueprint for Today and Tomorrow was
written with that goal in mind.

Counselors are characterized as leaders and managers who,
with the appropriate skills, can get extraordinary things done in
the schools. They are people with the potential for turning
challenging opportunities into remarkable successes. They are
the people who can seize these opportunities and lead their
programs and the chiidren they serve to greatness. While the
potential exists for these statements to reflect reality. a gap
seems to be widening between what is possible and the struggle
that many counselors face in trying to keep their piogramns
viable.

We belleve that elementary school counselors, In their
determination and struggle to provide services to admini-
strators, parents, teachers, and children, become so enveloped
in their service role that they often lose sight of their
management and leadership responsibilities. In so doing, they
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also lose a sense of perspective regarding progran. philosophy
and mission. When counselors lose sight of program philosophy
and mission, they begin to function as the sole providers of
counseling services and tecome buried in the morass of duties
and responsibilities that comes with trying to be all things to

all peopie.

The fundamental purpose of Elementary School Coun-
seling: A Blueprint for Today and Tomorow is to assist
counselors and Counseling Program Committees to view
themselves as managers and leaders of a program that s deeply
rooted in and supports all educational programs. Part 1
(Chapters 1 through 6) introduces the reader to a compre-
hensive management plan which highlights the goals of
education, the philosophy of elementary school counseling
programs, and the role of the elementary school counselor in
the educative process. With these understandings firmly
established, the elementary school counselor and Co
Program Committee are led through a comprehensive, sequen-
tially organized, and detatled step-by-step management process
which builds on the four management functions of planning,
organizing, actuating, and controlling.

Counselors follow a detailed six step process which focuses on

1. tdentifying and clarifying desired counseling program
goals.

. conducting a three phase needs assessment,
establishing counseling program goal priorities,
. developing program strategies and activities,

O o W N

. actuating the counseling program utilizing a two-stage
process, and

6. controlling the counseling program In relation to
expected outcomes.

The last chapter in Part I (Chapter 6) contains a number of
ideas that counselors can use in breathing new life into an

v Elementary School Counseling



existing elementary school counseling program. Using a format
of things to think about, pecple with whom to talk, things to do,
and suggested activities, counseclors are provided with a
blueprint for success in developing and implementing program
energizers.

Part I (Chapters 7 through 11) carries the counseling
program management process into curriculum design. The
elementary school counseling program is organized around the
tripartite of the child (child development), the behaviors to be
learned, and the conditions of the learning environment
(physical and psychological factors which contribute to effective
learning,. These three determinants represent the key io
successful counseling program development. Counselors are
provided with a leaming model: curriculum design ideas
pertaining to child development needs (physical development,
social development, self-concept development, cognitive devel-
opment, and career development); and a number of activities
that support the five dimensions of child development.

Counselors are shown how they can meet children's
developmental and societal needs through curriculum design
using a five stage learning model. The same care is demon-
strated In providing for the management of the school
counseling curriculum as is detailed in the management of the
total school counseling program.

Part 1l (Chapters 12 & 13) helps counselors and Coun-
seling Program Committees plan for and manage the future by
tntroducing them to the concept of futurism. Counselors are
presented with flve leadership practices and ten behavioral
commitments designed to help them create the future. Several
practical ideas are provided to guide counselors through the
leadership challenge of searching for new ideas, experimenting
and taking risks, creating challenging visions, breaking rou-
tines, enabling others to act, modeling the way. and celebrating
contributions and accomplishments along the way.

With a plan for creating the future, counselors and
Counseling Program Committee members are acquainted with a
number of future issues and possible directions that elementary
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school counseling programs might take in maximizing the
effectiveness of computer applications in counseling and
human development; in exploring multicultural issues and
directions; in addressing the needs of children living in a
nuclear age; in helping children understand, secure, and
practice their rights: and in dewveloping wellness lifestyle
cutriculums that comprehensively address children’s needs.
Counselors also are challenged to look at their future roles
regarding the leadership and management processes of school
counseling and the effects of power and politics in shaping
counseling programs of the future.

Successful elementary school counseling programs repre-
sent many people, with a unified direction and purpose. if the

people perform well, then school counseling performs well; if the
people don't, the school counseling program can't. The school
counseling program thus represents a collection of people who
work together to achieve a common purpose. That purpose can
be achieved to the extent that elementary school counselors see
themseives first as managers and leaders and secondly as
human service providers. Elementary Schoo! Counseling: A
Blueprint for Today and Toemorow provides for the creation
and implementation of a program designed to meet the needs of
all children because it involves the support of all people who
care about what happens to children.

ﬂ% 4z/rgxf%

John C. Worzbyt

Kot boon O Resorde

Kathleen O'Rourke
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PART I

MANAGING AN EFFECTIVE
ELEMENTARY SCHOOL
COUNSELING PROGRAM

Elementary school counseling has met with many successes
during the past twenty-five years as an important support
service in our schools. However, as we embark on a new decade
and soon a new century, we need to revitalize our efforts and
make new commitments to elementary school counseling

programs. The time is right for school counseling reform.

The following six chapters are designed to assist axd guide
the reader in either developing a new elementary school
counseling program or in redesigning an existing progra.n.
These chapters are unique in that they spotlight the elementary
school counseling program from a management perspective.
Management is an exciting process which focuses on seeking,
setting, and achieving goals. In many ways, we are all managers
in that we direct our own lives. The practice of mans “~ment is
found in every dimension of human activity: schools,
businesses, churches, gorernment. unions, armed forces, and
famtlies {Terry & Franklin, 1982). Regardless of the nature or
scope of our management activities, the process is similar, as
are the pitfalls.

The level of success that an elementary school counseling
program attains or that people attain personally in their lives
can be attributed to the manager’s ability to manage. “A
manager's role is to set goals and amass and mobilize the
resources of men and women, materials, machines, methods,
money, and markets to accomplish the desired results within
predetermined constraints of time. effort, and cost” {Terry &
Franklin, 1982, p. 4).

. If elementary school counseling programs are to make a
significant contribution in meeting children's developmental
and societal needs and are to create and maintain the kind of
supportive teaching/learning environment which will be needed,
elementary school counseling programs will require effective

Part1 Managing an Effective School Counseling Progam 3

‘)4

[



management. Eﬂecﬂvcmamementlsapmmssconsdsﬁngof

activities of planning, organizing, actuating, and controlling for

au:dpurpmdmmMstungﬂmdwmdgoals&uou@peop!e
resources.

Chapter 1: Elementary School Counseling Program pre-
sents a philosophy and rationale for elementary school coun-
seling programs. In this chapter are discussed the components
of a model elementary school counseling program and an
overview of components of program development and man-
agement.

Chapter 2: Planning for Program Effectiveness stresses the
importanceofplanrﬂngasaﬁmdamentalﬁmcﬂonofmanagc-
ment. Steps in the planning process are outlined and include
identifying desired program goals. conducting a three stage
needs assessment. establishing goal priorities, and developing
thedementmyschoolcounseungpmgamoﬂ'aings.

Chapter 3: Organizing the Elementary School Counseling
Program explains how an effective organizational structure is
both necessary and critical to actuating a successful elementary
school counseling program. The organizing function of man-
agement provides the structural design through which people,
resources, and program plans unite n meeting the elementary

school counseling program goals.

Chapter 4: Actuating the Elementary School Counseling
Progam promotes a two step process which moves the
elementary school counseling program to action. Parents,
teachers, administrators, school staff, children, and community
volunteers are first oriented to the school counseling program,
are introduced to the goals and benefits of the program, and are
shown how they can access program services. The second phase
of actuating teaches the same program recipients how they can
contribute to the success of the program as providers of
services.

Chapter 5: Controlling Elementary School Counseling
Program emphasizes the importance of the controlling function

of management in monitoring, guiding, and implementing
corrective action, when necessary, in keeping the elementary
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schoo! counseling program “on target.” The controlling function
helps answer the question: How well are we doing in

progressing towards and meeting our planned program goals?

Chapter 6: Breathing New Life Into an Existing Program
presents six (6) ways in which elementary school counseling
programs can be energized. The topics are Parent Volunteer
Support: Networking: A Spiderweb of Support: Environmental
Connectiveness; Pupil Service Interfacing: School and Com-
munity Partnerships; and Public Relations. Things to think
about. people to talk to, things to do, and suggested activities
are provided for each topic in helping the reader breathe new
life into the elementary school counseling program.

These six chapters will provide t%e reader with a wealth of
information, skills, and confidence necessary to plan, organize,
actuate, and contral an effective counseling program which will
be sensitive to the needs of children and in tune with values of
the larger community.

Part! Managing an Effective School Counseling Program &



CHAPTER 1

ELEMENTARY SCHOOL
COUNSELING
PROGRAM

hat Is elementary school counseling? To answer this

question by outlining counseling activities or listing

counseling services would be an endless task. Rather
what makes more sense is to examine elementary school
counseling not as an entity unto itself, but as a support service
designed to enhance the educational value of the school system,
since that is how it will be judged.

GOAL OF EDUCATION

Elementary school counseling, as with other programs,
takes on meaning in a school system which recognizes the
counseling program’s purpose for being and has a clearly stated
mission which it strives to attain. The school's mission and
what ihe school views as the central goal of education should be
synonomous. Van Hoosc (1975) stated some years ago that “The
goal of ecucation in a free society is to enable youth to acquire
the skdills and understandings to be competent and responsible
people” {p. 27). Participants of the 1970 White House Con-
ference on Children stated the goal of education in yet another
way when they said:

The right to learn is the goal that we seek for the twenty-first century.
We want for our children a mnge of learning opportunities as broad as

Ch1 Elementary School Counseling Progam 7
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the unknown range of their talents. We want our chiidren to know
themselves and, secure in that knowledge. to open themselves to
mmmmmmmmm.mmmm
the preservation of their freedom demands. (US Dept of HEW, Office of

Chiid Development. 1970, p. 75)

While the 1970 White House statement was written nearly two
demdesago.ltsmessagelsasmuchonmxgettodayasmm
Oureducauonalsystemseekstodevdopmomlbemgswlm
purposes and loyalties which are valuable to the incividual and
soclety. Herr (1984) stated it best when he said that
“. . .educational reform of any kind must be mindful that at the
center of attention are the indtvidual needs for knowledge and
skills having general currency in the soclety that students will

occupy” (p. 219).

If these educational goals, or ones like them, are to be
realized, schools will need to

1. provide opportunities for every child to grow, learn, and
live creatively: and

2. redesign education to achieve individualized, human-
ized, child-centered learning.

While the order is a big one, it can be filled by an
educational team whose members have diversified backgrounds
and skills which complement each other. The elementary school
counselor, as a member of the team composed of parents,
teachers, educational specialists, administrators, and com-
munity representatives, can help meet the challenge of educa-
tional excellence in the schools.

PHILOSOPHY OF
ELEMENTARY SCHOOL COUNSELING

A developmental elementary school counseling program {s
concerned with assisting the school to achieve its educational
goals. Elementary school counseling pragrams strive to build
educational systems that will develop moral beings with
purposes and loyalties which are valuable to the individual and
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society. Such counseling programs recognize the unique nature
of children; the necessity of meeting their individual needs; and
the importance of providing a humanized, child-centered
learning climate. While elementary school counseling programs
are committed to and support the teaching of academic skills
such as reading, writing, and arithmetic, equally important they
also support the contention that children need to acquire skills
of self understanding, values clarification, self-esteem enhance-
ment, interacting with others, leaming to perform within the
context of a work environment, developing positive attitudes,
and desiring to participate in lifelong learning. Developing an
understanding and utilization of self is a lifelong leaming
process and is a prerequisite in effective functioning in the
schooling process and in the work force.

Counseling programs strive to help children accomplish
tasks that will lead to cognitive, affective, and psychomotor
development. The program recognizes the need for children to
become critical thinkers, to be able to communicate their wants
and needs to others, to become skilled at processing infor-
mation, and to develop the capacity for making responsible
decisions for self and society. While these skills and processes
develop and mature over many years, they continue to serve
each of us and the environment at every stage in our
development. Counseling s, therefore, a now process with
lffelong continuous benefits that will be utilized over a
lifetime.

RATIONALE FOR
ELEMENTARY SCHOOL COUNSELING

Research supports the contention that what happens to
elementary school children during their early years of devel-
opment will have a marked effect on their coping behaviors in
later life. If we want to provide children with opportunities to
grow, learn, and live creatively, we must pay attention to the full
range of developmental, environmental, and hereditary factors
affecting the teaching-learning process.

Benjamin Bloom's (1956) longitudinal research on intel-
iigence indicated that the environment, in addition to heredity,

Ch 1 Elementary School Counseling Program 8
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is a significant factor tn determining the educational achieve-
ment of children. He stated that approximately 80% of a child's
intellectual growth takes place during the first eight years of
life. with the remaining growth being completed by age
seventeen. Since the period of most rapid growth takes place
during a child’s early years of development, environmental
experiences during those years are most critical and should not
evolve by circumstance alone.

The historical and long standing research of Havighurst
(1952, 1953) and Maslow (1954) further supports the con-
tention that what happens or fails to happen to children develop-
mentally during their early years will more than likely
determine lifelong attitudes toward learning and assist or deter
children in the acquisition of skills, attainment of goals, and
evolvement of satisfactory attitudes toward self and soctety.
Thus, chikiren's perceptions, experiences, and interactions with
others, when added together. will either contribute to the
development of adequate, success oriented individuals, or will
produce ones who will come to view themselves as failures and
worthless human beings.

Knowing what we do about the complex nature of children,
a school system which purports to meet the needs of chfldren
through a strictly academically oriented program, gearing all
learning around curriculum packages which have not changed
with the times, is restricting the world of the child to a less
than adequate experiencing of self. If the school is to contribute
to the growth and development of children, school personnel
must view children as children; they must be able to identify
what behaviors children need to develop; and they must
recognize what eflect environmental conditions (physical and
psychological) have on the teaching/learning process.

One of the major criticisms of the many reports on the need
for national educational reform is that the curriculum revisions
called for are elitist in focus in that they emphasize the
importance of content primarily appropriate for the college
bound. They de-emphasize, by omission, the need for ad-
dressing those skills and understandings which are central to
life and living. The issue is not whether we need to increase the
availability of more science, math, and foreign languages in the

10 Elementary School Counseling

30



curriculum, but whether we do this at the expense of ignoring
the emotional side of learning.

Herr {1984) stated that the collective reports on educational
reform fatled to address the importance of recognizing the
difference in leaming styles and the importance of cultivating
the multiple forms of human ability which are required in our
society. The reports likewise failed to point out the necessity of

and responding to the emotional life of children
and youth and the importance of such activity in enhancing the
teaching/learning process. In addition to these omissions, many
of the reports chose not to address the social problems
confronting children and their families, the emotional problems
associated with the abuse of drugs and alcohol, escalating
juventle delinquency and violence in the schools, problems
created by the changing family stiucture, the increased
numbers of school drop-outs, the rise in child and teen
depression and suicide, and the list continues. While the
educational reform reports failed to address these issues, the
schools cannot.

In times past when the family was intact and people
experienced a sense of community in their neighborhoods, all
shared in the responsibility of child rearing and nurturing.
Perhaps during those times, the school was able to place more
emphasis on academic learning and intellectual pursuits.
However, times have changed. Children and families are

experiencing many new problems brought forth by a changing
society and have nowhere to turn but to schools.

The school has no choice but to recognize and address the
impact that such issues as poverty, unemployment, hunger,

single parent families, and child psychological neglect have on
the teaching/learning process. Whether or not addressing these

jssues ought to be the prime mission of our schools i1s a
debatable topic. However, to ignore such realities is to deny
many children an education which will ultimately result in a
nation at risk.

An elementary school counseling program is designed to
assist the school and community in addressing the full range of
variables affecting the teaching/learning process, from meeting

Ch 1 Elementary School Counseling Program 11

Jid



childi>r’s needs to creating new growth producing leaming
environmems for them. Elementuy school counselors have
knowledge ai:d understanding in such areas us child growth
and developnient, human learning, group dynamics, and self-
concept development. And they have the necessary skills and
expertise to assist teachers. parents, administrators, and
educational specialists in managing the broad range of the
teaching/learning spectrum. Elementary schoo! counselors also
can be of assistance to school personnel in coordinating team
plaaining efforts which utilize the capabilities and strengths of
ccher school specialists and community resource people in
tackling those situations which call for their collective parti-
cipation.

With all that has been said about the impact of a complex
society on education and the importance of providing the right
kind of education for children, is it any wonder that the ever
expanding research, educational technology, increasing body of
knowiedge about human growth and development, and new
teaching approaches have far surpassed the capacity of any one
educational generalist to keep abreast of all that is new
pertaining to the teaching/learning process? The day of the
educational generalist {s {n the past. We have moved into an age
of specialization. Elementary school counseling, as a specialized
fleld in education, has a place in today's schools and will
remain there for as long as that program contributes to the
provision of qua'ity education for all children.

School counselors and effective counseling programs have
achieved a record of empirical successes In assisting the school
ar community in helping children to acquire knowledge,
positive attitudes, skills related to academic achievement,
mental health, interpersonal relations, career awareness, de-
cision making, climatic adjustments to school involvement,
stress management, and increased celf-esteem (Herr, 1983; Herr
& Pinson. 1982). In so doing, elementary school counselors have
been instrumental in encouraging and developing s -ccessful
school-community partnerships which have begun to encourage
the participation of people from many divergent and variant
flelds of study in responding to the physical. social. and ego
needs of children.

12  Elementary School Counseling
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THE ELEMENTARY SCHOOL COUNSELOR -
AND THE EDUCATIVE PROCESS

The central function of an elementary school counseling

is to enhance and improve the learning environment

of the school so that each child in the elementary school has an

opportunity to learn to the best of his/her capacity. An effective

elementary school counseling program seeks to create learning

environments and develop programs which encourage children

to understand themselves, to develop satisfying peer relation-

ships. to accept personal responsibility for their own behavior,

to understand the world of work and education, to make
decisions, and to develop sound values and high ideals.

In helping to create effective leaming environments, one
role of the elementary school counselor is to identify school
practices and obstacles which inhibit the freedom to learn and
to devise ways of removing them. This person acts as a catalyst
in helping teachers critically evaluate the teaching/learning

process. Teachers, for example, are encouraged to de-emphasize
memorization in their teaching practice in leu of discovery: to

move away from educational methods that promote conformity
and help children understand and treasure their differences
and cultivate their talents; and to promote an educational
system which assists children in leamning what they need to
learn when they need to learn it.

One of the counselor's most important functions is to
intervene in the lives of children and to intervene in the
learning environment of the school in order to help children to
learn through experience the meaning of freedom and respon-
sibility so that they can become free and responsible persons. In
order to accomplish this end, the elementary school counselor
who becomes an effective functionary in the educative process
will need to invest more time in alding human development
than in the tedium of record keeping. testing, and adjustive
guidance.

The child’s classroom is as expansive or narrow as the
environment which is utilized in the teaching/learning process.
That classroom, ff it is to meet children’s needs, must cultivate

Ch 1 Elementary School Counseling Progum 13
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their independence, individuality, freedom, spontaneity, and
onglmuty.maeeﬁortscanheaeeompmhedﬂmughcompm-
hmsivedementmyschoolcounseungpmgmmswhlchddmmm
counseling functions similar to those proposed in recent state
lcglslationnmndaungdemmmscmdcounsdmgmw-
ginia, Arkansas, and Tennessee) and in the 1984 American School
Counselor Association (ASCA) Counseling Role Statement.

Further substantiating recent national commitment to ele-
mentary school counseling is Resolution 4.1.26 drafted by the
National School Boards Association (NSBA, 1986) on Guidance
andCounsdlngandadoptedhyltsgenemlmemnyMAprﬂ
1986. The resolution stated that NSBA encourages local school
districts to support comprehenstve counseling programs kinder-
garten through grade twelve and staffed by trained co
personnel. “A counselor in every elementary school” is the
recommendation of the National Foundation for the improvement
of Education in the recent publication Blueprint For Success
(NEA, 1986) sponsored by the National Education Association.
AlsomeCoﬂegeEntmnceExamhmuonBoardmpomKeepmgﬂte
Options Open (19886) urged school districts to begin counseling
programs in elementary school. The authors of that report further
stated that the unfortunate omission of the topic of counseling by
the educational reform movement has serious consequences for
children.

The current practice of providing large amounts of local, state,
and federal dollars for remedial and crisis intervention pmgrams
related to such issues as school faflure, dropouts, juvenile
delinquency, and drug and alcohol abuse may be a case of “too
little too late.” In the long run, early counseling intervention,
prevention, and developmentally focused school counseling pro-
grams make more sense. While funding school counseling pro-
grams represent an added expense to already overburdened
schoal district budgets, not to address this issue now may prove
to be even more costly to our communities, states, and nation in
addressing societal ills which are expanding not decreasing in
size.

An effective elementary school counseling program led by a
well trained school counselor can make a significant difference in

promoting the educational welfare and developmental growth
(physical and psychological) of children by seeking to

14  Elementary School Counseling
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1. recognize early indicators of social maladjustment, child
abuse, and neglect, and other physical and emotional
problems requiring immediate attention and referral ser-

iCes.

2. provide information and an understanding of the worid
of work: the value of a work oriented society; career
awareness; career development; and the interactions of
business, industry and government.

3. coordinate and assist school personnel in conducting
classroom activity sessions for deweloping thinking,
decision making, and interpersonal skills; physical
coordination and dexterity functions; self under-
standing and utilizatton of self abilities; and developing
and practicing coping and management strategies
designed to benefit self and soclety.

4. provide information and cvordinate positive home/
school/community relations designed to recognize and
support cooperation among and between all people
regardless of color, religion, ethnic origin, age, sex, and
belief,

5. conduct teacher preservice and inservice training
sessfons on such diverse topics as individualized learning
styles, child growth and development, classroom man-
agement, group dynamics, child self-management tech-
niques, and curriculum design using counseling stra-
tegies, for the purpose of enhancing the teaching/
leamming environment.

6. contribute to the growth and dewlopment of positive
and productive family living environments by providing
information and conducting parent groups that focus
on such topics as child rearing strategies, child
discipline, raising your child’s self-esteem, improving
family communications, sex educaiion, home/school
networking, and life in a non-traditional family setting.

7. coordinate the counseling program and deveiop the
necessary networking linkages between the counceling

Chl Elementary School Counseling Program 15
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program and all those who must understand and
contribute to its success (Administrators, board mem-
bers, parents, teachers, school specialists, and com-
munity supporters).

8. coordinate and manage a comprehensive counseling
program that not only provides a depth of service, but is

also longitudinally sound in that the program delivers
services that cut across all grade levels K-12.

9. infuse the total counseling program into every aspect
and dimensjon of the learning environment, so that pro-
gram concepts and understandings become a way of life
and contribute significantly to helping each child

become all he/she is capable of becoming.

DEVELOPING AN
ELEMENTARY SCHOOL COUNSELING PROGRAM

Some twenty-five years have passed since the beginning of
the elementary school counseling movement and during that
time a constant theme has occurred regarding the lack of
consensus with respect to the programatic nature of elementary
school counseling. While we have come a long way since our
inception, no one to date has developed a counseling program
which all other counseling programs now model. Variatiors in
pupil personnel organizations, school philosophy and mission,
and community needs by their very nature will serve to dictate
variations in elementary school counseling programs and
methods. Strong counseling programs are strong not because
they mirror programs that are respected elsewhere, but
because the role of the counselor and the elementary school
counseling program elements are based on the educational
philosophy and goals of the school, the needs of children. and
values of the school community. This point of view supports
the need for elementary school counseling programs to be
planned and managed effectively if they are to make a strong
impact on enhancing the educational process in ways described
in tnis chapter.

16  Elementary School Counseling
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Program Development

The management of elementary school counseling programs
lsofm@orconcemtoscbooldlstxicts.memip!entsof
mumdingpmglnmmmemunm.andthemmmumw.
A counseling program that 1s not managed effectively will
become a costly disappointment to all who are left to pick up
ﬂuepieeeammaasctxooldlsmctphnsmupdammmmng
pmgxamortaketheumemeatalﬂmhamwpmgmm.mmc
challenge of management is a must. The management process
can be defined as consisting of four steps: (1) making a plan to
devdopacounsdlngpmgamwhlchpemonallzeaandhuman—
izes the educational process for all children, (2) organizing the
peoplcandmourcesmmeschoolandeommumtyMedto
tmplementtheplm(:i)asslstmgthepe@ewhowmbe
m\zdvedmpafomungmetasksmrytoimp!mentthe
program, and (4) evaluating the counseling program in
relationship to goal attainment (Ivancevich & Matteson, 1987).

What foliows is a program development process which can
be used to create new elementary school counseling programs
ar to revise existing programs. For the purpose of providing
direciion:, the process will be presented as though a new
program is being developed. Figure 1.1 depicts the management
stages necessary for program planning, organizing, actuating,
and controlling.

Identify Conduct Establish
' Desired — Needs \—— Goal
Program Goals Assesament Priorities
Control Actuate Develop
- the - the ] T fe—
Program Program mgm

Figure 1.1. Elementary School Counseling Management Plan.
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mmmmmmommbemum
schooldlsmaandmmmunityneedtoﬁrstdetermmewh::
goalsmelrelementmyschoo!mumdmgpmgmm should
addressing. The elementary school counseling pmg:m pro-
posed in this book is organized according to major
dmmIonsoicbuddebelopmentandanumberofsodetal
issues which effect children's lives.

tary
counseling programs; reviewing national educational reform
reports; securing school and community ideas; and
with local, state, and national school counseling associations.
This list of goals will give the Counseling Program Committee
direction and focus when developing the needs assessment

Conduct Needs Assessment. Only with clear and compre-
hensive goals which are responsible to the given realities of the
schoolandcommunﬂymnaschooldlstﬂctde\dopan
elementary school counseling program which will best serve the
needs of the children and the community. A comprehensive
needs assessment is an activity designed to determine the
problems, wants,andneedsofaglvenschooleommunltyin
relationship to its children. The needs assessment will yield
Information about children's developmental and societal needs,
the behaviors which the school believes that children should be
learning, how successful the school has been in teaching those
behaviors, and the condition of the learning environment which
either supports or disrupts effective teaching and learning,

Establish Goal Priorities. To try to satisfy every destred
goal would be both foolhardy and quite impractical given the
avallable time and needed resources that would be required to
complete the task. The needs assessment process thus becomes
a valuable second step in establishing goal priorities. Needs
assessment results provide a means for informing the school
and community about how well they are doing in meeting the
desired goals that they hoped to achieve. By comparing the
desired goals list with the needs assessment goals list, the
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Counseling Program Committee can identify those goals which
ambelngmetmdtlxosewmchmnot.ﬁomﬂusmformauom
goalscanbeprlmuzedbmedonthelrmrmandnudas
determined by the assessment process. Since some goals will
mqmremoteattentlonthanoﬂmmemommmnthenbe
strategically allocated according to priorities that have been
established.

Develop Progmm Strategies and Activities. Zlementary
school counseling program strategies and activities are needed to

and into the regular academic curriculum,
developed 1n accordance with sound learning theory, result in the
behaviors to be learned, and satisfy the developmental and
soctetal needs of children for whom they were developed. The
strategles and actlvities also must promote positive teaching/
learning climates designed to foster high seif-esteem and stim-
ulate the desire for continued lifelong learning in children. Of a
more pragmatic nature, strategles a2nd activitles are to be
deslgmdsoastomakeuseoftheﬁxllmngeofmsoum(pmﬂe.
materials, equipment, budget) available to the school and com-
munity in addressing the program goals. A sound elementary
schoo! counseling program demands the input and collective
cooperation of many people with diversified skills and talents, if
the school district is to be successful in meeting the identified
needs of the children it serves.

Actuate the Program. Many otherwise successful elementary
school counseling programs have failed because the school
district and counselor did not have an implementation plan. For a
program to succeed, it must have an organizational structure
which enhances the delivery and reception of program services to
those who will benefit from them. The management process
requires knowing how to get things done through people. The
counselor, using the organizational structure and the goal
priorities list as a guide, will need to successfully communicate
the nature of elementary school counseling as a cooperative
school and community program designed to meet the develop-
mental and societal needs of children.

Control the Program. While the final stage of the manage-
ment process is control (evaluation), it is really an on-going

process. A monitoring system is required to determine the degree
to which program strategies and activities are meeting program
goals.

Ch 1 Elementary School Counseting Program 19
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Necﬁveeonhdthpmﬁdemdﬂyavnlhbkand
continuous feedback which fs used to keep the

tary counseling

programs which get desired results {Albanese, 1988). Elemen-

achoulcounsdmgpmmswhlchmakeuaeofon-gomg

;hv;lyuauonshdptolnsumprogxamwanmbyhdngmtum
Mmandpaylngamuontomdrpmgramamm

COUNSELING PROGRAM COMMITTEE

An elementary school counselor cannot plan a new
counseungpmgmmormakeclmngeslnanmsungmeby
woddnglnlso!aﬂonlnordutolnsmethatthedemenfmy
schodcounsdmgpmgmmisanmtegalpanofthetotalschool
system and community, a committee, representing various
segments of the school and coinmunity needs to be involved.

The Counseling Program Coinmittee will become actively
involved in all facets of the management process as delineated
in Figure 1.1. The committee will participate in
orgmﬂzhg.actuaung,andcontmmngumprogmmamlwnl
ﬂxmﬁonundertheleadcmupofmeschoaleounsdor.Sdm
districts, which involve the total participation of the school and
community, add breadth and depth to the elementary school
counseling program which radiates beyond the role of the
school counselor as the sole provider of services (Worzbyt,
1978),

Membership on the Counseling Program Committee should
be broad enough in scope to touch all dimensions of the
system, but small enough in number to accomplish its mission.
Key people to consider are teachers {primary and intermediate
grades), administrators, health personnel, puplil personne} staff,
specialized instructional staff, and community representatives
{school boa:d member, parents, business/industry representa-
tive]. The Committee membership probably should not exceed
ten (10) to twelve (12) people.

20  Elementary School Counseling
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Committee membership can be secured in a variety of ways.
The key consideration is that members should be informed in
advance of their participation as to the role, function, and time
commitment of the Committee. They then can decide if they

choose to participate.

Developing a team approach to elementary school coun-
seling is critical to the management process. When staff
members are invoived in the design and implementation of the
elementary school counseling program, they are inclined to
support it. The committee process, while time consuming,
provides an excellent vehicle for promoting the role of the
elementary school counselor and involving the entire school
community in the delivery of services.

In keeping with this philosophy, the elementary school
counseling program described in this book reflects the four
priority counseling recommendations for action in the schools
as delineated in the 1986 College Entrance Examination Board

Report, Keeping the Options Open.

1. Establish a broad based process in each iocal achoal district for

determining the particular gutdance and counseling needs of the
students within each school and for planning how best to meet
these needs.

2. Develop a program under the leadership of each school principal

that emphasizes the importance of the guidance counseior 8s a
monitor and promoter of student potential, as well as coordinator
of the school's guidance plan

3. Mount programs to inform and involve parents and other
members of the family influential in the choices, plans, decisions,
and learning activities of the student.

4. Provide a program of guidance and counseling during the early
and middle years of schooling especinlly for students who
traditfonally have not been well served by the achools. (pp. 5-8)

Schools must develop caring environments in which
children are viewed and supported both as learners and as
human beings. All children deserve no less than the very best
which schools can provide in meeting their developmental and

Ch1 Elementary School founseling Progam 2]
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societal needs. Yet we have not heard from educational leaders
about the importance of attending to children's needs as much
as we have heard about new academic requirements, more tests,
and longer school hours (College Entrance Examination Board,
1886).

The Study Commission of the College Entrance Examt-
nation Board (1986) stated that many children have become
discouraged in today’s schools because their needs are not
being met and that improved school counseling programs could
contribute significantly to reducing the considerable waste of
human talent which currently exists. By addressing the four
priority recommendations stated eariter and outlined in the
1986 College Entrance Examination Board Report, Keeping the

Options Open, school counseling programs can help to make a
significant difference in fulfilling the promise of meeting
children’s needs and providing equal educational opportunities
for all

The fulfillment of the College Board's four recommenda-
tions will surely result in a positive future for children in which
they hopefully will be able to attain those attributes envisioned
at the 1970 White House Conference on Children.

We would like him {her] to be a man {woman|] with a sense of himseif
|herself] and hisiher] own humaness, with awareness of his [her]
thoughts and feelings, with the capacity to feel and express love and
Joy and to recognize tmgedy and grief. We would have him [her] be a
man [woman] who, with a strong realistic sense of his [Ler] own worth

respecting diversity and difference. We would want him {her] to be a
being who, even while very young, somehow senses that he |she] has
the capacity for lfelong spiritual and inteliectual growth. We would
want him {her] to cherish that vision of the man [woman] he [she] is
capable of becoming and to cherish the development of the same
potential in others. (US. Dept of HEW, Office of Child Development,
1970, p. 78)

22  Elementary School Counseling
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PLANNING FOR
PROGRAM
EFFECTIVENESS

Janning is a necessary management function for any

program to survive, grow, and develop. The planning

process not only determines the program goals and
objecﬂws,butalsospecmesmeresomwmatwlﬂbeneededto
implement the program and achieve goal sutisfaction in a cost
effective manner. The planning process shapes the organiza-
tional structure of the program; determines the most effective
methods for implementation, program maintenance, aud
enhancement; and establishes appropriate methods for con-
ducting on-going evaluations. Planning answers the questions:
Where are we now? Where do we want to go? How do we get
there? How are we doing (Terry & Franklin, 1982)?

While planning an effective elementary school counseling
program designed to meet the physical, social self-concept,
cognitive, and career development needs of children is impor-
tant, action is the key to success, not planning Planning
provides the Counseling Program Committee with a sense of
direction and should be thought of as a means to an end and
not as an end in itself “Planning is selecting information and
making assumptions regarding the future to formulate acti-
vities necessary to achieve organizational (program) objectives™
(Terry & Franklin, 1982, p. 148). The process is continuous and
serves to provide the elementary school Counseling Program
Committee with numerous decisions to be made so that the
Committee can best serve children both now and in the future.
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STEPS IN PLANNING

The elementary school counselor and the Counseling
Program Committee will need to become inwolved in many
different planning activities associated with developing an
efiective counseling program. One such planning process relates
to reviewing the philosophy and mission of the elementary
school and then establishing a philosophy and mission
statement for the elementary school counseling program which
suppoﬁstheschﬂsposiumlnmmwl.mementwywmol
Counseltng Program is discussed the importance of estab-
lishing a philosophy and mission statement prior to developing
a new elementary school counseling program or revising an
existing one. With that in mind, in Chapter 2, Planning for
Program Effectiveness, we will be covering those steps neces-
sary in developing an elementary school counseling program
which supports the philosophy and mission of the schoal
system and that of the elementary school counseling program.

The first four steps in establishing or revising an
elementary school counseling program are

1. identifying desired program goals,
2. conducting a needs assessment,

3. selecting goal priorities based on need, and

4. developing program offerings through linking program
activities and strategles tc priority goals (Szilagyl, 1984).

Developing program organization, implementation, and
evaluation activities also need to be a part of any planning

process. They will be discussed in Chapters 3, 4, and 5
respectively.

IDENTIFYING DESIRED PROGRAM GOALS
Desired program goals are those priority goals that an

elementary school counseling program hopes to achieve in
meeting the developmental and societal needs of children. The
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goals that are selected are ones that the school and community
feel strongly about and want included in the educational
program of the school. This goal list will serve as a guide in
developing the needs assessment process which is the next step

in program development.

The Counseling Program Committee need not be concerned
at this stage with whether or not the selected goals are being
addressed, the conditions of the learning environment, or
whether or not the needed resources are avaflable to meet the
goals. These factors will be reviewed during the needs
assessment. The Committee's primary function is to determine
what children’s developmental and societal needs are in
relationship to enhancing the teaching/leamning process and
then to formulate goal statements which will provide direction
in establishing an effective program.

Literature Review

The developmental needs of children can be reviewed by
reading books by such people as Elkind (1978 & 1981), Maslow
(1954), Havighurst (1953), Dinkmeyer and Caldwell (1870),
Gesell and Iig, (1946) and McCandless (1967). The develop-
mental needs of children can be categorized according to five
dimensions of development: physical, soclal, self-concept,
cognitive, and career. As child developmeni books are studied,
the Committee should be asking itself, what are the develop-
mental needs of children in each of these areas and what
behavioral outcomes are most important for them to achieve in
order to be contributing members of society?

Educational Philosopby Statement

In addition to reading child development texts, the Com-
mittee will find the school's educational and counseling
philosophy and mission statements useful to review. These
statements embrace a point of view subscribed to by the school

and counseling program and can give direction to program
development as well.

School and Community

Another source of useful information in establishing
direction for the elementary school counseling program is to
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talk with school personnel. They have daily contact with
children and can provide insightful information about the
developmental needs of children and what goals to establish in
achieving the desired outcomes.

Likewise, the community in which the school resides has a
perception of its own about what ch’.dren need to leamn and
understand about themselves and the environment (societal
needs) in order to “make it In this world" A varlety of
environmental issues (economical, sociological, medical, demo-
graphics, multi-cultural/ethnic, political, legal, technological,
and educational) do impact upon children by creating needs
which also must be addressed if children are to take full
advantage of the teaching/learning process both in and out of
school.

Educotional Reform and
Counseling Program Siatements

If the Counseling Program Committee members are not
already familiar with the following educational reports, books,
and bibliographies they should consider reviewing these printed
resources, as well as others, in preparing the desired elementary
school counseling program goals list.

1. A Piace Called School {Goodlad, 1984)

2. Keeping The Options Open (College Entrance Exam-
ination Board, 1986)

3. Counselors: Agents For Educational Excellence (AACD,
1985)

4. Role Statement on The Elementary Counselor (ASCA,
1984)

5. The Future of School Counseling: AACD Bibliography
Materials (AACD, 1987)

Counseling Program Goal Statements

Once Counseling Program Committee members have re-
viewed the available data on the developmental : nd societal

28 Elementary School Counseling
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needs of children, they are ready to create a counseling program
goals list. The list should be organized according to the five

dimensions of development (physical, social, self-concept, cog-

nitive, and career) and those societal issues in the community

which have created specific child needs that must be addressed

if children are to grow and develop in self-enhancing ways.

What follows is a sample list of counseling program goals
headings.

arranged according to the suggested
1. Physical

a. Assist children in understanding their own personal
growth and development {physical and emotional

changes).

b. Assist children with hand-eye coordination, balance,
body in space, and laterality.

¢. Assist children with small and large muscle develop-
ment.

2. Social

a. Assist children in developing peer relationships.

b. Assist children in learning to work effectively in
groups.

¢. Assist children in developing interpersonal skills.
3. Self-Concept

a. Assist children in developing an understanding and
utilization of self.

b. Assist children in developing a positive self-esteem/
self-concept.

¢. Assist children in developing life management self-
help skills (stress management, assertiveness man-
agement, values clarification, and communication
skills).
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4. Cognitive

a. Assist children with decision making, goal setting,
risk taking, and life planning experiences.

b. Assist children with developing rational cognition
skills.

c. Assist children with developing thinking skills and
operations.

B. Career
a. Assist children in developing pride in their work.

b. Assist children in understanding and appreciating
the values of a work oriented society.

c. Assist children in exploring and more fully appre-
clating the use of their leisure time.

6. Societal Issues

a Economical: Rising unemployment, high taxes, and low
income levels may require special school programs to
combat famtly stress, hunger. and child abuse.

b. Soclological: Family problems. differing family constel-
lations, and varying child rearing practices may require
effective parenting programs, latchkey safety programs,
and situational adjustment programs to respond to such
issues as divorce, separation, depression, weight control,
drug and alcohol abuse, and step parenting.

¢. Medical: Threatening community problems and chang-
ing health practices may require counselors to address
issues like AIDS, death education, and creating wellness
programs to meet society’s changing interest in pro-
moting total health.

d. Demographics: Demographic changes to include popu-
Iation shifts, declining birth rates, increased aging of the
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population, and rising divorce rates nave led to a
significant increase in the number of United States
citizens not directly involved in schools. A direct
relationship appears to exist between these demo-
graphics and the growing difficulty of securing top
dollars to support public schools. While many schools
are closing down, America’s need for education will not
diminish. For America’s schools to survive, not to
mention attaining good health, the support of America's
citizenery is imperative. Counseling programs that bring
children and aduits together will help to emphasize the
importance of schools and the significance of citizen
support in protecting America’s future.

Multi-Cultural/Ethanic: America has always been a
multi-cultural society. However with shifting birth rates,
population mobility, and ever-increasing interests in
world trade and travel, all Americans must leam to
appreciate and cherish multi-cultural and ethnic diver-
sity. School counseling and academic programs must
mode] respect, cocperation, self-worth, and accomplish-
ment for all children representing diverse cultures,
religious backgrounds, and educational needs. Such
programs need to create a sense of unity and appre-
ciation for both children and adults and their unique
cultural contributions.

Political: Negotiation, arbitration, mediation, and per-
suasion are all political processes that people use to
support and promote a particular view or cause. As
human beings, people both effect and are affected by
politics. Counselors and educators must be evermindful
of the societal issues which children must be prepared
to address, such as those created by political reform.
Children also must be taught how to be political in a
world, which by its very nature, is political in scope.

Legal. Modern day societies are governed by laws. Laws
represent a binding custom or practice of a community.
Such enforceable rules of conduct are meant to redress
possible wrongs and represent advisable actions taken
by a soclety to instill faimess and order. Laws require
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people to modify their behaviors for the good of all
Children's lives are as much affected by law as are adult
lives. Counseling and educational programs must be
designed to protect the legal rights of children and to
teach children how to live in a society governed by laws,
ethics, and morality.

h. Technological: The twentieth century has brought with
it many technical changes and advances. Many of these
changes also have resulted in legal and moral dilemmas.
Children need to be exposed to and experience technical
advances as well as to participate in the discussions
which establish the moral and legal application of their
uses.

i. Educationsl: Education is under a microscope at the
close of the twentieth century as educators study its
problems and prospects for the future. As changes are
made. children’s lives will be affected. Counselors,
teachers, educational specialists, parents, and com-
munity leaders will need to be ever mindful in
addressing the needs of all children created by those

educational changes.

The elementary school counseling program goals list
provides the counselor and the Counseling Program Committee
with a set of important goals which they support and which
specifies what they believe the elementary school counseling
program should be doing. Parents, teachers, administrators,
school board members, and community supporters have all had
a hand in setting the initial dtrection of the program which is
sensitive to the developmental and societal needs of children
unique to the surrounding community.

CONDUCTING A NEEDS ASSESSMENT

Having developed the desired program goals, the Counseling
Program Committee has established a solid sense of direction
from which to create and implement the needs assessment
process. Asking the right questions is a critical first step in
creating a needs assessment plan which will yleld the
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appmpﬂateconecﬂvemddevdopmntalmeasmesneededln
designing an effective elementary school counseling program.
Needs assessment refers to those sets of activities which will
assist the Counseling Program Committee in determining the
gapsthataustbetweenwﬁmetheekmmryschodcmumdmg
pmgamlsnowmmwhetethatpmgmmnwdstobetﬂus
to deliver services needed by children (Gannon. 1977). By
comparing the desired program goals list with those goals
that will eventually evolve from the needs assessment process,
the Counseling Program Committee will be able to identify the
priority program goals and be able to estimate the extent of
the resources necessary to achieve goal attainment.

Process

The effectiveness of any educational program is in its
ability to foster meaningful learning experiences which enable
children to become all they are capable of becoming. Learning
may be characterized as a process which enables children and
adults to behave In ways which will satisfy their developmental
and societal needs. Therefore, determining what should be
learned and how best to impart those learnings are significant
factore to be addressed in any needs assessment. With these
points in mind, the focus of the self study should be threefold:
{1) to evaluate the needs of children in relation to what is being
learned, (2) to assess the curriculum and tise teaching/learning
process, and their capabilities to deliver needed services, and (3)
to make a thoroush utudy of the environment and those
climatic conditions which affect the teaching/learning process
(Worzbyt, 1978).

Children's Needs. Children are .irst and foremost
complex individuals with developmental and societal needs.
Developmental needs imply that children grow and develop in
sequentially ordered stages. Within each stage of development
are specific, identifiable needs and tasks that must be met
through the teaching-learning process in order to guarantee
successful developmental progress through the remaining

stages of developmen?

In addition to the generally predictable nature of develop-
ment are the not so predictablc situational variations in
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children’s needs which are attributed to soctetal issues and
hereditary differences in children's backgrounds. These needs
abomumbeadmcmumﬂy.memmmtpm
must evaluate children’s developmental and societal needs in
odertopmﬂdepmpomml.meanmgful,andrdevantlmrnmg
experiences.

'I‘heCounsdmnggmmComnuttee.uslngltsknowledgeor
child growth and development and its understanding of the
schoolandeommunityenvimnment.amenmumgedtodﬁop
assessment instruments designed to ascertain the needs of
children in the same five dimenstons of development mentioned
earuermthechapter.mmanundmmdmgofwhat
comlselmggoalstheCommjtteewlshestomeet.thcymustnow
ascertain to what degree those goals are actually being met.

1. Physical Development Goals: To what extent are
children’s developmental similarities and differences

being addressed as they affect the

process? Does the elementary school counseling pro-
gram work with children and parents in responding to
variances in physical maturation, hereditary conditions,
and environmental factors, which require individualized
attention in meeting children's needs?

2. Socisl Development Goals: To what extent are children
leanungtownrkmgethermg!'oupadevdoplxxgshlhof
socialllvlng.dcvdoplngpnsmwandhealmypeer
relationships, and understanding the nature of group

dynamics in a world which demands learning to belong
and adjusting to continuously shifting peer groups?

3. Self-Concept Development Goals: What evidence exists
that children are developing a positive view of self: are
learning self-assessment and self-management skills: are
learning self-trust, self-confidence, and developing feel-
ings of self-acceptance?

4.Coplﬂnbavﬂnpmtﬂmhz'l‘owhatdegreehave
children developed those cognitive skills related to

thinking, decision making, goal setting, communicating,

processing information, and cognitive management
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(positive thinking, cognitive planning, using imagery.
moral development)?

5. Career Development Goals: To what extent do children
understand the world of work, the nature of a work
oriented society, their place in the family and other
groups to which they belong, how to effectively make use
of their leisure time, and the meaning of work as it
applies to them in the here-and-now?

6. Societal Issues Goals: To what extent do economical,
sociological, medical, demographic, multi cultural/ethnic,
political. legal, technological, and educational issues in
the community influence and determine children's
needs? How successful are the school's existing aca-
demic and counseling programs in meeting those
needs? Depending on the nature of societal issues
impacting on any given community, a schoo! may need
to establish specific program goals designed to address
community health needs, multi-cultural and ethnic
influences, and recent technological advances about
which children must learn and understand.

While the nature and impact of societal issues will
vary from community to community, every community
will be affected by a number of societal issues which will
impact significantly on children’s growth process. Soct-
etal issues must be recognized and school program goals
established to meet the critical needs of children which
they have created. In so doing, children will become
better equipped having leammed the necessary behaviors
{skills) to live and grow in today's ever-changing, and
fast-paced society.

As the assessment process is planned, the Counseling
Program Committee will need to discuss the specific tasks that
children should be able to perform or demonstrate at various
stages in their development. The degree to which the children
are attaining the expected range of behavioral competencies
(goal criteria) will be indicative of the range of success enjoyed
by the elementary school counseling and academic programs.
When determining expected levels of child performance, the best
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pmcedumlstocmsultavaﬂetyofmo@medchﬂddﬂdop-
ment texts, authorities on child growth and development. and
respected commercial assessment instruments.

In addition to devising their own evaluation instruinents,
school districts are encouraged to make use of commerically
prepared measurement devices; parent, teacher, and counselor
observations; cumulative folder data (physical examination
reports, anecdotal records, samples of student work, pupil self-
report data, standardized test results, previous academic
records, parent conference records, sociometric data, and case
studies); psychological data; and classroom performance infor-
mation. School board members, representatives from business
and industry, and social service agency representatives also can
provide useful data regarding their assessment of the product
which schools tumn out. What deficiencies, if any, do these
peoplemcogmzelnmedeve!opmentalandsocietalamaswhich
the schools should be addressing?

When the needs assessment has been completed, the
Counseling Program Committee will be able to identify the full
range of successes ..ad deficlencies that exist within the
current elementary school system. With that information in
hand, the Counseling Program Committee will be ready to
evaluate the curriculum in terms of what is being taught, how
it 1s being taught, and the purpose served by the various
curriculum offerings and requirements in meeting the de-
velopmental and societal needs of children.

Assessing the Curriculum. Elementary schools that are not
in tune with the developmental and societal needs of children
may very well be creating curricula which run counter to their
needs. Therefore, what is to be learned and the patterning and
sequencing of the learning experience must be tatlored to the
maturational development of children and the various needs
which must be addressed.

In assessing the curriculum, not only is an examination to
be made of what is being taught. but also when it is being
taught, and how it is being taught. The Counseling Program
Committee should be concerned with the adequacy of the
existing elementary school counseling and academic programs
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to meet the developmental and societal needs of children as
defined by the needs assessment.

One way in which school and community participants can
be involved in assessing the school curriculum is to respond to
aquesﬂmnalm?arﬂclpantscanbeglwnadmgmphm
mtmgmstrummtcomnmmgmndomlyordemdgmlmmms

then given a- opportunltytomﬁetheectcnttowhlehthqr
belteve the curriculum is teaching those behaviors. Figure 2.1 is
an tllustration of a goal statement and scale that would be an
e:ampleofaquesuonnalreandfommtthateomdbeusedto
assess the curriculum.

Upon completion of the survey, the scores for each goal cun
beavemgedsotlmtseparatemmseowsforeverygoal
statement can be obtained for each of the varlous community
school sub-groups represented. Once the scoring has been
completed. the goal statements can be arranged in sequence
accordlngtothemedsaspemeivedbythesub-gmupacoals
with mean scores of six i6) or below have the greatest need for
attention, while goals with mean scores in the ten (10) to twelve
(12) range are thought to be adequately met and, therefore,
would not necessarily require additional emphasis. Goals with
average score ranges of 13 or above are thought to be receiving
more attention than is warranted.

While the survey results will specify the perceptions of
school and community survey participants, and that is
important information to have, those data do not necessarily
reflect what is actually happening. The Counseling Program
Committee needs to compare children’s developmental -
socletal needs as determined by the needs assessment with uie
curriculum survey results and then conduct an actual eval-
uation of the curriculum.

The degree to which children’s needs are met through the
curriculum is as much due to perception of people as it is to
curriculnm design and content. The Counseling Program
Committee needs both sets of data. When evaluating the
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To: Parents, School Board Members, and Community
Representatives

Directions: Read the goal statement and then answer the
question by circling a number on the scale that best expresses

your response.

Goal: Children understand and practice skills in effective
decision making.

Guestion: In my opinion, how well are current school programs
meeting this goal?”

Extremely Poor Fair, but Leave Too much
Poor more needs asis is being
to be done done

123 4 5 6 789 10 11 12 12 14 15

The same questionnaire could be given to school personnel by
changing the persons identified after “To:" and the “Question™
is illustrated by the following;:

To: Teacher, Administrators, and Special Service Personnel
Directions: Same as above
Goal: Same as above

Question: “How well” are my school’s current programs
meeting this goal?

Figure 2.1. Nlustration of one goal statement and related
question for needs assessment questionnaire.
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curriculum, recognition must be made that teachers, admin-
{strators, counselors, and learning specialists are most knowl-

edgesable about what to study.

'medcwlopmenmlandsocietalcounseungpmgmmgoa)s
need to be studted in accordance with the current curriculum

program offerings. In reviewing the curriculum to meet
children’s needs, the following questions should be asked:

1. Do the school's curriculum offering support the school

counseling program objectives (developmental and soci-
etal needs) in the primary and intermediate grades?

2. Are the school counseling program objectives geared to
the maturational development of the children?

3. Are the school counseling objectives taught in accor-
dance with sound learning theory?

The desired data can be gathered by reviewing the
elementary school's textbooks and related educational aids,
subject curriculum outlines. lesson plans, and via cusssroom
observations. The purpose for conducting a curriculum assess-
ment is not to negatively criticize or to find fault, but to review
curriculum design, delivery methods, and the degree to which
the curriculum addresses children’s developmental and societal
needs.

Assessing The Learning Environment. Learning takes
place in the context of a social system (the school) which
mirrors the complexities of the community which it serves.
Climates of the school and the community impact significantly
on what is learned, when it is learned, and how it is learned.
The environmental assessment process is concerned with
jdentifying ways in which both the school and the community
can improve upon the teaching/learning climate for the benefit
of children.

The physical climate consists of those factors which are
directly observable. Some examples of physical factors that can
contribute to or inhibit the quality of services delivered to
children are classroom lighting, heating, air circulation, avail-
able space, noise levels, furniture arrangements, availability of
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nwdﬂmsoumbudget%hlngmpplles.medhmw
andequlpmenthlmgthofschoolday.andscheduledbreaksfor
teachers and children.

of societal issues (economical, sociological, medical, demo-
graphics, multi-cultural/ethnic, political, legal, technological,
and educational) which can affect any community. Anyone or a
combmaﬂonofmwepsychologlealdlmatelssmsmanddo
im,act significantly on the needs of children and their
readiness to learn,

And while the elementary school counseling program
cannotaddreasanofmephyslcalandpsychdogcallssues

impacting on the teaching/learning process, it must respond to
those climatic conditions and issues which are within its

sphere of influence. Perhaps by establishing school and

conditions which place children at risk and in providing quality
educational experiences for all children.

After the learning environment (school and community) has
been assessed and the data have been evaluated, the Co
Program Committee can offer suggestions and a plan of action
in designing a teaching/learning environment that will be
physically and psychologically conducive in supporting the
successful attainment of the school's targeted academic and
elementary school counseling program goals.

ESTABLISHING GOAL PRIORITIES

The most significant aspect of the planning process 1s
selecting goals and strategies upon which the elementary school
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counseling program will be based. These goals will provide a
direct link between the needs of the children and the delivery of
program services as determined by the elementary school
counselor and members of the Counseling Program Committee.

While a variety of methods exists by which goal priorities
can be determined, the proposed method reviews the inter-
actions of the desired priority program goals list with the
needs priority program goals list as determined by the needs
assecssment. The desired priority goals list represents those
goalswluchbwtmﬂectwhmasumdemmtaryeoumdmg
program should be if it 1s to meet the needs of children. These
goals were first identified during the early stages of the
planning process and sequenced in a hierarchial fashion from
high priority to low priority in accordance with their worthiness
-of attainment as perceived by the Counseling Program Com-
mlttee.Thenmdspﬂoﬂtygoalshstmﬂectsthedegmemwhlcb
those same goals are actually being met. This goal list is
sequenced from high need (goals are not betng met) to low need
(goals are being met), thus reflecting the varying degrees of
success in goal attainment. Arrange as shown in Figure 2.2.

" Lot o gt 1o lowent) " it o gt o v
1 1.
2. 2
3 3,
4, 4
5 5.
Figure 2.2. Counseling goals priority list.
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By comparing the two lists, the Committee can begin to
identify four categories of program goals as illustrated in Figure

2.3.
Priority Goals
Low High

Low Priority High Priority
N High
E High Need High Need
E
D Low Priority High Priority
S Low

Low Need Low Need

Figure 2.3. Developmental goais priority grid.

High Priority—High Need Goals

These goals are not only thought to be very important by
the Counseling Program Committee as ones that need to be
addressed (high priority), but are the very same goals which are
not being met through the school curriculum (high need). The
children's developmental and soctetal needs for whatever reason
are therefore presently going unattended. Consequently, goals
falling into this category are of top priority and need to be
addressed.
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High Priority—Low Need Goals

'mesegoahamnotomythwghttobeveryunpomnt(hm
prloﬂty)bytheCounsdmnggmmCommlttee.butﬁuyalso
mbdngadequaedymetbythesclmolcoumdlngpmamﬂow
need). The Committee needs to review the expenditure of
resources, program activities, and time spent developing these
high priority goals to determine what program resource
adjusunmts.lfany.canbemmmmmmngquamy.whﬂe
redirecting a resource surplus to those goal areas that need
further development or refinement.

Low Priority—High Need Goals

While the Counseling Program Committee thinks these
goalsamlmpormntﬂwyammeleastmmrmntmbe
addressed of the many goals that have been listed. However, the
CounsdlnnggmmCommltmealsoneedstobemmthat
thwegoalsmnotbemgmet.lfmeym'eimportantenoughto
be maintained as program goals, the Counseling Program
Committee will need to assess curricular offerings, the be-
havlombelngtaught.howmeyarebeingtaught.andme
conditions of the leamning environment in order to make
recommendations which will lead to goal attainment.

Low Priority—Low Need Goals

As with category three, these goals are thought to be
important even though they are near the bottom of the desired
program goals list. However., unitke the preceding category,
thesc goals are being met. After reviewing this group of goals,
the Counseling Program Committee will have to decide if all of
these goals are to be maintained and at what level of
commitment {resource expenditure).

Once the Counseling Program Committee has identified the
elementary school counseling program goals to be given priority,
they should seek consensus in agreeing that these goal
statements clearly reflect the needs of the children, that they

support .Ze educational and counseling philosophies of the
school, and that they address the unique needs and charac-
teristics of the community.
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DEVELOPING PROGRAM OFFERINGS

With the needs assessment information collected and
analyzed and the priority program goals selected, the Coun-
seling Program Committee is ready to ask and answer the

following questions.

1. What new elementary school counseling programs
should be offered?

2. What existing elementary school counseling programs
should be continued without modification?

3. What existing elementary school programs
shouldbemodmedlntermsofwhatlsbemgtaught.
howitisbeingtaught.andwhmltlsbeingtaught?

4. What additional resources or modification in resources
wlﬂbeneededh:de\n:lopulgnemegamsandm
modifying existing programs?

5. What existing elementary school counseling pro-
grams should be discontinued because they are no
longer needed?

6. What positive and negative environmental conditions

eustmtheschool(physimﬂandpsynhm)that
need to be addressed in meeting the priority program

goals of the elementary school counseling program?

7. What positive and negative environmental conditions
exist in the community (physical and psychological)
which need to be addressed in meeting the priority
program goals of the elementary school counseling pro-
gram?

8. What soctetal issues affecting children's needs must be
addressed (economic, sociological, medical, demographic,
multi cultural/ethnic, political, legal, technological, educa-
tional)?
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Goal Clarity

Goal statements are the blueprints of program design in
that they operationally define the expected behavioral outcomes
to be achieved through the program. Program strategies
(objectives) are simply smaller goals which, when propery
sequenced, clarify the steps to be achieved in meeting the main
goal. When the strategies have been satisfied, the goal will have
been automatically attained.

Goal statements and strategies (objectives) should be stated
in outcome terminology so that they are

1. behavioral, clear, concrete, specific, operational:

2. measureable, or in some way at least veriflable clear when they
have been accomplished;

3. realistic. not set too high, capable of being accomplished with
available resources;

4. worthwhiie, not set too low, not petty or meaningless; and

5. adequate, that is, goals that are substantial translations of the
mission of the system and that de facto satisfy real needs and
wants. {Egan & Cowan, 1979, p. 126)

Identifying and Selecting
the Goal Strategies

Many different strategies can be employed to satisfy the
accomplishment of any given goal Planning for program
effectiveness requires the identification and selection of goal
strategies that will be appropriate in purpose, adequate in
scope, effective in achieving the desired goal, efficlent in
resource expeditures, and generate positive outcomes with few
negative side effects. The following steps are recommended in
developing a comprehensive program plan for each priority goal.

1. Organize the elementary school counseling goal priori-
ties according to the five dimensions of child develop-
ment and the societal issues which impact significantly
on child success.
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2. For each goal listed, brainstorm all the possible ways of
reaching the goal

3. Analyze each alternative strategy from varying points of
view in order to determine its feasibility.

a Study the driving (school and community) and
restraining forces (school and community) that will
need to be addressed for each strategy.

b. Review the required resources needed in terms of
their availability and/or accessibility in implement-
ing the strategy. Resources like the following need to
be considered: Personnel, funds, equipment, facil-
ities, time, knowledge, skills, political influence. etc.

¢. Evaluate each strategy according to such criteria as
appropriateness, adequacy. effectiveness, worthwhile-
ness, efficiency, and possible side effects (positive
and negative).

4. Select the goal strategies and methods of implementa-
tion that best satisfy the selection criteria as presented
in the previous step.

5. For each goal strategy identified, determine

a. the necessary steps to achieve the strategy (objec-
tive);

b. the activities to be utilized in carrying out each step;
c. a schedule for completing the strategy and activities;

d. the resources necessary for processing each strategy
and related activities;

e. who is to benefit from goal attainment;

f. who will need to be responsible for implementing the
strategy and directing the activities;
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d Canthesavmeisnnteylbeddlwmbyavaﬂabkor
potcnuallyava!hbaescmoepmv!das?

€. Can the service [strategy] meet the policy constratnts within
mmwimxmmmw

f mummmumbummofnremlmwg)appmrm
outwughmeesumatedcosts?

strategy? (pp. 33-34)
Devcloping an Implementation Plan
The planni Process is now near completion. All that
remains is the development of an tation action
whichlsaformaldocumentd to carry out the plap.
p goal statement should have g clearly stated list of




accompanying activities/procedures and tasks which, when
implemented, will result in the strategy being attained. In order
for the plan to be complete, basic resources must be identified,
a time schedule prepared, the cost determined, service providers
selecmd.andevaluatlonmethodsouﬂlnedand!mdyfor

implementation.

We have included a set of key questions that we believe
shouldbeaslmdlnpmpanngmemuﬁemenmuonplm'mese
questions when answered will provide the necessary data for
filling in the Program Planning Sheet (Figure 2.4) for each
elementary school counseling program priority goal.

1. What are the major activities and tasks necessa,y to
implement the goals and strategies which have been
selected?

2. Who are the people that will be responsible for
performing the activities and related tasks?

3. What is the time frame and sequence of activities and
tasky for each goal and set of strategies?

4. Wnat resources will be needed to perform the activities
and tasks for each program strategy?

5. How will the goals, strategies, activities, and tasks be
monitored and evaluated?

The Program Planning Sheets, when completed, will prove
to be very useful in developing a comprehensive co
pregram time line, formulating a resource allocations and
budgeting plan, and creating a comprehensive evaluation plan
which is internally consistent with the elementary school

counseling program plan.
As Lewis and Lewis (1983) have suggested:

Eﬁmﬂwplmmmmﬂmmdum.ﬁmymm
mmmmmhtynfpwposeandaqxctaﬂonmmusemwemedgmupa
fmmmnmnonendsmthuﬂmmtdymmhdpsspecﬂy
desuedoutputaarmdaﬂempmmrdatcresoumanmﬁmmgmh
{p. 36)
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Primary Grade Intermediate Grade

Dimension of Counseling: Social Development
Goal:

Strategics & Toaks Frame | Provider(s) Cost Methods

Figure 2.4. Program planning sheets.
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resources together and to arrange them in an orderly and
coordinated pattern to accomplish the planned objectives of the

program.



the public are confused about the practice of elementary schoo!
counseling as well as when and how to access the counselor’s

resentment. Active or passive disorganization leaves much to be
desired and often results {n a program which functions below
its potential and receives the brunt of much negative criticism.

When elementary school counseling programs are organized
for success, the organizational structure will promote collabor-
ation and negotiation among individuals and groups (Ivan-
cevich & Matteson, 1987). This activity will improve the
effectiveness and efficiency of communications within the
elemeutary school. An effectively organized program will have a
positive and visible impact on the school, will clearly delineate
and encourage the active participation of all school and
community workers, and will specify the nature of the
program’'s services to be provided and how to access those
services.

Elementary school counseling programs which are organ-
ized for effectiveness will be viewed not as the activity of one
person, but as a comprehensive support service designed to
enhance the educational process and to help facilitate a
meaningful teaching/learning environment for all children
(Worzbyt, 1978). A support service of this magnitude will
require the collective input and activity of the entire school
community.

DESIGNING AN ORGANIZATIONAL STRUCTURE

Schermerhorn (1986) has indicated that organizational
design {s a decision making process. Once program planning
has been completed, an organizational design is needed to carry
out the mandated philosophy and mission of the elementary
school counseling program. This process can best be achieved

by having the Counseling Program Committee respond to the
following questions:

® What are the primary goals and objectives that the organization
should be designed to meet?
52  Elementury School Counseling
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® What continuing activities need to be performed in order to
implement the strategies that have been selected as part of the
planning process?

®  How can the necessary activities be divided so that individuals or
groups can be assigned responsibility for performing them?

®  Once activities have been grouped into specific jobs, what kind of
authority and responsibility should be assigned?

® How and by whom should decisions be made?
¢ How specialized should roles and jobs be?
® Who should control the work being performed?

®  How can communication and coordination among members of the
organization be factlitated?

®  How can job or role descriptions be developed to take into account
both functions and accountabilities?

® How can coordination and communication with the external social
environment be facilitated? {Lewis & Lewis, 1983, p. 75)

The answers to these questions will provide the Counseling
Program Committee with direction in formulating an organiza-
tional design that will bring all the necessary resources together
in meeting the planned program goals of the elementary school
counseling program. The actual structure that 1s developed will
be unique for each elementary school counseling program in
that the goals, needs, size, environment, and available resources
of every elementary school will differ. Even more critical than
these variables will be the varying orientations and philo-
sophical beliefs of every Counseling Program Committee. Since
every committee is unique, elementary school counseling
program organizational structures will reflect these differences.
The success of an elementary school counseling program will
not be measured in its sameness or differences when
compared with other programs, but the degree to which the
organizational structure facilitates the attatnment of {ts
mission.
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ELEMENTARY SCHOOL COUNSELING:
ORGANIZING FOR SUCCESS

Elementary school counseling programs seem to function
best when they are organized in such a manner as to involve
school and community resources, mirror the educational
program structure of the school, and are designed for action in
meeting the developmental and societal needs of children. For
these purposes to be realized, the chosen organizational
structure must be purposeful, relevant, and easily explained to
those school and community members who will be providers
and recipients of elementary school counseling program ser-
vices,

We believe that the major components of any successful
elementary school counseling program must consist of the
following:

1. the tripartite,

2. the dimension of school counseling (developmental &
societal),

3. the program functions,
4. the program elements, and
5. the program providers and recipients.

Withcut all of these components working together In a
systematic and organized manner, an elementary school coun-
seling program cannot hope to successfully meet the develop-
mental needs of children,

The Tripartite

The major focus of elementary school counseling programs
is to establish broad-based, comprehensive, and developmental
programs which function within the curriculum and are
designed to facilitate human growth and learning. Elementary
school counseling programs can best accomplish this goal by
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creating physical and psychological environments which sup-
port the teaching/learning process. In order to accomplish this
end, a strong base is required. Counseling programs are ltke
three legged stools. They derive their support from paying
attention to:

1. the child,
2. the behaviors to be learned, and
3. the conditions of the learning environment.

thechﬂd behavlorstobelwmed

the learning environment

Figure 3.1. The tripartite.

The Child. The child must always be the focal point of the

elementary school counseling program. Of utmost importance
in understanding children in relationship to the educational

process is that they are multidimensional in nature with many
developmental and diversified needs to be met. If educational
and counseling programs are to capitalize on children's
potential through the teaching/learning process, the elementary
school counseling program must be geared to meeting chil-
dren’s needs in ways in which they learn best (learning theory
applications).

Behaviors to be Learned. An elementary school counseling
program must be able to identify the critical behaviors that
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need to be learned and at what stage in the child's development
the learning should take place. Determining what behaviors
children need to leam will eminate from the educational
philosophy of the school The school. in developing its
educational philosophy and mission, must understand child
growth and development and the societal issues (economical,
sociological, medical, demographics, multicultural/ethnic.
political, legal. technological, & educational) which impact both
on children and the community and create needs which must
be addressed.

Elementary school! counseling programs exist for the
purpmeofsuppmﬂngﬂmedumtlonalsystanbyasslsung
teachers, parents, educational spectalists,and society in identi-
fying, defining, and teaching (learning style) those behaviors
chhammostcrltjealforchﬂdmtolearnwhentMynwdto
learn them. Likewise, the counseling program assists the
educational system in critically evaluating what is being taught,
when 1t is being taught, how it is being taught, and whether or
not the behaviors even need to be taught in relation to
children’s needs and the school's philosophy and misston.

The Learning Environment. The teaching/learning process
can only be successful to the extent that the conditions of the
learning climate support learning. The elementary school
counseling program 1is concerned with develoning sound
physical and psychological educational learning climates.
Knowing what can be done to help children fee comforiable:
and supported, unique and special, and experience a sense of
personal power in shaping their own destinfes is an ever
increasing challenge for elementary echool counseling pro-
grams. Children learn best in those envi.onments which
support their developmental needs and those created by sncfety.

A three legged stool cannot siand much less support gny
weight, with a missing or defective leg. The same can be said for
an effective elementary school counseling program that ‘s not
supported by the tripartite. Elementary school counseling
programs serve the educational system best when they assist
the school in developing educational programs that address the
complex developmental and societal needs of children, teact: the
behaviors that need to be learned in addressing those needs,
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and do so in an educational climate which fosters self-
confidence, positive self-worth, and a never-ending love for
learning and continued self growth.

Mmdmmww

The program of elementary school counseling is organized
according to a systematic classification of child developmental
needs and societal issues which influence the teaching/learning
pmmﬁeﬁwdmenﬂomdchﬂddevdopmentmphys&m
social. self-concept, cognitive, and career. The soctetal dimen-
sion issues which impact on children’s lives are economical,
sociosogical, medical, demographic, multicultural/ethnic, polt-
tical, legal, technological, and educational.

The educational program of the elementary school likewise
revolves around the same five dimensions of child development
andthemmtionedsoc!emldlmensionlssueswmchlmpact
upon the community and the educational process. From these
developmental and societal dimensions emerge the needs of
rhildren which stimulate the subsequent educational and
counseling program goals designed to meet those needs. While
teachers play a significant role in addressing children's
academic needs, the elementary school counseling program
focuses on developing an educational climate designed to
enhance the teaching/learning process in meeting children's
developmental and societal needs. Elementary school coun-
selors, with their understanding of child growth and devel-
opment, learning theory, and the creation of conducive teach-
ing/learning climates. make natural partners with teachers,
administrators, and parents {n meeting the educational mission
of the school.

Physical Dimevaion. Learning and physical maturation are
very much related. Children have physical maturation needs
that must be addressed if they are to learn to the best of their
ability. Topics like the fullowing are representative of the many
facets of physical maturation which are directly related to and
have a profound effect on the teaching/learning process.
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body imagery school readiness

laterality stress management
body in space relaxation
touch (tactile) eye-hand
physical care coordination
diet/exercise large & small muscle
rest development
visual perception growth changes
auditory perception sex differences
physical coordination sexual identity
balance role identification
hyperactivity

The elementary school counselor and the
program can assist parents, teachers, and administrators in
developing an educational curriculum which is sensitive to the
physical needs of children. Wher necessary, specially designed
programs also can be created to meet the special needs of
parents, teachers, and children that cannot be addressed
through the curriculum.

Social Dimension. McCandless (1967) defined socialization
as “. . .a learning-teaching process that, when successful. results
in the human organism’s moving from its infant state of
helplessness, but total egocentricity, to its ideal adult state of
semi-conformity coupled with independent creativity” (p. 421).
This definition concerns itself with a process by which human
beings become human as they learmn the ways of the culture and
at the same time become individuals in their understanding,
interpretation, and transformation of learnings into personally
unique behavioral outcomes.

Social development, as a dimension of the elementary
school counseling program, is concerned with what children
need to know and what skills they need to develop in order to
function successfully in the various social units in which they
are members. Children are members of a family, a classroom,
small work or play groups, clubs, church affiltations, ard the
list continues. In order to be contributing member of a group,
the following topics are representative of what children will
need to know and practice.
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sharing group rules

taking turns following directions
listening giving feedback
being assertive receiving feedback
body language managing feelings in
verbal a responsible

communication manner

skills human rights
making friends responsibilities

Classroom climate, peer relationships, and teacher-pupll
interactions are all aspects of group dynamics having a direct
bearing on the teaching/learning and socialization process. How
children feel about and relate with peers and aduits in their
world cannot help but influence what 1s or is not learned.

Self-Concept Dimension. The major focus of this dimen-
sion 1s the child as a person. While this is a true statement for
the other dimensions as well, the self-concept dimension assists
children in self-understanding and in developing a utilization of
self for the benefit of self and society. The elementary school
counselor, in working with parents and teachers, emphasizes
the importance of building a positive self-concept and self-
esteem in children. This can only be accomplished if school
personnel are taught how to play a purposeful and active role in
providing the required information, skills, and self-confidence
bullding environments that will enhance children’s self-esteems.

Elementary schools that target the self-concept dimension
as a worthwhile goal will want to consider addressing the
following child-related topics.

feelf & acceptable choices
m& of

bulldin%::lf-esteem
expression clima
fmxges values
wis ing one's
e e
s s
talen andopmsponslble
fatlures power
how to create a new Feeling connected to
self-image people, places, and
cen things
M
positive mental
picturing)
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Children and important adults in children's lives are taught
how they can develop more positive feelings toward themselves
and others, They will come to understand that the power rests
within themselves to cizate their own unique identities and
that they can have as much happiness as they choose to have.
The self dimension of an elementary school counseling program
helps to create the positive attitudes and self-confidence that
will stay with children into their adulthood. Those feelings help
to open the doors to learning. controlling fear, and practicing
moderate risk taking.

Cognitive Dimension. How children think and learn is the
focus of this dimension. The elementary school counselor
understands how children learn, the application of learning
theory, the importance of matching teaching and learning

styles, and how children’s varying stages of physical maturation
can affect cognitive processes.

The elementary school counselor is prepared to work with
parents, teachers, and children in enhancing the cognitive
development of children so that they meet their needs and
become capable of dealing more adequately with their envi-
ronment. Some of the cognitive development skills that schools
should be addressing are the following:

thinking skills processing
decisfon making information skills
skills communication skills
goal setting skills problem solving skill's
values clarification cognitive
restructuring skills

Career Dimension. Children need assistance in identifying
fulfilling roles in their environment. They need to understand
who they are; what their life purpose is; and thetr place in the
family, school, community, and society at large. Children, like
adults, derive meaning from life by participating in life
situations that give thetr lives meaning.

The elementary school counseling program helps children
to understand the values of a work orlented society and assists
them in identifying themselves as contributing members of
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soclety. Parents, teachers, administrators, and community

members play a significant role in helping children by exploring
a variety of career related issues like the following:

the use of leisure economics

time positive work habits
hobbies schoal subjects and
work responsibilities work relationships

in the home career awWareness
the value of work self-awareness
exploring career

clusters

By exploring the world of work, children learn to broaden
their own life perspectives. They come to understand the
importance of work in soclety, how what they do at home and
school relates to the worild of work, the Iimportance of
developing useful work habits and skills, and the connection
between academics, leisure time, hobbies, and work related
training experiences. Exploring career development issues help
children derive meaning from l¢fe, assume responsibilities, and
appreciate their contributions to the family, school. and society.

Societal Dimension. In addition to addressing the
developmental needs of chiidren, the elementary school coun-
seling program must be cognizant of societal issues which
impact on what children will need to know in order to function
in society today and tomorrow.

Some of the major societal issues that impact on children’s
lives today are the following:

economical political
sociological legal

medical technological
demographics educational
multicultural/ethnic

Elementary schoo! children are learning about computers,
drug and alcohol education, chiidren's rights, AIDS, careers,
death education, wellness, and a variety of other topics which
have escalated in importance because of the societal issues at
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Elementary school counseling programs therefore must be
sensitive to both the developmental needs of children and the

societal issues which create varying lfe situations which
children are and will be expected to address in the future.
Effective elementary school counseling programs must stim-
ulate academic understandings, teach developmental life en-
hancing skills (physical, social, self-concept, cognitive, and
career) and prepare children how to live responsibly in an ever
changing democratic society.

Program Functions

The communication functions (referred to as triple-C
functions) of counseling, consulting, and coordinating form
the network through which elementary school counselors
perform their work roles. The successful implementation of the
elemcntmyschoolmmwellngpmgramsexﬂcestﬂngesonthe
interpersonal rdauonslupswhichdevdopbetweenandamng
peop!e.’l‘heelemmmxyschodcoumdor.usmgthemme
communication functions. brings program goals and the
necessary resources together to get the job done.

Counseling. An effective way of relating with children is
through counseling. Counseling is characterized as a process
which fosters a relationship between one or more children and
the counselor. The counseling process creates a warm-trusting
environment, one which encourages and supports children in
self-exploration for the purpose of fostering learning, personal
growth, and self-understanding. Children are encouraged to
explore their feelings, state their wants, and to learn about
themselves. The counselor helps children self-explore by using a
variety of skills which assist them in self-disclosure. Role
playing, creative play techniques, art, open £nded stories, music,
and other forms of self-expression may be used to reduce
anxiety and help children find their most self-expressive modes.
Ultimately, the counseling process helps the counselor and
children to successfully communicate with each other. This
leads to heiping children understand themselves, identify their
goals, and develop a responsible plan for goal attainment.
Counseling not only helps children address their most imme-
diate conecerns, but teaches them skiils in self-management.
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Most counseling sessions at the elementary school level focus
on seif-growth and developmental issues. Occasionally, chil-
dren seek counseling for personal problems or are refermed to
counseliug by parents and school personnel for remediational
concems.

Consulting. Consultation is a collaborative process which
takes place between the elementary school counselor and an
intermediary (teacher, parent, educational specialist, or admin-
istrator) who represents the educational and developmental
interests of the childven.

The purpose of consultaiion is to best meet the needs of
children by improving the teaching/learning process. Coun-
selors often consult with teachers or groups of professionals to
share information, ideas, skills, interpret data, and make

mutually agreed upon decisions regarding action plans that will
benefit children.

Counselors may considt with parents to learn about
children’s needs and concerns, to assist them with parenting
skills. to discuss child growth and develonment issues, and to
learmm from the parents how the sch-al's educattonal and
<nunseling programs can best serve their needs,

Consultatiuar 1s a very useful communication function
which _dlows tl.c counselrr to tap a variety of school and
comnunity resources in order o ecter understand ways in
which the developmer<.: needs of children: can be met. These
same community resouices also ha e a pulse on what societal
din.casfons the school and elementary schou’ counseling
proyamn need to watch and addresc in positive ways for the
benefit of children.

Coordinating. Coordination is the planned and systematic
process of organizing people and the required material re-

sources (funds, equipment, materials) to attain the elementary
school counseling program goals. The elementary schoo! coun-
selor {s responsible for integrating the counseling program into
every facet of the child’s schooi and community life. This
infusion model works best when the counselor seeks total
participation of school and community participants.
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As a program coordinator, the counselor invoives the schoal
and comnunity in program development, maintenance, and
evaluation activities. In many ways, the elementary school
counselor functions ltke a conductor of a large symphony
orchestra. The counselor must understand the clementary
schodcounsdlngpmgmmandbeablewconwyﬂmt
understanalngtomemnousp!ayemsothatevmyoneunder-
stands their parts. The counselor must understand how best to
utilize the talents of each and to integrate that talent into a
coordinated whole. The harmony and effectiveness of an
elementary school counseling program rests with the counselor
{conductor).

Program Elements

Program elements of an elementary school co
program are those special programs, activities, techniques, and
procedures which are created and implemented for the purpose
ofowratjonallzlngthcpmgmmgoals.'l‘hepm@amelemmnts
dare organized according to child needs and learning cltmate
conditions which were assessed and then selected as program

goals (Chapter 2).

Child Need (Goal) Elemegts, Those programs and activities
which are selected and developed to meet children's needs fall
into this category. For example, an elementary school coun-
seling program wishing to develop the self-concept dimension of
development would need to determine what behaviors to teach,
at what grade level to teach them, and what teaching methods
to use in teaching the new behaviors. Following these decisions,
the counselor. working with other school personnel (consul-
tation), would develop the program to be implemented and
would bring together (coordination) all the NECcessary resources
(people, budget, materials, equipment) needed to provide the
service. Occasionally some children will need special services
that will require spectalized training and attention. In those
instar ces, the counselor may meet the children indivicdually or
in small groups and provide a direct counseling service. At
times, parent groups may be formed so that the counselor can
assist them in working with their children at home.
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Deciding what to teach children about the self-concept
dlmensluncanbedemmedbymmmmgmeneedsasseas-

mmtrestdtsanddevdopmgmepmgnmaceordmgtome
tﬂpartihe.AlmmMgeofleammgmemymddxﬂdglwthand
devdopmmtmthusneededmaddlﬂontotheneeds
assessment results,

While the developmental needs (goals) of children must be
met, a second set of needs created by societal ssues also must
beaddressed.Chﬂdrenneedtobepmpatedtoactma
responsible and effective manner in all ife situations that will
ormtﬂdhaveasagnlﬂcantimpactonthelrthonsequenuy
as a result of societal needs assessment results, some elemen-
taryschoolmunseungpmgmmsmyfedcompdedtomte
special programs designed to meet those needs. Many ele-
mentaqrsclmolcounsdmgpmgmmshavecmateddmgand
alcohol education programs, school drop out programs, wellness
programs, ethnic and cultural programs, school pride programs,
andcomputerpmgmms.'mesepmgmmsandoneshkethem
are created for a purpose. They are added to the curriculum to
theextenttlmtthqamahnlutelynmsaryinmalntakﬂng
and/or enhancing the teaching/learning process and in helping
chﬂdmnmeetsocletalmtaﬁons.wmletheschoolmaybe
capableofdevdopmgnewpmgmmsmres;mnsetoavanetyof
socletal issues, the Counseling Program Committee should ask
whose responsibility it i1s to address these {ssues? The
counselor, using his/her consultation and coordination skills,
may need to involve community support services in
someofthespeaalneedsofchﬂdmmuseaamgthebmﬂenof
the school which may already be pressed to its limits.

Learning Climate Supporters. Elementary school coun-
selmgprogramsaresuccessﬁxltotheextentthattheymeet the
developmental and socirtal needs of children. However, pro-
grams, activities, and procedures are effective to the extent that
they are supported by positive climatic conditions. Most
elementary school counseiing programs are supported by the
standard climate supporters such as public relations, staff
development, budgeting resources, available counseling program
space, office support and resources, and parent/community
volunteer support. Each of these programs, individually and
collecﬂvely.lsdeslgnedtopmvldethenecessaxyresoumesand
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people support required to build and maintain self-confidence
building environments where children can live and learn.

Maximizing humanistically oriented child-centered teach-
ing/learning environments is the third dimension of the
tripartite. The first two dimensions were addressed in develop-
ing the special programs and activities in meeting children’s
needs while the third dimension focuses on creating the right
environment (physical and psychological) which will support
the teaching/learning process.

As the counselor and the Counseling Program Committee
develop each of the climate supporters, they aeed to think about
how each can best contribute to a successful learning climate.

1. Public Relations. The most effective public relations are
conveyed through having an excellent school counseling
program. Children, parents, teachers, administrators,
and community supporters will seek out the services of
an elementary school counseling program that can meet
their needs. They will likewise want to contribute their
talents in support of a successful elementary school
counseling program once they understand how they can
help.

2. Staff Development. One of the most effective ways to
enhance the leamning climate of the school is to treat
teachers and staff with respect. Provide them with
training that when implemented will contribute to a
positive and healthy school climate. For example, teach
(most often done through consultation) custodians,
cafeteria workers, and office personnel how they can
contribute to a positive school climate. Work with
teachers and admintstrators on how they can contribute
to children’s positive self-esteewn. Staff development can
be g fun and energlzing experience for school personnel
and can contribute greatly to a positive school climate.

3. Budgetary Resources. Financial resources In most
school distiicts are always short of what the school
counselor would like to have in order to operate a
successful program. Keeping this in mind, the creating
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of the actual budget should be based on the estimates of
the expected budget and on the needs for the coming
year. Expected needs are to be based on the counseling
program goals and what resources will be needed to
implement those goals. The counselor will need to
consider equipment, supplies, travel, telephone, postage,
printing, and related costs. When possible, the counselor
will want to consider ways in which budgetary limita-
tions can be delimited. This can be accomplished by
locking to ways in which program needs can be satisfied
without depending totally on a counseling budget that is
already strained to the limits.

Networking with other schools, making needed
materials, borrowing equipment, and involving the
school community in budget stretching activities are
just a few ideas to expand a tight counseling budget.

. Program Space. The availability and effective utilization

of space 's critical to the success of an effective
elementary school counseling program. The school
counselor and the Counseling Program Committee need
to consider space,or the lack of it,and how it will impact
upon merting the counseling program goals. The
arrangement of children and furniture in any coun-
seling activity should be considered. How children are
positioned, the size and climatic conditions of the room,
and the lines of communication that are established can
either contribute to or destroy an ctherwise well planned
counseling activity (Quirk & Worzbyt., 1983).

The counselor's office likewise needs to commun-
icate a positive climate and be designed and located in
the school bullding where children will feel comfortable
talking with the counselor. Office size, furnishings,
location, color scheme, privacy, and related climatic
conditions (physical and psycholcgical) are important
considerations for counselors to think about when
setting up or rearranging an office. While we recognize
that many counselors are limited on what they can do
about their office size and location, they can still
exercise some control over aspects of the physical and
psychological climate of their cffice shace.
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5. Office Support and Resources. Elementary school
counselors who have secretarial assistance and the use
of voice recording-transcribable equipment, desk com-
puter, tape recorders, VCR, duplicating and transparency
equipment, and private telephone will be able to make
more effective and efficient use of their time in meeting
the needs of children. Counselors are required to
maintain accurate program records, file correspondence,
create and dnplicate program materials, and maintain
an active consulting and inservice training program
with school persornel. With office support and re-
sources, school counselors can manage a very effective
program by delegating many of the routine, yet impor-
tant, tasks to a cadre of parent voluntecrs whe have
office management and secretarial skills.

6. Parent/Voluntecr Program. Many elementary school
counseling programs rely on parent/vulunteer programs.
While the number and size of these programs vary from
school district to school district, the one important
ingredient that is often lucking 1s proper planning and
training programs for volunteers. Most schoo! districts
that utilize volunteer groups do so to strengthen and
enhance the quality of services to children. However,
volunteer programs that are poorly organized and lack a
training component tend to create climatic conditions
that interrupt the teaching/learning process instead of
contributing to it More will be said about this topic in
Chapter 6. Breathing New Life Into an Existing Pro-

gram.
Program Providers and Recipients

Elementary school counseling programs are designed to
provide a direct service to children. Children will gain
immensely from a weil planned and organized program in that
their developmental and societal needs will be met in a climate
(physical and psychological) that supports effective teaching
and learning.

In meeting children's needs, parents, teachers, admini-
strators, and the community also benefit from the activities of
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the elementary school counseling program. For in order to be a
successful provider of services, the various volunteers need to
be given information, taught skills, and have their own sell
confidence enhanced so that they can improve upon their
ability to help children learmm. The process is thus circular in
nature. As teachers, parents, administrators, and community
volunteers (service providers) contribute to the growth and
development of children {service recipients), they also benefit
from the activities of the elementary; school counseling program
as well.

WHY THE ORGANIZATIONAL STRUCTURE WORKS

The organizational structure works because it takes the
guesswork out of planning, actuating. and controlling a
successful comprehensive program. A counseling program that
is organized around child development and societal needs, has
clearly stated goals which reflect the behaviors to be learned,
and addresses the creation of positive climatic conditions
designed to enhance the teaching/learning process, cannot miss
in having a positive impact on children.

A counseling program that is clear in its philosophy and
mission is one that has vision, direction, and purpose.
Elementary school counseling programs will continue to remain
relevant, purposeful, and meaningful as long as they continue to
monitor and reflect the needs of children, school personnel, and
the community.

Improving elementary school counseling programs begins
with the development of an organizational structure which

supports programs and activities because they are justifiably
needed, not because they are popular. An organized elementary
school counseling program that has twenty-twenty vision
addresses the special needs of all children not just those in
need of specialized attention. A well organized elementary
school ~ounseling program requires less administrative and
clerical attention from the counselor because the program
encourages and supports the helping hands of many who are
eager to take iheir place in making elementary school
counseling a success. And perhaps most important of all, a well
organized elementary school counseling program welcomes
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expansion. As more people come to understand how they can

supportaeounselmgpmgramandammvltedtopaxudpate,
tiie scheol not only increases its support base for the

but aiso maximizes the quantity and quality of services it can
deliver.
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| CHAPTER 4

ACTUATING THE
ELEMENTARY
SCHOOL COUNSELING
PROGRAM

he third step in operating an elementary school coun-

seling program is actuating, which more simply stated
means moving to action. The planning and organizing
phases of management have laid the groundwork for mobilizing
program plans, people, and the organizational structure toward

goal accomplishment.

Actuating centers largely around creating the enthusiasm,
drive, and energy in people to want to achieve the desired
elementary school counseling program outcomes. The process of
aciuating, as we shall describe it, is to be accomplished in two
phases. Phase I: Orientation is designed to aid school
personnel, families, and community volunteers in their under-
standing and utilization of the elementary school counseling
program. Phase II: Training and Development is designed to
nrepare school, family, and community participants for their
direct involvement as providers of program services.

The elementary school counselor and Counseling Program
Committee are faced with some major challenges in actuating
an effective eclementary school counseling program. Those
challenges are related to developing a human resource staff and
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working environment which enable people to function together
effectively and efficiently, to enjoy what they are doing to
develop new skills and abilities, and to ultimately become
champion supporters of the elementary school counseling
program.

While the primary focus of any elementary school
counseling program must be on meeting children’s needs so
that they can learn to the best of their abilities, counselors
must likewise remember that children’s needs can never be
successfully addressed until they meet the needs of those

people who provide the services. Elementary school counseling
programs function best when teachers and other service
providers

® understand the philosophy, mission, and goals of the
program;
® understand how to take advantage of the program;

® are provided with opportunities to access program ser-
vices;

¢ see a particular advantage or reason for becoming in-
volved;

® participate in meaningful ways in shaping the program;
® receive recognition for their contributions to the pro-
gram;

® are informed about what is expected of them when
delivering program services, are supported, and are
given continuous feedback; and

® experience a personal sense of accomplishment for their
participation in the program.

A successful actuating process is one that is designed to
meet the needs of service providers so that they will understand
and feel comfortable with the idea of both utilizing program
services and providing them as well.
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PHASE I: ORIENTATION

While orientation is a time consuming process, it is not a
waste of time. When carefully planned, orfentation can provide a
needed forum for mutual interactions between the school
counselor and the people seeking to know more about the
program. Orientation activities are designed to systematically
stimulate hopeful expectations, positive attitudes, and create
newandsuppomvebehaviommmsponsetodmtaxyechod
counseling. The intent of this soctalization experience is to
aclueveﬁtehestposslblemtchbetweenﬂwdementaxyschool
counseling program and those who will be using and providing
services.

The soclalization of teachers, parents, administrators, and
community supporters,as stated earlier, begins with orientation
activities (Phase 1) and later extends to training and devel-
opment experiences {Phase II). Orlentation activities  familiarize
school personnel and community supporters with all aspects
of the elementary school counseling program end ways (n
whtchtheywnmntrtbutetothesumsandweﬂbe&zgqf

that program {job responsibilities).

Done well, orientation enhances peoples’ understanding of
the elementary school counseling program and shapes their
effective utilization of program services. When done well, results
speak for themselves in the consistency of program quality and
in the increased satisfaction of those who have received
services.

As important as orientation activities are, the unfortunate
fact is that they are frequently neglected when implementing a
new program or modifying an existing one. When this occurs,
the uninformed and misinformed are often left to fend for
themsclves. They learn about the counseling program on taeir
own and from casual contacts with peers. Otherwise well
intentioned and capable individuals often end up receiving
misinformation and forming inappropriate attitudes and/or
behaviors which ultimately detract from a quality program.
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Planning the Orientation Program

Prior to beginning the orientation program, the counselor
and Counseling Program Committee will need to plan the
orientation process. Some things to think about are

® identifying goals to be met,
® outlining the strategles to support each goal,

® developing the specific activities to support those
strategies, and

® locating and securing necessary resources to accomplish
those goals.

Once an orientation proposal has been de' ioped, it will
need to be cleared by appropriate administratoss prior to its
implemention. These people will want to know of the benefits of
such a program, before approval will be given.

Orientation Payoffs

In establishing an orientation program three significant
payoffs make it a worthwhile process. Orlentatior reduces
anxiety, reduces start-up time and expense, and builds a
support base.

Reduces Anxiety. Program participants come to under-
stand that an elementary school counseling program is a
support service designed to help teachers, parents, and
administrators provide quality education to children. The
information helps to reduce the fear that the counselor is
taking over other people's jobs, that the counselor is an
evaluator of teachers, and thar anyone who uses the services of
the counseling program must be ineffective in doing their § b.

Reduces Start-up Time and Expense. Getting a successful

school counseling program functioning as it should is no easy
matter. That process can be eased along more quickly when
parents, teachers, children. and administrators possess the
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necessary information, skills, and self-confidence to access
services.

Builds a Support Base. Orientation programs tend to butld
trust, positive attitudes, and program support more quickly
whentlmmysterylstakenoutofdmtmyschoolmunsding.
As people’s confidence builds in the program as well as in their
own abllity to contribute to its success, they become more
willing supporters and take pride in themselves and the
program’s accomplishments (Schermerhorn, Jr, 1986).

Orientation as a Process

The orivntation process centers around meeting with
parents, teachers, administrators, children, and community
leaders and telling them about the elementary school coun-
seling program and what it has to offer them. This soft ‘tell and
sen'pmcessisdesignedtogetthesevaﬂousgmupsmwd
about the program's potential and to begin stimulating thetr
thinking about how they can avail themselves of the program’s
services.

The counselor and Counseling Program Committee will
want to think about orientation as a process which will last
several months. In so doing, they should plan their short, but
exciting strategles accordingly and select a variety of colorful
message catching vehicles to communicate what needs to be
known. In some ways, the counselor and Program Committee
are like computer salespeople selling a very saleable product.
Whﬂemepmductcannotsdlimdﬁanumberofmmgumg
features about the product, once understood, is enough to bind
the sale. The computer salesperson does not tell the customer
about all the features of the prmduct, but interacts with the
customer and identifies those computer features that will most
interest the customer in buying the product. Over time, through
a variety of orientation procedures, the customer learns more
about the computer, what 1t can and c. —a't do, and learns to
make more effective uses of the system. The same cur*omer
probably would have been scared off by a computer sal person
who tried to tell too mueh, too soon.
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Some valuable lessons can be leamed from the computer
salesperson analogy as it applies to selling elementary school
counseling programs. They are as follows:

1. let the counseling program features sell themselves by
introducing their capabilities in meeting the parti-
cipants’ needs,

2. don't push program participants to buy into the
counseling program using a hard sell approach, and

3. think of orientation as a continuous never ending
process. The initial steps to be taken should be designed
to appeal to the customer'’s needs, interests, and curios-

ity.

As with selling any product. not every person will become
an a.atomatic advocate. The counselor and Program Committee
are encouraged to work with those people who are ready to
become involved and give the others time to come around. Many
staunch supporters and recipients of counseling services were
once non-advocates who chose to become involved because they
were influenced, not by the counselor, but by the testimony of
their peers. With time and a saleable track record, many new
program users and supporters will join the ranks.

When teachers, parents, children, administrators, and
community supporters bYegin to make use of the elementary
school counseling program, the orlentation process is said (o be
working. These results however are not obtained by accident
Program participants must first understand and practice the
philosophy and mission of elementary school counseling as it is
planned and organized {f the program is to meet needs of
children.

Orientation Activities with Teachers

The counselor and Counseling Program Committee can
involve teachers more readily in the counseling program
through inservice activities, group meetings, seminars, and
classroom demonstrations. The focus of these sessions should
be on introducing the nature of elementary school counseling
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{Chapter 1) and the organizational structure (Chapter 3) to
teachers. More specifically, the counselor can introduce and
discuss program goals, review program expectations in meeting
children's needs, and share with teachers how they can hope to

benefit from participating in the program.

The orientation process can be facilitated by meeting with
teachers individually and by grade level to discuss such issues
as the five dimensions of development, leamning styles, and
effectively managing environmental conditions as they impact

on the teaching/learning process. The counselor and Program
Committee also should explore with teachers a variety of ways

in which they would welcome the opportunity to work with
them. Providing teachers with a checklist containing a variety
of involvement possibilities is one way of assessing their

interests in the counseling program.
Orientation Activities with Parents

The counselor, who desires a well rounded and integrated
school counseling program with maximum benefits to children,
will certainly want to include parental participation in the
program. The counselor and Counseling Program Committee
can begin introducing the elementary school counseling pro-
gram through newsletters, informal discussions with parents,
speaking at a variety of community organizations frequented by

parents, and by being as visible as possible at parent-teacher
organizations, school open houses, and other school social

events.

As parents become somewhat familiar with the school
counseling program, more formal orientation approaches can be
utilized. Slide/tape or video presentations depicting the role of
the counseclor, video tape presentations of the counselor
conducting classroom counseling activities with children, and
live demonstrations of various counseling methods and tech-
niques help to convey the essence of the elementary school

counseling program to parents.

For the most part, parents are eager to learn, especially if
th=y are well taught. They want to know about the normal

growth and development of their children, about their social
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and emotional maturation, about sibling rivalry and how to
Mdmasit,mdabmthowmdevdopmefecuwpamﬂng
gskills. They are especially concerned about helping their
children to learn and develop the skills and

necessary to live full, satisfying, and productive lives. Orien-
tation activities should be so designed and implemented that
parents see the potential that the elementary school counseling
program has to offer.

As interest bullds in the program, orientation activities
shouldbedevdopedtohdpparentstdenﬂfywayslnwh!chthey

can contribute to strengthening the counseling program.
Parents can learn to make major contributions {n two ways.

First, they can be taught how to contribute to the school’s
understanding of their children. In doing so, they will gain a
better of their children and how the school
workswiththem.Seuond.pamtsmmakeadlﬂ'emmby

becommgpamntwlunteemintheeounseungpmgam.a
process that is discussed at some length in Chapter 6.

Orientation Activities with Children

Since school counseling programs exist for the benefit of all
children, it is especially important that they understand and
become involved in the counseling program.

As with parents and teachers, the orientation process
begins with the first contact and the first impression. Children
need to warm-up to the counselor first befo. 2 they can be
e:rpectedtoparﬁcipatelnthepmgmm.’lhecounsdorcanbegln
introducing the program in an informal way by spending time
with the children, listening to them talk, enjoying their
company, Jcamning their names, and recognizing children with a
friendly hello, pat on the back, or an appropriate comment.

As children become more acquainted with the counselor as
a person, more formalized activities can be employed in
conveying the essence of the counseling program to them.
Classroom visitations, the use of fillmstrips, participation in
small group developmental counseling sessions, bulletin boards,
and prepared reading material are all useful vehicles to be used

lnteachmguhﬂdmaboutﬂxecounselmgpmgramandhowto
make use of the services.
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The orientation sessions should convey that the program is
for all children and that the counselor is always ready to listen
to them discuss their interests and concerns in a caring and
confidential setting. The children also will be interested in
knowing about the kinds of topics, issues, and developmental
skills that the counselor will be addressing in individual, small
groups, and classroom settings. The more interesting and live
exampies the counselor can convey through a variety of
mediums, the clearer will be children’'s understanding of the

tlementary scitool counseling program.

With time and additional modeling, the counselor can teach
children how they too can contribute not only to their own
growth,but to the growth of others as well. In this way, they will
learn to become providers of program services and contribute to
the strength and success of the elementary school counseling
program.

Orienintion Aciiviiies
with Adminigtrators

The management of an effective elementary school coun-
seling program depends on the suppcrt that the program
receives from school board members and administrators. A big
mistake made by many counselors is taking for granted that
the school board and administrators understand the philosophy
and mission of the counseling program. While others wrongly
conclude that the success or failure of the counseling program
has little to do with their involvement or lack of it.

Those elementary schools that have the strongest and most
highly developed counseling programs are the ones where
counselors communicate with and involve their administrators
and school board members. Those are the schools where
administrators and school board members know and under-
stand the program's philosophy and mission, organizational
structure, and goals.

Courselors who hope to build strong administratively

supported elementary school counseling programs must plan
and execute an orfentation program for administrators. That
program needs to demonstrate why and how children, teachers,
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parents, community members, administrators, and school board
members are better off because they have this program.
Counselors need to meet formally and informally with school
board members and administrators to informm them aboux
school counseling practices and successes. More A
school board members and administrators need to be shown
how they can derive the most benefit from the counseling
program and the counselor's expertise. Unless administrators
are well oriented, the elementary school counseling program will
function much as a computer in the hands of someone who
does not know how to use it. The potential is there on both
sides, but productivity will remain limited until the mystery
regarding its potential is released.

Orientation Activitics with Staff

Another group of people who have much to offer children
and the school counseling program in general are the school
bus drivers, custodians, cafeteria workers, teacher aides, and
secmtaﬂalstaﬂlThﬁepeoplelntemctwimchﬂdmnonadaﬂy
basts and often either make or break the day for children.

School counselors first need to befriend the school staff,
“hey need to listen to and talk with them about their jobs, how
theyfeelabouttheschonlandwhattt!stxymgtoamompnsh,
their concerns for and about children, and what role they think

they play in the teaching/learning process.

Often the school staff Ititle or no relationship between
their job functions and chifld development issues. For this
reason alone, orientation activities are a must. The focus of the
orientation activities initially should be on helping bus drivers,
custodians, cafeterla workers, and secretarial staff understand
the counscling program and meeting children’s needs in
relationship to the tripartite as explained in Chapter 3. Once
the school stafl understands what children's needs are and the
significance of meeting those needs in relationship to the
teaching/leaming process, the counselor and Program Com-
mittee can begin to explore how they can make a positive
difference in children's lives.

Some topics of particular importance where school staff can
have a positive influence on child development are building
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positive self -esteems, developing child-adult relationships,
improving communication skills, learning assertive child man-
agement skills, and learning appropriate observation skiils.
These types of activities can help the staff connect in positive
ways with the school and highlight their importance as
meribers of the educational team.

The staff also will personally benefit from the orientation
program in that their own self-esteems will be raised and they
will have developed some skills that will help them to work more
effectively with children.

The school staff can and does piay a very important role in
contributing to the physical and psychological climate of the
school. When taught how to go beyond their current contrl-
butions and encouraged to do so, staff can touch children’s

lives in some very positive ways.

Gricniaiion Activities with
the Community

Elementary school counseling programs function best in
communities where members mutually understand and support
each others’ interests and goals. The school looks to the
commrunity for financial support, participation in a variety of
counseling related program activities, and continued feedback
and support regarding the management of an effective ele-
mentary school counseling program. Likewise, the community
jooks to the school to provide a quality education for all
children that will ultimately benefit them personally and the
community collectively.

The orientation process begins with the school counselor
and Program Committee becoming knowledgeable and under-
standing of the community's needs and support services. This
can be accomplished by interacting with businesses, industries,
and social service agencies. The counselor should become
familiar with community lving standards, the economic
condition of the community, and related societal issues which
impact significantly on the community. In addition. community
workers should be asked their views on education and what
ideas they have which could make education more purposeful,
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meanulgftﬂ.andrdmntmslsanmryﬁmtsmpmﬂm
tuning education {counseling) program offerings in re-
sponse to community involverent.

Once the counselor is familiar with the community and its
needs, a second level of activities can begin. These orientation
activities are designed to familiarize the community with the
elementary school counseling program. Counselors are encour-
agedwspeakbefmmmmumtygrmxpamakewomal
sontacts by telephone, and make on-site visits (agency, industry,
business). Making use of the radio, television, newspaper. fiyers,
and newsletters are other ways in which the orientation process
can be furthered.

The message should be directed toward exploring ways in
which the school counseling program and the community can
encourage and develop partnerships which will mutually benefit
the needs of children and the community. In Chapter 6 is
discussed the importance of school and community partner-
ships and the benefits of engaging in this practice.

PHASE II: TRAINING AND DEVELOPMENT

As has been demonstrated, parents, teachers, admin-
istrators, school board members, child service spectalists, and
staﬂ'persomndhmlmportantmtoﬁdﬂnmmnmuungm
the strength and success of any elementary school counseling
program. However, easing these perspective volunteers into the
school counseling program is a task not to be taken lightly.

mmngandbevdopmentlsmesecondphaseofactuating
a school counseling program. The major goal of this phase is to
brlngpeople.progmmactlvmes.audrmumtogeﬂmrforme

purposeofachlevlnﬁmmsellngpmgmmgoﬂs.ﬂﬂsphasclsto
be accomplished in a seif-esteem enhancing environment in

which program participants are motivated and supported in
their endeavor to serve children.

Developing A Supportive Environment

The four major determinants to be addressed in developing
a supportive training and development environment of which
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we speak are connectiveness, uniqueness, power, and rnodels
(Clemes & Bean, 1981).

Connectiveness. Program volunteers need to feel a part of
the elementary school counseling teamn and aiso experience a
serse of confidence in themselves as they direct counseling
program activities. The counselor and Prcgram Committee have
an important role in creating and maintaining a supportive

environment. That support also must spill
over into the day to day activities of the volunteer participants.

Uniquenese. Program volunteers need to feel positive about
their contributions to the counseling program. They need to feel
special and be recognized for their contributions to the school
counseling program. Creating a sense of uniqueness helps to
build motivation, maintain a high energy level, and instill
self-confidence.

Poer. Program volunteers need to feel that they have an

important role in shaping the counseling program. They should
be encouraged to participate fully in the training and devel-
opment process and be given the responsibility to manage their
involvement in those activities which they are directing.

Modeling. Seif-esteem training environments call for the
dissemination of accurate information, the learning of specific
skills, and self confidence building activities when preparing
program volunteers for action. The modeling process gives
participants an opportunity to observe, experience, and practice
what they are being taught under the guidance of an
experienced trainer.

Process

Now that parents, teachers, administrators, school board
members, school staff, and commr:nity volunteers understand
the nature of the elementary school counseling program and are
deriving benefits from the program, they are ready to become
program service providers. To be successful, program volunteers
need accurate information, specific skills, and the necessary
seli-confidence to perform their counseling program roles
effectively. In accomplishing this end, a four step training model
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mnsisﬂngofobserﬂngexpuimmrg,wanung.andso&omgwm
be presented (Worzbyt, 1978). In Figure 4.1 is depicted the
process.

Dependence Observing Low Seif Confidence
A # 'Y
Experiencing
'
Teaming
' ' Y
Independence Soloing High Seif Confidence

Figure 4.1. Program training model.

As program volunteers advance through the training model,
meybecomemorelndependentregardmgtheirabﬂlwm
conduct counseling activities on their own. The knowledge,
skills, and self-confidence gained from the training experience
also tend to enhance the participant’s feelings of self-worth.
Regardless of the people being trained or the nature of the
training experience, the same process is applicable.

Step I: Observing. When teaching any group of volunteers
how to conduct a particular activity, one of the best ways is to

move from familiar ground to new experiences. Participants are
likely to feel more comfortable about the training process.

Observing is the information dissemipation and climate
setting stage and is designed to provide the volunteer with an
understanding of the activity. During this stage, the volunteer
has an opportunity to observe the counselor or a member of the
Counseling Program Committee discuss and demonstrate the
nature of the involvement. Volunteers begin to see how their
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existing skills can be used, understand the breadth and depth
of the activity, and begin to physically and psychologically
connect with what may have been previously a somewhat
threatening situation.

Before wolunteers bring counseling programs into the
classroom for the first time, they will need opportunities to

observe as the counselor demonstrates ways in which they can
become involved. Counselors can accomplish this through
workshops, in-class demonstrations, and through individual
consultations. Fllms, video tape presentations, simulations, and
role plays are all suitable ways to demonstrate and discuss
volunteers’ invoilvement in classroom and other counseling
activities.

Following the demonstration (observing), time should be
taken to discuss what happened, why it may have happered
that way, and respond to volunteers' questions and feelings. A
series of observation sessions may be necessary before volun-
teers feel comfortable enough to move to Step 11.

Step II: Experiencing. Experiencing is the second phase of
the wvolunteer training program. After having observed a
particriar activity, technique, or procedure, volunteers are ready
to experience what they heve observed.

Volunteers who are learning how to conduct a classroom
counseling activity will gain much by experiencing the leaming
activity in the same way that the children will experience it
Experiencing may take place in formal training sessions or
informally in small group activity sessions. During exper-
fsncing sessions, volunteers become more familiar with the new
activity and develop a better understanding of how to conduct
the activity because of having experienced it first hand.

Rega~dless of the nature of the activity, volunteer training
programs should not skip the experiencing phase. Only when
people have been personally touched by 2n experience can they
process the experience in a meaningful manner. Understanding
and experiencing are natural prerequisiies to Step II:
Teaming.

Ch 4 Actuating the Elementary School Counseling Program 88

10-5



Step II: Teaming. Teaming is the skill and confidence
bullding phase. As volunteers become familiar with activities,
procedures, and techniques, their purposes, and how to manage
thenewsmmuon.theymmdytnparuclpammatmmmg
experience with the couns .

Teaming allows the counselor to teach the volunteers in a
controlled and non-threatening environment how to handle
thcirnewmsponsbmumbuﬂngthlsstep.wmdxmaqumm
a number of sessions, the counselor gradually tums more and
more of the responsibilities for leadership over to the volunteer.

Each teaming experience should be followed by a review of
what has taken place. The review is designed to encourage
volunteers to talk about the experience, to examine their
progress In achieving the intent of the activity, to set new
direction for subsequent teaming experiences, and to provide
the counselor with an opportunity to continue support and
boister confidence. The review process, in addition to the
benefits mentioned, serves to demonstrate the importance of
takmgﬁmetolookbackwhenpmvidmgdu'ecuonandsuppon
in moving forward.

Teaming continues until both the counselor and the
volunteer feel that he or she is ready to solo. The counselor
must pay particular attention in not letting the helping
relationship continue beyond the point of establishing the
volunteer’s independence in directing the experience.
is designed to provide volunteers with enough understanding
and self-confidence about the activity to eventually assume full respon-
sibility for directing the new experience.

Step IV: Soloing. Most people look forward to the time
when they can solo, no matter what the experience. Solring i1s a
time flled with anticipation, excitement, and perhaps some
reservation. The counselor works closely with the volunteer even
atthepointofaolohg.\\fluhﬂmcounselor.atmlsstage.does
not directly assume an active role in managing the experience,
the counselor does provide support and {s available for
consuitation when desired. The counselor continues to provide
support, in whatever way possible, until both parties agree that
the assistance is no longer needed.
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When volunteers {teachers, parents, children, admini-
strators, community leaders, school board members) finaily solo,
they will understand their new responsibilities and will be
capable, with some assistance, to become trainer-facilitators
themselves. As the training process unfolds, counseling pro-
gram services can be expanded and more volunteers can be
enlisted in providing a comprehensive developmental coun-
seling program that will touch the lives of all children.
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cm5

CONTROLLING
ELEMENTARY
SCHOOL COUNSELING

PROGRAM

lanning, organizing, and actuating represent critical

management functions in establishing well grounded

and effective programs. As important as those functions
are, they hold little value if the expected program service results
do not justify the expenditure of effort and resources in
accomplishing the program goais. Ultimately the success of any
program can only be determined by evaluating the program's
performance against goal standards. If the results are not
within acceptable limits, corrective measures will need to be
applied. Evaluation and program adjustments, when
constitute the work of management control (Terry & F"ranklm.
1982).

CONTROLLING DEFINED

Controlling is a proactive process designed to detect and
correct significant deviations in program goal outcomes from
program standards as clarified in the planning process. If the
planning, organizing, and actuating functions of management
could be executed without error, no need would exist for the
controlling function. Being realistic however, one cannot hope
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to expect that functions as complex and detatled as these can
be executed perfectly. Effective controlling assists the ele-
mmtmyschcolmunsdorinemlmﬂng.monltoﬂng.andmgu—
latlngtheacttmlperfoamnceofpmgmmgoalsmorderto
insure that they are executed as planned.

The planning and controlling functions in elementary
schooleounsdi:\gpmgmmmmgmmydosdyrdated.mey
amaciuaﬂym}wiataboutﬂmmume.memnmung

ﬁomunphmungpmmedosertheﬂnkagebetweenm
two functions, the greater the potential for a successful

elementary schoo! counseling program.

REASONS TO EVALUATE

Elementary school counseling programs serve to identify
and solve environmental and educationally related climatic

conditions (problems) in the school wad community which
impact negatively on children and the teaching/learning
pmm'l‘hescproﬁemsmﬂ‘xencomtedmordertolmprwe
upon the teaching/learning process and to meet children's
needssothattheycanlmmmorceﬂ'ecﬂvdy.m the process of
meeting this end, the Counseling Program Committee con-
ducted a comprehensive needs assessment {Chapter 2) with the
tripartite as its focal point. Children's needs were identified,
behaviors to be learned were specified, and the school and
community environments were studied to determine ways in
which they could best support the teaching/learning process.
Following the needs assessment, program goals were identified
and prioritized to meet the most critical needs. The

Program Committee then developed strategies, selected acti-
vities, and committed resources to carry out each of the

counseling program goals.
A final step in the management process is needed to inform

the Counseling Program Committee how well the counseling
program is doing in solving those problems tdentified during
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the needs assessment. The elementary school counselor de-
pends on the controlling function to monitor performance, to
make the right program decisions, and to provide continuous
feedback to those service providers responsible for keeping the
elementary school counseling program on target.

Monitor Program Pexformance

Monitoring program performance is one of the most
important functions of management. The Counseling Program
Committee will want to know what kind of an impact the
counseling program is having on meeting children’s needs as
identified in the needs assessment. The Program Committee
will want to review each program goal in terms of its
appropriateness, adequacy, effectiveness, efficlency, and side
effects. Some program goals may need to be adjusted or
eliminated depending on the results. While other goals may be
very appropriate, they may still be falling short of expectation
because the necessary mix of resources, activities, and stra-
tegles may need to be adjusted in order to reach goal
attainment.

Monitoring program performance is only possible to the
degr.;e that the Counseling Program Committee has set specific
standards during the planning process for each program goal.
Knowing whether or not the elementary school counseling
program is working as planned requires clearly stated progiam
goals with observable and measurable criteria. Without such
standards, evaluation is pointless.

Make Program Decisions

While monitoring program performance is an important
step in controlling, it can be a rather meaningless activity
unless something is done with the results. Data take on
meaning when they are interpreted and used for self-corrective
purposes for staying on target. The target in elementary school
counseling programs is the goal which is designed to meet a
critical need. Keeping the goal and need in mind, the
Counseling Program Committee will be continually making
decisions that will meet the desired program outcomes.
Decisions regarding goal elimination or adjustment, strategy
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design, activity selection and modification, and resource allo-
cations will have to be made routinely throughout the school
year if the controlling function 1s to produce favorable results.

Feedback to Sexvice Providers

Without feedback to service providers, the elementary
school counseling program will function like a missile without a

pmvldemwﬂlfeelbetteraboutmenmdmandmepmgmm
when they know that they are making a significant contri-
bution.

Program adjustments resulting from planned decision
making a o are more easily made and supported when the
service providers are included in the team effort to provide
qualitymvlcestodxﬂdmﬂmmedhdbmkgelmmsposmvc

resultslnasupporuwclm:atewhmhfostempmposeﬁnclmnga
Control Process

The control process comprises three definitive steps which
are

1. measuring the program performance as executed:

2. comparipg the program performance results with the
program standards (criteria); and

3. ascertaining the unacceptable differences, if any, and
implementing corrective action.

In essence, the Counseling Program Committee is concerned
with what is currently happening in the elementary school
counseling program and then comparing the results with what is
expected. With that information, the Counseling Program

Comurittee must then decide which program outcomes are
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acceptable and will continue as they are, or which are not and
will require remediation. In Figure 5.1 is graphically depicted

the process to be presented.
The Measure
Pan E— Exerution =t~ Resuits
of Plan
Criteria
Y
Deviations
1
Y Y
Unacceptable Acceptable
Corrective Action As Needed
_____ ContigucAs Developed

Figure 8.1. The control process.

Measuring Execution of The Plan

The elementary school counseling program consists of
many different sets of plans that work together in meeting
children’s needs including program plans, budgetary plans,
organization plans, implementation plans, and evaluation plans.
Regardiess of the plans to be evaluated, the process works in
the same way.

Every plan consists of resources, activities, strategies
(objectives), and goals. The resources must be of sufficient
quantity and quality to create the desired activities. Selected
activities must support the chosen strategy (objective). The
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sclected strategy needs to produce the desired goal outcome.
And finally, the selected goal itself must be free of obstacles in
meeting the needs to be addressed. Goals may fall short of
expectation because of problems associated with resources,
activities, the strategy, or the goal itself. Each link in the goal
chain, starting with resources, represents a separate decision
point to be evaluated when determining goal success or fathure.

In reviewing each decision point, the initial steps include
having a clear understanding of the goal to be met (per-
formance). the conditions under which it 1s to be met, and the
criterion (criteria) by which goal success, or lack of it. will be
Judged. These steps should have been completed during the
planning process prior to goa! implementation. Using these

same steps, the Counseling Program Committee needs to
develop measures to evaluate the goals te he studied.

Criteria may be thought of as being either tangible in that
they represent discrete units to be counted or intangible in that
they are not easily observed. While more difficult to assess
because judgment and indirect clues are required, intangible
criteria should nevertheless be evaluated Specific data gather-
Ing methods will be discussed at a later point in this chapter.

In addition to determining how data will be collected and
analyzed. some thought also will need to be given as to who will
wkctandamlyzedataandwhentheyshomdbeanalyzed.
Whﬂerespondlngtothesequesﬂonswmrequhtsomethought,
answers can be found by examining the goal criteria to be met.
What are we hoping to achieve through goal attatnment? How
will we know when we have succeeded? What data and in
what format will best satisfy our need to know how we are
doing? Who will collect data and how can the information be
muectedsoasnotmcauseanyunduehardsmpm those who
must provide and analyze the information?

These are critical questions to be answered, because
wlthoutaplannedmthodfordatacdlectlonandanab'sls.the
mmainlngtwosﬁepsinmeeonu'olpmcessmnnottakeshape
in an effective, efficient, and adequate manner. The potential
negative side effects from relying on a poorly planned con-
u'oihngpmmuldmsmtinadevastaungmowtoan
otherwise potentially positive counseling program.
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Comparing Results With Standards

Program performanc. evaluation is determined when the
actual program results are compared with the established
criteria. The significance of the differences between perfor-
mance and standards requires the interpretation of the
Counseling Program Committee. Since this is an ongoing and
continuous process, adjustments in the controlling process
often require little loss of time or expenditures of expersive
resources.

Program providers are continually consulted for their input
and are kept informed about necessary changes in program
design. The Counseling Program Committee need not concern
itself with minimal deviations or exceptions in performance
from the standards. However, significant exceptions or out-
standing variations from the criteria will require the most effort
in the controlling process. The exceptional cases will require the
remedial action.

To illustrate, the counseling program may have as one of its
goals for all children at the sixth grade level to verbally
demonstrate their ability to use a six step decision making
model when processing a given decision making activity. If 90%
of the children are able to successfully demonstrate each of the
six steps, the Counseling Program Committee, while interested
in helping the remaining 10% succeed, may view this goal as
being met. The degree of deviation from the standard is not
significant and therefore does not require a program change for
this goal The acceptable standard, if possible, needs to be
decided prior to implementing the activities, thus avoiding the
temptation to adjust expectations (standards) on the bases of
results.

While each goal will have specific and unique criteria to be
evaluated when comparing performance with standards, there
are some general criteria which apply to all goals during the
planning and ewvaluating functions. Goals can be studied in
terms of fiv® ciiteria according to Craig {1878). The criteria are
appropririeness, adequacy, effectiveness, efficlency, and side
effects. Bty studying these criteria, specific questions become
apparent from which measures can be designed to secure the
desired data.
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Wmmmammm
which questions the suitability or proper fit of the
in

Adequacy. Program plans are successful to the extent that
resources, activities, and strategies are sufficlent In number

and development to accomplish the specific need. The Coun-
seunnggmmCommltteewmwanttocvaluatethedegmew
wtuchspedﬂcpmgmmneedsmbdngmet.mdﬂtheyamnot
wheﬂaeranadequacypmtﬂemmstsmthep!an(meoume.
activities, strategy, and goal).

Effectivences. To what extent are the selected resources,
activities, stmtegy. and the goal capable of accomplishing the
desired results? Program plans may be appropriate and
adequate, but be fncapable of producing the desired effect.
When this occurs, program resources, activities, strategies, or
the goal may need to be eliminated or altered 1n order to meet
the specific program need. Evaluating program plans for their
effectiveness heips to tdentify and eliminate resources that are
not being used, to rewri‘c some activities and remove others
that don't support the strategy, and to alter a program goal that
does not have the necessary impact to solve the problem (need)
for which it wus intended.

Efficiency. The Counseling Program Committee will want
toevaluatcﬂlecosteﬂ’ecﬂmessoﬁhepmgmmplan.ﬂusmn

beaccompushedbyeompmmgtheestlmatedcost(tlme.money.
numbersofpeople,etc.)withﬂmacnmlmstandmeqmmyof
the obtained results produced by the plan. Could the same
results be obtained for less money? Could certain activities be
combined in producing the same strategy? Do the achieved
results justify the expenditure of resources?

&HeMEmyprogmmp!anwlnpmduceorm'eate
planned and unplanned conditions,some of which will impact
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positively and others negatively on the counseling program. To
what extent did program resources, activities, strategies, or
goals produce the anticipated side effecta? Can the side effects
be tolerated or will some counseling program plans need to be
revised or eliminated?

To evaluate resources, activities, and strategles for every
program goal would be very tedious and would receive negative
marks on the five evaluative measures. As we have stated
earlier, the Counseling Program Committee can streamline the
evaluation and controlling process by focusing on the major
program goals and looking for significant deviations and
exceptions in program expectations versus program outcomes.
When these deviations are noted, a closer look at program
resources, activities, strategies, and goals are in order.

Implementing Corrective Action

The last step in the < atrol process insures that operations
are adjusted and that efforts are made to achieve the planned
results. Whenever significant deviations are identified, imme-
diate and intensive action is necessary. Long delays and less
than quality responses cannot be tolerated when addressing
significant variances in anticipated program results.

If the Counseling Program Committee has done a careful
job of program planning and designing the evaluation, the
necessary information should be available for making the
required changes. However, having the right information will
not insure remedial action. The effective use of evaluative
information requires that those who collect the data

1. present the information in a way that increases the possibility of
acceptance,

2. make sure the right information gets to the right people at the
right time, and

3 summarize how evaluative information about the plan will be
used in the organization. {Cruig, 1978 p. 108)
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Information that is presented in a nondescriptive and
ﬂuutenmgmnmrandmshamilnanunumdyfaﬂumwlth
peoplewhoareneitherinaposmontolmwemmtthenwded
changes nor are motivated to do so will result in the collection
ofusd&tnfmmaﬂonandanalmlessandwasteﬁnwunselmg

program.
hﬁrmﬂon.Evalusﬂvetnformuonlsomylmeﬁntoﬂw
mtmatlthwmmammuanandkeepaﬁm

eoumdlngpmgmmontazget.lfmecounsdmgpmammﬂ'is
toacceptﬂxenoﬂonofmnedlalacﬂon.pmamchmgesmust

1. providing continuous feedback (formal and informal)
through existing channels of communication and de-

cision making;

2. clearly specifying, in a nonjudgmental fashion, the
existence of any problem and what makes it a problem;

3. naming the benefits that could result from correcting
significant deviations or variances in program plans;

4. providing some alternative courses of action that could
beexploredmmeeﬂngthepmvimxdyunmetmm

S. inviting the participation of key people who will share
theiridmsmcxploﬂngremedlaleoursesof&ction;

&idenﬂfyhrgpermmwhoneedtobeMved.Whatthey
wmnmdtodo.andwhatlmualstepswmneedtobe
taken;

7. indicating where the changes will need to take place in
the counseling program;
8. stating how the changes will be orchestrated;

9. seeking questions, avolding surprises, and alleviating
fearsmgardmgttmcorrecuveacﬂonstobetaken;and

10. acknowledging any anticipated rough spots in making
pmgmmmodlﬁcatlomanddm-ibmghowmeywmbe
addressed.
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Right Information—The Right People—The Right Time.
While preparing and presenting evaluative information in an
effective manner is critical to its acceptance, making sure that
mformnﬁongetstothen@tpeoplemaumdyfmhmnis
eqmnycﬂﬂeallfdataaretnmauseﬁdpmpme.&\emlkey
quesﬂommedtobeaskedbefommeonecﬂvcacﬂonmbe

implemented.
I.What!sthenatureofthecomctiveactlontnbctaken?

2. What organizational level is most equipped to facilitate
the corrective action (opcrational, administrative, policy,
etc.)?

3. Who has the power (formal/informal) and responsibility
for making the decision?

4. Waat information will the decision maker{(s) need in
order o make the necessary decision?

5. When must the decision maker{s) have the information
in order to make a timely and cost effective dectsion?

If. for example, during the controlling process, the Coun-
sellnnggmmCommltteemeivedfeedback&omﬁmpﬂmary
grade teachers that they needed more information on self-
esteem development before they could adequately meet the child
development goals in that area. a number of decisions would
need to be processed In order to effect the desired change. The
feedback from teachers will help the Counseling Program
Committee organize the evaluative data, understand problems,
and identify plausible solutions. The information also will reveal
the organizational level(s) that will need to become involved in
making necessary decisions that will better equip teachers to
service children's needs in the area of self-esteem. By next
responding to the preceding five questions, a proposal for
change can be developed and submitted to the appropriate
decision makers for their review and disposition.

Reporting the Actions to be Taken. The final step in

implementing the proposed corrective action(s) takes place once
final approval has heen received from the decision maker{(s).
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Cnnecﬂvc&ﬂonlsmostuhdytooccurwhenmkey
tn@adlentsmpmmtlnevalmﬂwfeedbackmpommose
ingredients are

l.namaofﬂmepeoplewhowﬂlbeheldmpons!bkfor
implementing the corrective actfoiy(s)

Zadetalbdaccounungofmecon'ecuveacumtobe
takmspecﬂ‘ylngmemoumestohenmlemlhb!e,a
dmipuonoftheactlvmestobelmplmmdln

uweungtheaweptedmwy,moummdnnstmwg.
anddm‘lystatedﬁteﬂatobemetmmeeﬂngthegml:

&aﬂmtatﬂeforeompleﬂonofmhpmseofme
corrective action;

4.ascheduleformporungthepmgrmsoftheacﬂonbdng
taken; and

5. a description of the uccepted reporting format (verbal
feedback, written report, norms, statistical accounting,
etc) and the names of those individuals who are to
receive the information.

Types Of Control

Davis (1951) and Donnelly, Gibson, and Ivancevich (1981)
have referred to three types of control and have identified them
as preliminary control, concurrent control, and Jeedback
control. Preliminary contro] takes place before the elementary
school counseling program is placed into action and includes
the development of a philosophy, mission statement, policies,
procedures, and rules designed to insure that program activities
are carried out as planned. Without preliminary control, an
elementary school counseiing program could easily be tempted
to be all things to all people and operate without a clear focus
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as to its purpose. Preliminary control influencers assist the
school counselor, administrators, faculty, and the school
community members to make difficult decisions in choosing
only those goals, strategies, activities, and resources which
reflect the philosophy, misston, and policies of the school and
elementary school counseling program,

Concurrent control takes place during the action phase of
carrying out the program plan. This type of control 1s the heart
of any operating control system (Terry & Franklin, 1882). This
process includes providing direction, monitoring and fine
tuning of all activities as they occur. Concurrent control
requires having an in-depth sense of what 1s to happen, when 1t
is to happen, how it 1s to happen, and who 1s responsible for
making it happen. Concurrent control helps to insure that the
plan will be carried out in accordance with all of the conditions
as set forth in the plan.

Feedback control most closely approximates that which has
been described in the preceding pages. Feedback control relies
on the use of information which has been supplied about
previous action in order to correct possible future deviat'~as
from acceptable standards. Feedback contro! is

necessary
because program goals may not >e met even though preliminary
and concurrent control procedures have been implemented.

Feedback data will assist the Counseling Program Com-
mittee in taking a close look at the goal plan (resources,
activities, strategdy, and the goal) and detenmining what
corrective actions may be warranted, if any, in meeting
counseling program standards.

All three types of control measures are critical to the

success of any elementary school counseling program. They
provide the elementary school counselor and Program Com-

mittee with an opportunity to review the counseling program
from a variety of angles and to ask such questions as the

following:
1. Was the goal plan really worth the effort?

2. Did the plan have a significant and positive impact on
meeting children’s needs?
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3. Was the need being addressed critically enough to
warrant the expenditure of these resources?

4. Was this progrmam goal and plan central to the
denmtgxyschooleounseﬂngpmgmmphﬂmhyaﬂd

DATA COLLECTION METHODS

Now that the controlling process has been explained, let us
return to Step 1, Measuring Execution of the Plan, and review a
varfety of ways in which to obtain the desired data. Data
collection begins with identifying the questions to be asked at
each discussion point in the goal plan. The decision points
represent the vardous links in the goal plan (Resources—
Activities—Strategyl{ies)—Goal). Each goal has criteria (stan-
dards) to be met in meeting the needs for which the goal was
designed. These criterla can be measured through data
collection methods. A measure represents a quantity and/or
quality factor that can be expressed as data. After data have
been collected, analyzed, and interpreted, a decision can be
made regarding the degree to which the goal standards
(criteria) have been met.

As we indicated earlier, every link in the goal plan chain
can be evaluated in terms of its appropriateness, adequacy,
effectiveness, efliciency, and side effects. Determining how often,
what, and how much to evaluate is critical. Measuring only
those things that will yield the most critical information needed
is an imporiant guide to consider when controlling the
elementary school counseling program. Asking the question,
“How will the counselor and Counseling Program Committee
know whether this resource, this activity, or this strategy
(objective) meets the five evaluative criteria?” 1s a good place to
begin. In order io answer these questions, some form of
measurement and data collection method will be required.

Some easy to use and some rather complex data collection
methods are available from which to choose when deciding
which methods will provide the most useful data for the measure
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being sought. In Figure 5.2 is a list of very useful and familiar
ways to collect data.

cbhservation research design
questionnaire (experimental,
interviews surveys,
financial records case studies)
pupil records academic
ratings scale assessment
{peers, faculty, instruments
administration) check lists
institutional records anecdotal
and policy records
statements opinionnaires

Figure 8.2. Data collection methods.

Using the grid in Figure 5.3, the Counseling Program

Committee can begin to identify various measures it wishes to
evaluate regarding each goal plan and how best to secure the
data. As an example, the Program Committee may wish to
evaluate the success of its fourth grade communication skills
devdopmtpmgmmwhicbcanbeawompus}wdbymmpaﬂng
the expected results (standards) with those actually obtained.
By asking the right questions and choosing the most effective
data collection methods, the Commitiee will be able to
determine how successful the communication skills program
has been in 2ddressing the children's needs.

GUIDELINES TO EFFECTIVE CONTROLLING

The controlling function s clearly an tmportant dimension

of managing an effective elementary school counseling program.
We have made a number of important suggestions throughout

the chapter which we would like to reemphasize as practical
guidelines when implementing the controlling process.

Ch 5 Controlling Elementary School Counseling Program 103

0
Ly -




Goal Statement: To have children behaviorally demonstrate
their understanding of 3 out of 5 com-
munication skills as outlined in the social

skill development program.

Measure Collection s Collect Repost
{Questions) Method Form
1How many Obervation Teachers Teschers Teacher Use

chiidren can Chechlists Chiidren Only

foBow 2 step  Rating Scale

directionscor  Self Repont

rectly?
2How many Obeervations Teachers Teachers Teacher Use

children Checkiists Children Only

speak one at  Reting Scales

& time in Seif Report

planned

group dis-

cunsions?
3How many Obsenations Teschers Teachers Teacher Use

chiidren are  Checklists Children Only

able to ver- Rating Scales

bally repeat  Seif Report

back what

others have

satd before

speaking?

4. Does the Opinfonnaires  Parents Counselors Administra-
Communi- Attitude Teachers Teachers tors &
catton Skilis Surwey Children School
Program Interviews Board mem-
seem to be Experimental ber. Pre-
achteving Research pared by
the desired counselor
results? twice a year

Figure 8.3. Sample data collection grid.
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Recognize controlling not only as it reflects on the past
but also as future oriented. The success of this process

rests not only on what happened yesterday, but how
these new data will shape the tomorrows.

2. Since the control process cannot be all inclusive when

monitoring an elementary school counseling program,
select those decision points which are most critical to
program survival and future growth (resources. acti-

vities, strategy, and goals).

3. Before deciding what to measure, first think about what

6.

decisions will need to be made and what information
will be required to make those decisions. This action will
help to eliminate the collection of needless information
and the wasteful use of people’s time.

Select the standard with care because the key to
successful controlling is the standard against which an
action plan is evaluated both during and after its
implementation. Controlling diminishes in its effec-
tiveness when standards become inexact.

. Utilize multiple controls because they are more bene-

ficial to use when evaluating goal plans than to rely on
just one measure. Evaluating the appropriateness,
adequacy, effectiveness, efficiency, and side effects of
program goals will give a broader and more in depth
look at the goal than any one measure can provide on
its own. Keep in mind, however, that not every goal
needs to be evaluated by all five measures.

Subject the controlling process to evaluation methods.
As Terry and Franklin {1882) have indicated, to have
good controlling at Jow cost is entirely possible as well as
poor controlling at high cost. The controlling process
should be subjected to the same five evaluating controls
listed in Guideline 5 in order to determine its contri-
bution, or lack of it, to the counseling program.

. ldentify and utilize key personnel in the controlling

process. These individuals should not only be motivated
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toparuclpatemthepmceas.buthavetheauﬂtmtym
doso.meyshmnd.llkewlse.beglventheaummqrand

engaging in feedback control, pay equal attention to
prellmlnmyandeoncurmnteontrdﬁmcﬁons.'mlswm
help to insure for a solid elementary school counseling
program.

Yes.theeonu'o!llngﬁmcﬂondoesmqmretheapendlmm
oftlme.money.anduseofhumanmsoumeakinstoknepan
elementary school counseling program on track. Often this
must be accomplished utilizing crude social science evaluation
measures and the interpretation and utilization of incomplete
andfragmentazydata.Whﬂenoperfectmmsumsadstthatwm
teﬂusemﬂywintwenmywanttohmw.nornoperfect
solutions to our problems, these do not represent justifiable
reasons for eliminating this valued process. With practice and
somerlsktnking.newskﬂlswﬂleumgcasmnasigmﬂmnﬂy
stronger more reliable and valid controlling function.

For those school districts and individusls who have
neglected this dimension of program management (controlling),
the following quote by Wrenn (1962) may encourage some to
overlook their own inadequacies and the problems associated
with controlling, and take the plunge.

Mommlsmkescanbemndebymunsdom[schoo!dlsmmlwm
assumethattheylmowbutnmrattempttoﬁndoutthanby
counseiors {schoal districts) who conduct studies (evaluations), but do
8o poorly. {(p. 146)
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CHAPTER @

BREATHING
NEW LIFE INTO
AN EXISTING PROGRAM

or those school districts that have had an elementary
Eschool counseling program in place for some time,

keeping that program exciting, viable, and purposeful
can be a challenge. Like people, programs can lose their vitality
if thev continue to function in the same way year after year.
That is why breathing new life into an existing program can be
an uplifting and rewarding experience for all who are involved
in the energizing process.

While many ways exist to energize an existing counseling
program, we would like to share ideas that have been passed to
us by our colleagues in the fleld. Any time new ideas are added or
old {deas are modified, program energizers have been created.
This chapter will elaborate on a number of ways to spark new
vitality into an existing program, stimulate school and com-
munity participation, and revitalize a commitment to the

elementary school counseling program.

This chapter will address six (6) vital areas of commitment
and will suggest some ways in which counseling programs can
be strengthened through

1. parent volunteer support,

2. networking: a spiderweb of support,
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3. envirenental connectiveness,
4. pupil servie interfacing,
5. school and community partnerships, and

6. public relations.

PARENT VOLUNTEER SUPPORT

Parents have been, and always will be, a vital source of
volunteer support in our schools. But as with any resource,
parent volunteer activities need to be meaningful, carefully
planned. guided by school personnel, supported by adequate
resources, and monitored in terms of their effectiveness.
Likewise, parent volunteers must clearly understand the nature
of the commitment prior to volunteering their services. They
should be interviewed (screened) prior to their acceptance into
2 volunteer program, receive appropriate training, be given
constant feedback on how they are doing, and receive proper
recognition for their services. Keeping these points in mind.
volunt:er programs can be very successful and rewarding to
parents, teachers, and children alike.

As with any successful volunteer program, mich needed
planning goe: on behind the scene before the program is set in
motion. To assist counselors with the process of identifying,
Planning. implementing, and managing parent volunteer pro-
grams,we offer the following.

Things . Think About

1. How can parent voluanteers best serve the school
counseling prograzn?

2. What program goals (dimensions of counseling) Are
amenable to parent participation?

3. In what new ways might parent volunteer groups be of
benefit to the counseling program?
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4. When should volunteer activities begin and how long
{days, weeks, etc.) should they continue?

5. Who should be invoived in developing, implementing,
and managing the volunteer program?

6. How will parents, teachers, children. and the school
benefit from the program?

7. What initial steps should be taken?

8. What other questions need to be addressed before the
planning process begins?

People with Whom to Talk

Many people in the school community are not only willing
to volunteer their service, but have good suggestions as to ways
in which wvolunteers can provide a valuable service to the school
counseling program. By talking to parents, counselors can find
out what their talents and interests are. Parents frequently will
have talents such as writing, secretarial skills, artistic talents,
photography. and carpentry skills. Some unique ways of making
use of these talents and others like them are mentioned later in
this section. In the meantime, the counselor can talk with a
number of groups and individuals to help them understand
ways in which they can contribute to the quality of education
in the school. The following groups and individuals are but a
few of the many resources that can be contacted.

1. Social service clubs and agencies (Groups in this
category look for special projects and ways to help the
community.)

2. Administrators and schoo! board members
3. Teachers

4. Parent leaders
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5. Parent volunteer organizations, parent-teacher groups,
Boy Scouts, Gifl Scouts, YMCA, YWCA, and similar organ-
izations

6. Neighboring school districts that have parent volunteer
groups

7. State, regional. and national professional association
personnel and office holders. These pcople travel widely
and are exposed to a number of interesting ideas and
programs. This is a valuable resource to tap.

8. Senior citizens

Things to Do

112

1. Brainstorm ways in which individual parents as well as
parent groups could best serve children (directly and
indirectly) in a school district.

2. Identify the program goals (dimensions of counseling)
most amenable to parent participation.

3. Develop a rationale in support of parent volunteer
programs. In that rationale

a. explain the reason(s) for supporting such programs:

b. review the potental risks and state why they are
worth taking and how they can be minimized;

c. identify the benefits that could result from volunteer
programs both to the volunteers and those served by

the programs;

d. address questions that the school/community may
have regarding plans to implement particular vol-

unteer programs;

€. Support an open invitation for participation in
developing the process necessary to implement
volunteer programs; and
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f. provide a plan of action outline for implementing

parent volunteer programs to include program goals,
description of activities, initiation and completion

dates, potential problems and solutions, needed
resources, and means of evaluation.

4. Contact formal and informal leaders in the school and
the community and assess their interest in the program.

5. Survey the parents for the purpose of identifying a
volunteer pool.

6. Introduce the program to the parent volunteer pool.

7. ldenttfy those who wish to volunteer their time, meet the
qualtfications, and subscribe to the program standards.

8. Provide the volunteers with a copy of the district's
training manual for parent volunteers.

9. Run the training program. Be sure to support the parent
volunteers in every way. Treat them with kindness and

promote a positive self-esteem enhancing environment for
them while they work

10. Set the volunteer program in motion. Depending on the
nature of the parent volunteer program, a network of a
number of community resources (state, regional, nation-

al) may be necessary in support of the district’s parent
volunteer effort.

Suggested Activities
While the list is endless regarding ways in which parents

can assist the counseling program both directly and indirectly
in providing support to children, here are but a few.

1. Counseling Newslctters and Brochure Assistance
Many parents have writing skills, clerical skills, and

artistic ability. They could form a volunteer team. guided
by the school counselor, to write a monthly newsletter,
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and develop brochures and audio tapes on counseling
program topics of interest that could be loaned to
children and parents.

2. Classroom Counseling Alds

Counselors are always in need of props to use in
small and large group counseling sessions with children.
Parents who like to sew can make puppets, stuffed
animals. and masks. Other parents can assist the
counselor in developing a picture flle. Pictures can be
drawn or clipped out of magazines, and photographs
can be taken to illustrate and support various teachings
in the five dimensions of counseling. Likewise, parents
with carpentry and related skills in the trades can
contribute their talents in similar ways to benefit the
school counseling and educational programs.

3. Clerieal Aids

Since most school districts are not able to provide
sufficient clerical help for school counselors, a parent
volunteer clerical aid pool would help to free up valuable
counselor time to work directly with children. As with
every volunteer program, specific guidelines would need
to be developed specifying the nature of the work to be
done by the volunteers and at the same time maintain
necessary confidentiality standards.

4. Library Assistants

Parents can catalogue books. review reading ma-
terial for bibltography topics and listings for teacher use,
read storles to small groups of children, and plan library

displays.
5. Cafeteria Alds

Rather than have parents police children's behavior.
have them function as spotters identifying children who
are displaying appropriate (desired) behavior. Spotters
can hand out coupons or tokens which can be turned
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back to the classroom teacher for special privileges such

as going to the library and participating in a variety of
activities during free time.

6. Playground Monitors

Parents can be very helpful to teachers in moni-
toring playground activity. While parents should not
replace the teacher on the playground, another set of
eyes can help to improve playground safety.

7. Parent Resource Networking

While networking ts a topic to be discussed in
greater detail in this chapter, counseling programs have
a number of resource needs. Parent volunteers can
establish a number of useful networks that will improve
counseling programs {information networks, career
awarness networks, and varlous interest networks).

8. Strength Sharing

Many parents have skills which can be shared with
children. Sharing one's strengths is not only a re-
warding experience for parents and children alike, but it
is also a form of modeling worthy of emulation. Children
should be given an opportunity to share their strengths
with parents.

9. Special Interest Programs

Parents can coordinate a variety of worthwhile skill-
building programs for children. Babysitting certification
programs, latchkey safety training, fire safety, making a
safe home, children’s rights, and caring for a younger
sibling are but a few of the many types of programs
staffed by parents that can benefit children.

10. Activity Period Programs

Some elementary schools coordinate an afternoon
activity period one day a week. Selected parent volun-
teers run a series of interest groups, hobbies, and
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sporting events from which children may choose. The
activity sessions change every five weehs, giving children
an opportunity to participate in up to two new
experiences each 10 week quarter. This volunteer
program, while a lot of fun for parents and children
alike, requires much advanced planning prior to its im-
plementation.

11. Room Parents

Most schools have a room parent program in the

primary grades. These parents assist teachers in plan-
ning and conducting parties and related activities.

12. Tutoring

Parents who hawve teaching skills (elementary school)
may be interested jn serving as parent tutors for chil-
dren.

13. Parexnts as Partners

Some school districts have a club or organization
called Parents as Partners. This is a group for parents
that has both a professional and social purpose. Parents
have an opportunity to socialize with each other and
perform a useful purpose in working closely with the
elementary counselor in providing a wvariety of direct
services to the program. These parents meet with the
counselor throughout the school year and provide
support services as needed.

NETWORKING: A SPIDERWESB OF SUPPORT

A network is as the title implies, a series of interconnecting
Hnes like the fabric of a net which link people. places, and
information centers. Networks exist because they serve to bring
people, places, ideas, and resources together for the benefit of
those who use them. Our transportation networks (road, rail
systems. air routes, and nautical navigation routes) are
designed to move people, needed goods, medical supplies, and

116  Elementary School Counseling

ERIC 134




produce rapidly, efficiently, and safely to their destinations. Our
tele and audio communication links (telephone, radio, tele-
vision, satellites, and computers) exist for the purpose of
collecting, organizing, maintaining, and releasing needed infor-
mation in the most expedient, systematic, and efficlent manner
possible to sources whose very survival may depend on that
information.

People networks, also being very popular, exist among
individuals who share common interests, who wish to promote
specific causes, and who may be collectively contributing to the

of a common body of knowledge. Networking has made a
significant difference in the quality of life which we all enjoy. We
are able to access a variety of services quickly, manage our time
more effectively. and have been able to expand our resources
significantly. And while networking {s not a particularly new
concept, we have not fully explored or made use of the creative
potential which it holds for us in improving the quality of
education and human services for children.

If elementary school counseling programs are to provide a
wealth of services to parents, teachers, and children; are to
strengthen collaboration among schools, community agencies,
colleges and businesses; are to address special needs and
interests of a diverse school population; and are to do it in a
cost effective manner, then networking is neither a luxury nor a
frill. it is a necessity.

Things to Think About

Questions should revolve around ways in which networking
can facilitate and enrich the quality of counseling services to
children. Not only is considering a varlety of networks
important. but also is the diversity of delivery systems as well.

1. In what ways can an elementary school counseling
program make use of networking?

2. What program goals {dimensions of counseling) can be
best served through networking?
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3. What kinds of networks already exist that a counseling
program could access {information networks, crisis
intervention networks, special educational needs net-
works, etc.)?

4. How are networks established and when should they be
dropped?

5. Who should be involved in networking?
People with Whom to Talk

1. Authors whe have written articles on networking and
networking strategies.

2. Community leaders who have helped establish various
types of networks (hospital administrators, directors of
resource centers and libraries, politicians, and lobbyists).

3. Nattonal network coordinators for political campaigns,
fund raisers, and professional association public rela-
tions coordinators.

4. At the local level, state department of education
personnel, school administrators, and counselors who
have made use of networking strategies.

Things to Do

Networking can be viewed in terms of the people to be
served and the nature of the services to be provided. The
delivery system (fabric) to be utilized can be determined by

exploring the cost, speed, accessibility, and purpose of the
network.

Organizing and expanding cooperative networks of learning
systemsmpnnmrygoalsofdammryschoolmmmdmg
programs. The puvrpose of this type of network is to link
community members and leamers with educationai oppor-
tunities. At varicus times, we are all learners and can benefit
from networking opportunities. At other times we function as
Providers of mutual support services and can assist others.
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Networks are established for the purpose of getting things done
through people In a more effective and efficient manner than
could be done without the support.

Networks tend to be rather fluid and free of the structure
associated with organizations. Their boundaries are not well
defined nor should they be. Networks may be short lived and
many form rapidly as the need dictates. As needs of people and
programs vary and tasks to be accomplished shift, so do the
shared values, interests, goals,and objectives. The strength of
the network lles in the deep commitment of ite members to a
shared position or common cause. Seldom are any two (2)
networks alike.

In forming a network, here are a few ideas to get the
counselor started:

1. Refer to the dimensions of elementary school counseling.
Identify the goals that the program wishes to support as
determined by the needs assessment.

2. Take a separate sheet of paper for each program goal to
be attained. Write the goal in the center of the paper.
Draw concentric circles around the goal and label each
circle moving out from the center in the following
manner: school, community, state, and nation.

3. Brainstorm a list of all the people, organizations,
departments, and community resources that might be
able to support the various goals in any way. Include
familiar people and groups as well as other potential
sources of help. Identify businesses, social service
agencies, industry, churches, educational institutions,
and other learning systems that could be networked in
meeting the counseling program goals.

4. Select the desired resources from the list for each goal.
Place the information on the appropriate concentric
circles—(school, community, state. and nation).

5. Study the networks for each goal and determine how
these groups, organizations, and people can best serve
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the counseling program, This can be done by examining
needs for each goal area. Remember that networks differ
in types: people networks, information networks, fund
raising networks, brainstorming networks.

6. Once the types of networks that would be most useful
are determined, develop a questionnaire on rolldex cards
for the purpose of collecting the needed information to
access the network.

7. Mail out the cards with a letter explaining the purpose
of the network and how the group/organization/person
being contacted can be of service to the counseling pro-

gram.

&Asthecardsmmtumed.o@nizeﬂzembygoalm
(dimensions of counseling) for easy access.

9. Make use of the network. Provide positive reinforcement
to the network participants. Networks function best
when network participants not only provide services, but
are the recipients of services as well. Therefore explain
to those who offer their help that the counseling
program will share information and ideas with other
network participants, if destred.

10. When the network has outlived its usefulness, do not be
afraid to discontinue using it.

Networking is an exciting way to breathe new life into an
existing program. Fresh ideas, new faces, the availablility of
multimedia resources, and an opportunity to interact with
experts in the fleld, serve to stimulate a renewed interest in the
elementary school counseling program. Like the intricate
interlocking root system of a stand of glant sequoia trees,
networking provides the means through which an elementary
counseling program can be nurtured, grow strong, and
maintain its strength because of the depth, breadth, and
diversity of its support systems.
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Types of Networks

Elementary schicol counseling programs can make effective
use of different types of networks.

1. Speakers Burean. Inservice programming can be expen-
stve. However, many groups and organizations would be
willing to come for little or no cost to the district because
of the free advertising for the organization. Social service
agencies perform a community function and would be
willing to do training in school districts because it is a
part of thelr agency’s mission. Other groups might be
willing to trade services. School counselors and related
support personnel need to interact with the community
and let various support groups learn about their workers.
When given the opportunity, various school and com-
munity specialists can conduct training sessions for each
other at no or very limited cost, thereby contributing to
each other's knowledge and upgrading the availability of
high quality professional services.

2. Topic Networks. Topic networks consist of people who
have an interest in a specific area and want to exchange
ideas, materials, and expertise on a particular subject area
(self-esteem, stress management in children, parenting,
children of alcoholics, divorce, etc.).

3. A Child Advocacy Network. School districts are depen-
dent upon a number of social service agencies in meeting
the special needs of children. Often times to access these
services as quickly as the need arises is difficult because
the school and the various social service agencies have
not developed a close working relationship. A child
advocacy network would open the lines of communication
more quickly and speed up the delivery of services.

4. Information Networks. National and state computerized
information networks on practically every topic imagin-
able can be accessed by school districts for free. or in
some cases, a membership fee is required.
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Suggested Activities

Since networking is an important topic, children can
benefit from understanding the concept and make use of what
it has to offer. Children need to understand that networks

evolve from specific goals. They represent informal linkages and
are designed to facilitate action toward the desired goal.

1. Have children discuss the meaning of the term network
and brainstorm as many different examples as possible
(roads, telephone lines, electric lines, bus system,
raflroads, television networks).

2. Ask children to identify networks that they have used
and for what purpose.

3. Have children name some networks in their community
that their family, friends, or neighbors have used. (Meals
on Wheels, Red Cross blood donation networks, tele-
Phone network, emergency health care network, phone
network, car pooling, U.S. Matl).

4. Have children discuss some of the following networks
and learn as much about them as possible.

Childfind
Block parents

v P

Poison control

»

A

FBI Most Wanted List

™

Organ donation and procurement neiworks
Health networks

g Business networks—McDonalds, Amway, Shaklee, oil
companies

h. Home extension and homemaker networks

1. Buying cooperatives
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5. As children become more interested in networking and
how it touches their lives, have them explore possible
networking projects in which they could become in-
volved.

a. Developing a resource directory on community well-
ness.

b. Accessing information networks for the purpose of
collecting data on a class project.

c. Selecting a special area of interest, network with
others who share the same hobbies, sports, interest
in computers, etc.

d. Developing a computer network anmong class mem-
bers.

e. Deweloping a foreign student pen pal network.

ENVIRONMENTAL CONNECTIVENE'SS

While creating positive, growth-producing physical and
psychological environments should be everyone's responsibility,
it is often left to the elementary school counseling program to
facilitate such surroundings. Most schools recognize the
importance of orientation programs during periods of academic
transition, but they pay much less attention to developing and
maintaining a healthy climate for children throughout their
entire school careers. They seem to do even less for teachers,
parent volunteers, and community resource people who provide
direct services to children. The lasting impression that we
sometimes create is that knowing and knowledge takes
precedence over feelings, emotions, thoughts, and reason. And
yet we continually hear from: parents, teachers, and alumni, that
their lasting impressions revolve around the degree to which
they were able to successfully connect with the physical and
psychological environment of the school. Rarely are academic
issues ever discussed.
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Elementary school counseling programs can play a signi-
ficant role in helping children, teachers, parents, and com-
nwunity helpers to create and maintain supportive, warm and
academically stimulating climates. Building such climates can

be fun experfences and can draw people together. The school
butliing can undergo a transformation, a face lift, both in terms

of its physical as well as its psychological characteristics.
Building environmental connectiveness is just one more way
the counseling program can take on a new look and energize
itself and the school.

Things to Think About

124

1.

9.
10.

What factors constitute the physical and psychological
climate of the school?

. How can the school (parents, teachers, children, admin-

istrators, and school board members) best influence
these factors (physical and psychological) in a positive
direction?

- What blocking agents (physical and psychological) exist

within and outside the school that impede progress in
enhancing the school climate?

. How might these blocking agents be neutralized or elim-

inated?

- What are the physical and psychological needs of

children, parents, teachers, and administrator?

- How can the school best address the needs of all people

within the system?

. When should the process of enhancing environmental

connectiveness begin?

. Who should be involved in the process?

Where should environmental connectiveness begin?

What first steps should be taken to develop and
maintain the desired school climate?

Elementary School Counseling
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People with Whom to Talk

All school personne! (providers and recipients of services)
should participate in the process of building a new school
climate. Talk with children, parents, teachers, school board
members, and educational specialists. Find out what sug-
gestions they have for strengthening physical and psychological
comfort in the school.

Things to Do

1. Learn as much as possible about environmental con-
nectiveness. Read, talk to people, and observe what goes
on in the environment.

2. Identify the warm fuzzies (the positives) and the cold
pricklies (negatives) in the environment (physical and

psychological).

3. Brainstorm ways in which all people in the school
environment can contribute to the physical and psych-
ological positives thereby enhancing the school climate.
(Activities for teachers, parents, children, administrators,
etc.)

4. Explore ways in which physical and psychological
negatives can be reduced or eliminated. Develop a plan
to do so.

5. Become familiar with a variety of circumstances in
which children become disconnected and how the
school can help re-establish connectiveness. Children
can become disconnected when they experience a loss
through divorce. death of a loved one. relocation, fliness,
rejection by peers, or when experiencing any period of
transition in their lves.

6. Teach children and adults the necessary skills which will
help them connect more readily with their envi-
ronment. {Communication skills, interpersonal skills,
decision making skills, values clarification and self-
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understanding skills, stress management skills, asser-
tiveness training skills, relaxation skills, goal setting
sldll&andcunﬂctmamgemcntskﬂlsl.l\bowaﬂ.mh
children how to develop a positive self-esteem.

7. Brainstorm ways in which the school can connect more
readily and positively with the community and with
visitors who enter the school for the first time.

8. Improve the physical climate of the building so that
everybody feels relaxed.

Suggested Activities
{Physical Connectivenicss)

The school environment has both a physical and psycho-
logical dimension. Physically. the buliding consists of space,
heat, light, air currents, doors, walls, rooms, pictures, equip-
ment, materials, furniture, and people. The arrangement and
interaction of these factors create a climate which we exper-
fence and relate to in some fashion. Our perception of the
physical environment drives our thoughts, feelings, wants, and
behaviors. These conditions represent the psychological climate
of the school as we alone experience it. Therefore, both the
physical and psychological climate of the school are important
as separate and as interactive determinants in creating a
desirable learning climate. What follows are some practical
activities and suggestions that can be implemented in creating
a positive, warm, and accepting physical school climate.

1. The classroom and school building can be decorated
with familiar objects and pictures that are mean-
ingful to children.

2. The school should be made physically comfortable.
(Climate controlled, free of drafts, and properly lighted.)

3. The classroom furniture should be movable and ar-
ranged as needed to facilitate learning.

4. Children should be helped to feel comfortable in the
building and familiar with offices, rest rooms, multi-
purpose rooms, etc.
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5. Children should be encouraged to make their own
physical space comfortable in whatever acceptable ways

possible.

6. Teachers should inform children of the classroom and
school rules in a positive manner.

7. A dally routine of classroom activity should be estab-
lished. This gives some stability and predictability to
school life. A word of caution, stability and predictability
are not synonomous with rigidity. Fostering an or-
ganized environment that is flexible, exciting, and
interesting is important.

8. Take some time to talk with children about their
environment and physical changes that could be made
to help create or enhance a stronger bond between
themselves and the school. What can the school
librarian, cafeteria workers, bus drivers, administrators,
teachers, and parent volunteers do to make a difference?
Greeting children as they get off the bus, a warm smile,
a pat on the back, and a word of encouragement are all
physical positives that can make a difference in the lives
of all children.

9. In addition to attending to the physical needs of
children, what can children, parents, teachers, and
administrators do for each other? Just coming up with
unique ways of saying "I appreclate you” is a fun
challenge. Here are a few ideas that administrators and
school boards can implement on behalf of teachers.

a Sending positive notes for a job well done.

b. Sending doughnuts and coffee to the teachers
lounge once a month before school begins.

c. Having feature articles written on classroom
teachers for publication in the local newspaper.

d. Standing in for a teacher once a week for a thirty
minute free break
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10. The Counseling Program Committee can assist school
personnel in making a list of ways in which they can
connect more readily with the community in a positive
manner. Select a few ideas from the list and implement
them.

Suggested Activities
(Psychological Connectiveness)

While creating a positive warm physical plant is tmportant,
what goes on between and among people (children, teachers,
parents, administrators, and educational specialists) is espe-
cially critical in developing a psychological climate of con-
nectiveness. We all need to feel satisfled In our relationships
with pople, places, and things in those environments which

are important to us.

To experience a feeling of being disconnected with an
important aspect of the environment causes pain (physical and
psychdogmﬂ.sﬁmasmseofhss.andaﬁamdumumyto
cope with the present and an unknown future. Since all of us are
in a continuous state of connecting, disconnecting and re-
establishing new lines of connectiveness within our envi-
ronment, an important aspect is to know something about the
process, ways in which we affect it, and how the school and
community can enhance the process. Indeed, one of the most
eﬁ'ecﬁwwayaofbmaﬂﬂngncwhfeintoanypmgamistofd
connected to it in a positive way.

1. Develop support systems for children and adults who
are trying to cope with change in their lives. (Loss
through death, divorce, separation, fllness, relocation,
surgery, or other dimensions of adjustment).

2. Recognize people’s uniquenesses and share with them
their positive attributes.

3. Teach children. teachers, and administrators how to give
helpful. and yet nonjudgmental, feedback.

4. Develop programs which give people personal power
through skill development which enhances psychological
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connectiveness. (Goal setting skills, decision making
skills, values clarification skills, stress management
skills, assertiveness skills, thinking skills, interpersonal
communication skills, etc.)

5. Teach parents, teachers, administrators, and children
how to interact with each other in nonthreatening,

nonjudgmental ways.

6. Let the major focus of psychological connectiveness
revolve around activities and interpersonal exchanges
which promote positive self-esteem in all people.

7. Teach effective modeling techniques to build connect-
iveness, Determine what positive models are to be
created and think of the best delivery systems available
to teach them. Make use of television, art work, music,
literature, posters, the school intercom, class plays,
poeiry, billboards, video cassettes, advertisements, and
any other available means to model the desired beha-
viors. When models are taught effectively, children,
parents, teachers, administrators, and community
leaders will begin to emulate the desired actions, The

results will stimulate a positive, ,growth-enhancing
environment.

8. Other topics to consider when developing positive
psychological environments are the following:

listening interpersonal
self-disclosure barriers
self-awareness negotiation
confrontation conflict management
communication skills developing trust
interpersonal skill understanding
development feelings
PUPIL SERVICES INTERFACING

The purpose of Pupil Services Interfacing is to suggest ways
in which members of the puplil service team,in cooperation with
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The bastc purpose for puptl services is to provide children
with an equal opportunity to be educated. Pupil services are
designed to provide chiidren with the necessary information,
understandings, life skills, and self-confidence to develop the
requisite action plans necessary to modify their environments
and to de\ﬂopthunselveslnposmveandsocianymptab!e
ways. In order to accomplish this end, the on-going process of
meeting children’s needs, identifying and teaching behaviors to
be learned, and creating physically and psychologically growth
producing leaming environments requires working with the
whole child, not just the parts (intellect, emotional, social,
personal). According to Holt (1975), each specialist who provides
a special service for children must (1) recognize the child as a
whole. (2) be cognizant of the services of othcrs, and (3)
understand the working relationships which exisi among the
various service units that can only be effective when the team
functions through a coordinated effort.

In striving to provide each child with an equal opportunity
to be educated, the pupil services team must support the
educational goals of the school system. Pupil service interfacing
requires all members of the pupil services team to work
together in providing both direct and indirect services to all
children, not just to those who are experiencing developmental
deficits or to those who significantly deviate from the norm.
“Effective interaction between the pupil services team and the
instructional personnel in the elementary school is a necessary
prerequisite for making pupil services an integral part of the
education of children” (Holt, 1975, p. 78). Pupil services team
members must view themselves as expediters of learning for all
pupils and not merely as interventionists in crises or remedial
situations for some children. Indeed, the primary focus for all
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pupll service personnel must be to enhance the maximal
development of all children thereby reducing the need for
remediation.

Perhaps two of the biggest problems or roadblocks standing
in the way of pupil service team buflding is time and a reticence
on the part of some specialists to view themselves as environ-
mental engineers in developing and maintaining growth-pro-
ducing learning climates within the school community. The first
roadblock can be resclved by estabiishing team building as a
high priority item and setting aside time each month to meet.
The second roadblock may require a bit more effort to resolve
since it will involw a redefinition of team members roles and
some attitude adjustments regarding new thoughts about pupil
service interfacing activities in the school community.

A high priority to keep in mind, as the pupil services team
explores new ways of working together for the purpose of
enhancing services to children and their families, is that of
“breathing new life into an existing program.” Pupil services
personnel should thus view the process as a way of builiing
more fun, excitement. and enthusiasm into their own work life
and gaining as much from interfacing as they give back to the
school system.

We have found that when puptl service specialists work in
isolation and get caught up 1n the same routine day in and day
out they begin tn lose some enthusiasm for their work and find
themselves getting stale. They begin to lack the dr've and
dedication they once had. Pupil service interfacing an help
them to break out of the old routines and stimulate new
thoughts and ideas.

In order to assist the elementary school pupil services team
get started in developing interfacing activities, we have provided
some ideas that have been used by school specialists.

Things to Think About

1. How can the pupil services team most effectively meet
the needs of children?
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2. What role can the pupil services team play tn curriculum
design?

3. What role can the puril services team play in publiic
relations programming?

4. What role can the pupil services team play in teacher

inservice programming, parent workshops, and in net-
working with community resources?

5. What role can the pupil services team play in developing
and enhancing the learning/living climate of the school?

Note: Brainstorin as many ways as possible to involve the
pupil service team in providing direct and indirect service
to all children. Select a few specific ideas and think about
how they might become a reality.

People with Whom to Talk

Meet with all of the pupil service team members in the
district and discuss the questions listed under Things to Think

About. Many pupil service spectalists will enjoy the opportunity to
engage in activities other than assessment and report writing.

Getting together with colleagues supporting differing professional
points of view can be a stimulating experience for the

participants and can lead to some very innovative pupil service
activity in the school district. Talk to the following people about
ways in which they would like to work together in providing
services to children and their families.

1. Psychologist

2. Social worker

3. Health professionals
4. Counselors

5. Speech and Hearing specialists
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6. Other school district pupil service teams

7. Local, state, and national associations of pupil service
supervisors

Things to Do

1. Call a meeting of the pupil services team for the purpose
of exploring pupil service interfacing activities that
could benefit the development of all children in the dis-
trict.

2, Present reasons which support pupil service interfacing
activities. How might pupil service team members,
children, the teaching staff, and the administrators
benefit from this approach?

Possible responses might include the following:

a.

Team members will have an opportunity to support
one another and learn more about the potential of
pupll services by working together on a few common

projects.

The school community will come to understand
pupil services as an integrated team which supports
the interests of all children.

A team effort in pupil service programming will send
a stronger message to the school and the community
of the importance of child development and lean.ing
life skills in addition to academic learning.

Pupil service specialists, working together as a team,
can be a powerful resource in teacher inservice
training and providing consultation services in the
school district.

A functioning pupil service team can become an
effective resource for the school administration to
rely on when responding to human service problems
and needs of children.
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f. A puplil service team also can function as a “think
tank” in coming up with innovative ideas to create
the most conducive learning environments for all
children.

g An effective pupil service team also has the neces-
sary resources to conduct limited institutional
research for the school district.

Note: While there are many positive benefits to any
school district in creating an active pupil service
tecam, we also recognize that the team must be
selective in supporting a l!mited number of activ-
ities.

3. Create a pupil services council. In large schoo! districts
with multiple pupil service workers. a representative
from each of the specialty areas {psychologist, social
workers, health workers, counselors, speech and hear-
ing) could serve on thr council. Workers then could be
rotated on and off the counctl thus giving all personnel
a chance to participate on the council and to provide
direct service to children.

The function of the council would be to serve as an
advisory body to the administration. The council could
suggest and coordinate teacher inservice training, make
suggestions regarding the development and enhance-
ment of living/learning environments for children, help
to develop positive school-community relationships
which enhance the operation of the school, help to
coordinate school-wide evaluation efforts, and take an
active role in public relations programming in the
schiool system. The council might also function on a
regular basis as a "think tank” to improve such pupil
service activities as making referrals, delivery of human
services, developing a more effective pupil tracking
system, and brainstorming innovative ways to improve
the self~esteem of children and the working climate of
the system.
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Suggested Activities

The effective utilization of the puplil services team requires
a plan for the delivery of services to puplls, teachers, and the
school. Breathing new life into an elementary school counseling
program takes place when pupil service personnel take a new
interest in their jobs, work more smoothly together, are
supported by the school district administrators and the
teaching staff, and have some fun in using their creative
potential to develop exciting, stimulating, and enthusiastic
learning environments.

1.

Create counseling activities in the counseling program
dimension areas to be used by classroom teachers.

. Develop teacher inservice programs designed to aid

teachers in such activities as classroom management
strategies, effective parent-teacher conferencing. devel-
oping a positive self-esteem climate, and working with
special need populations.

. Develop and implement a comprehensive program for

expectant parents and parents of preschool children that
will improve family capabilities to provide in-home
leamning environments that will develop readiness for
learning. Such a program would need to address health,
nutritional, social, and psychological needs of children
and related non-academic influences which affect chil-
dren’s motivation and attitudes toward learning

. Meet with school administrators, teachers, parents, and

other pupil service workers to study the needs of chil-
dren.

. Generate as many solutions as possible in meeting the

needs of children. Have fun with this activity and don’t
be concerned with evaluating the responses as they are
given.

6. When the pupil service team runs out of ideas, have them

select a couple of possibilities and develop them.
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Remember the main purpose of pupil service interfacing {s to
create in practice what so often is expressed on paper, an
organized, coordinated, and well developed pupil services team
which functions as a system, as well as by units, in providing
services to all children in the schooal district.

SCHOOL AND COMMUNITY PARTNERSHIPS

School and community partnerships are designed to provide
opportunities for the school and community to work together for
the betterment of each other. Children learn about their
communities and how they can participate in making them a
better place to live. Likewise community members are encour-
aged to become invoived with their schools to learn about ways in

which they can contribute to helping develop caring and
productive citizens.

The concept of school and community paritnerships is not
new, but it has only been sporadically applied. The rationale for
developing partnerships is simple. Neither entity can afford to
function independent of the other. The schoals, once considered a
central force of activity in many communities, hawe found
themselves under fire because of the loss of public confidence.
The schools have been both criticized and supported for trying to,
almost single-handedly, address all of society’s ills and still
provide a comprehensive education for all children.

School and community partnerships involve the full parti-
cipation of the school and community in identifying and
addressing each others’ needs. This process must utilize the
children as well. Our children represent a vast untapped resource
as problem solvers, service providers, and humani-
tarian advocates. What better way is there for children to become
fully involved citizens than to contribute, in meaningful ways, to
the growth and dewelopment of their communities? After all,
children are not merely preparing for citizenship, they are
citizens and need opportunities to be recognized as community
supporters.

Community and school partnerships can serve as the

mechanism for encouraging necessary dialogue between the
elementary school counseling program and the public. The

136  Elementary School Counseling



process can become a key strategy for mobilizing resources in
search of excellence in education and in breathing new life into
the school’'s counseling program.

Things to Think About

1. In what ways can children benefit from community in-
volvement?

2. In what ways can the community benefit from their
participation in school related activities?

3. What community needs exist that the school can help
address?

4. What needs does the school have that the community
can help meet?

5. What significant role can the community play in
developing child citizens through community involve-
ment and service?

6. In what ways can children contribute to the health and
well-being of people in the community?

7. How can school and community linkages contribute to
such ideals as human rights, caring, respect, trust
cooperation, sharing, and responsibility?

8. What kinds of community service projects exist, or are
needed, in which the school and community can develop

working partnerships?

9. How can the school counseling program and the
community begin to develop the bridges necessary to
cultivate the desired partnerships?

10. Who should be contacted?

People with Whom To Talk

Most communities are ready and want to get involved.
Parents, the private sector, and community agencies eagerly
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await the opportunity to become partners in education. In order
to begin the process, a team of interested school and
community people need to convene in order to discuss the
concept of partnerships and potential benefits to school and
community.

In Pedagogy of the Oppressed, Freire (1970) has stated that
the most ready learners are the ones who understand their
communities and understand that the importance between
their communities and themselves lies in their own capacities
to influence events or be influenced by them. When this
realization takes place, learners adapt quickly to the learning
environment and learning takes place for a very specific and
real purpose. In addressing the issue of partnerships, school
and comamunity planners need to be convinced of the impor-
tance of joint projects involving children as the vehicle for
stimulating acquired learning and improved skills and capa-
bilities. Community service itself can become a natural bridge
toward acquiring advanced learning. While various groups,
community agencies, businesses and industries. and indi-
viduals could be contacted in exploring the questions under
Things To think About. we have included a few sources from
which to draw.

1. Representatives from established school and community
partnerships

2. American Red Cross (ARC)—local chapter of Youth
Services, American Red Cross, National Headquarters, 17
& D Streets NW., Washington, DC 20001 (The purpose
of ARC is to know about community needs and to
mobilize and train people to meet those needs. The ARC
cooperates well with schools and communities in
addressing community needs.)

3. Interested social service agencies that meet community
needs

4. Local hospital representatives

5. School district representatives (teachers, administrators,
counselors)
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6. Business and industry representatives
7. Parents

Things To Do

Before beginning a collaboration program. the step with
which to begin is to identify those specific needs that can be
best served through school and community linkages. The most
significant reason for school/community programs is for their
collaborative benefits and to provide opportunities for children
and community volunteers to benefit from what each has to
offer. The following sequence of steps is offered to initfate
collaborative school/community partnerships.

1. Get organized. Rather than initiate a system wide plan,
start with one school. Invite teachers, parents, coun-
selors, and administrators to serve on a steering
committee to explore children's needs as determined by
the needs assessment results.

2. Assess the community’s needs as well. Provide the
childiren with an opportunity to learn about their
community and its needs by having them talk with
various representatives from community agencies, vol-
untary action centers, and various businesses and
industries whose job it is to know about community
needs and projects.

3. Match school counseling program needs and goals with
community needs and goals. Make a lst of those
community project opportunities that will satisfy the
school counseling and academic program objectives.

4. Call for Community Project Proposals. After the com-
munity needs assessment has been completed, invite
various community groups, businesses, industries,and
agencies to submit project proposals to the school which
will {nivolve the participation of children. Provide pro-
posal guidelines to all interested parties. The guidelines
should specify the nature of the project. level of child
involvement (numbers of children and age levels),
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location of activity (school, home, business), the number
of hours required to complete the project. volunteer
assistance provided. resources provided to complete the
project (money. materials, and people), and the school’s
investment (time, money, people. and other resources).

5. ldentify and select community projects. The Steering
Committee needs to decide among the various projects,
which ones to pursue. Decisions can be made on the
basis of need (school and community), student capabil-
ities, time required, and resource {financial, human, and
material) commitment.

6. Meet with community project partners. During these
meetings, proposals need to be discussed in detail and a
final determination made by both the school and
community as to their feasibility and ease of implemen-
tation.

7. Select, develop, and plan projects for implementation. The
Steering Committee, in concert with the various com-
munity volunteers, plan and develop each project to be
implemented.

8. Implement the projects. When the planning process has
been completed. the children, with school and com-
munity support, are ready to become involved in
contributing to and learning more about their com-
munity. The number of community needs projects in
which a school participates is up to the school and will
be determined by a number of factors, many of which
are outlined in the project proposals.

9. Provide feedback and evaluation. Community projects
take on a significant meaning when feedback and
evaluation are a part of the process from start to finish.
Children and community volunteers should be given an
opportunity to talk or write about their experiences.
Questions, like the following, help participants to focus
on themselves in relationship to the activity. What
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feelings are expressed by the children and the volun-
teers? What was it like to help people in the com-
munity? How did those helped feel? What was it like for
community volunteers to work alongside children? In
addition to discussing feelings, the Keystone Learning
Model (Part 1l Introduction) also has participants
examine what they have learned from the experience in
relation to themselves and others and how those new
learnings can be transferred and applied in new or
different settings.

The community service projects are designed to
foster learnings about self and others, the community.
citizenship, service, and the school and its role in a
modern society.

10. Continue the learning in a continuous, cycle format. As
school and community collaborations grow and develsp.
the community will become more aware of school system
needs and will want to support the school much in the
same way that the school supports the community
through community service projects.

Note: As with the planning and implementation of
any new program, be sure to obtain clearance from the
school board and have school personnel support before
starting. Other points not discussed here, but which
need to be addressed,are the development of clear job
descriptions (volunteers), a recruitment plan to obtain
community volunteer assistance, a training program to
orient community wvolunteers and teachers to the
community service project concept, and a continuous
feedback and monitoring plan to recognize and support
all programn participants. The giving of awards, certi-
ficates, and luncheons are but a few ways to stimulate
and maintain interest in this worthwhile program.

Suggested Activities

Breathing ._cw life into a school counseling program takes
place every time a well planned and supported change in
programming occurs. Involving children in community service
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projects is not a new idea. Community needs and child
activities have long co-existed, but seldom have they interfaced
or mutually benefited from their interdependence. Now is the
umetoformpammmmwlmﬂtemmmumtymworkmgwnh
the aged, the young, the handicapped, the hospitalized, the
terminally ill, health organizations, community action and
safety agencies (eg, firemen, policeman, medics, the blind
association, the American Red Cross, the Boy and Girl Scouts,
the YMCA & YWCA). The humanitarian, ethical, social, and
community values that help young people develop today will
have a critical impact on the future of our country.

Whenselectlngcommunnyservlcepmjects.lookforacuv-
itles that will develop life skills, decision-making skills, and
pemmalmmgmnmtskms.mokforacuvmesﬂlatwmwp
dummmmm.mdmmmmwmmdﬂxm
group processes and experience group involvement; and develop
healmyammdesandwhohsome\almComumwm
pmjectscanawomplishﬂmcaMbumsbyhdpmgchndrenm
utilize and extend their interests, talents, networks, and
ofse!f-mthandpasomlpommmemﬁerestofhe!pmgomers
and their community.

The number of opportunities is endless for developing
partnerships with the community. Here are a few ideas. As
activities are selected, contact community groups for needed
resources to complete the various projects.

1. Collect. repair, and make toys for children. Ask parents
and business and industry for their support in sup-
plying needed materials, equipment, and people re-
sources to assist with the project. Groups like the
Salvation Army, Big Brother Big Sister, and the Lions
Clubs sponsor projects of this type for needy children.
Many different grade levels or work teams in a school
can work together on this project with job respon-
sibilitles varying with the skill levels, abilities, and
interests of the children.

2. Have the Steering Committee contact various health
groups in the community and identify their needs.
Children can work beside community volunteers in
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making bandages, assembling first aid kits, or preparing
mailings for a coming health event.

3. Have the children and members of the Steering Com-
mittee work with various community agencies and
citizens in identifying needs regarding the environment,
the elderly. the handicapped, opportunities for com-
munity lefsure activities, and more effective use of public
buildings. Children can learn much about thelr com-
munity by reading about these topics and seeing what
they can do to make their community a better place in
which to live.

4. Have the children survey their own needs and contact
various community groups to assist teachers and school
personnel in sponsoring such activities as a school
health fair, a drug and alcohol prevention program, and
participating in special topics/causes such as finger-
printing and missing children, environmental protec-
tion, and children’s safety (toys, traffic, bicycle, home,

fire) programs.

PUBLIC RELATIONS

Public relations (PR) is not a topic which is new to
elementary school counseling. Over the past several years, it has
received a great deal of attention from the American Association
for Counseling and Development {AACD) and more specifically
from the American School Counselor Association (ASCA). Each
year for the past several years ASCA also has published a public
relations kit for school counselors which has provided the
profession with much technical assistance and many effective

ideas for promoting schoo! counseling.

Public relations programs, if handled effectively, can do much
to breathe new life into an existing program. Children, teachers,
administrators, school board members, parents, and members of
the school community can, and often do, contribute to the public
relations efforts of the school counseling program. As an

energizer and a forum for cooperative planning and interaction,
FR activities are second to none.
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Public relations is a process which conveys responsible
activity on the part of the school counseling program to make
the public aware of and understand its planned educational
eﬂorts.Asapmeess.ltisnotomydeslgxmdtoletpeop!em
abouttheelementmyschoolcomsdmgpmgmm.Mtto
engender community participation and support whenever and
whercverposslb!e.mtparucipauoncancomelnmeformofa
kind word, financial support. and volunteer efforts in the
school.

The key to effective public relations starts with effective
communication-two-way communication. Message sending and
receiving between the school and community is a dally activity
andoﬁenhasammfarmachingeﬂ'ectonpubucammdethan
some of the more formalized activities that we call public
relations,

Because we belfeve that effective public relations is central
to successful counseling programming, we have included it as a
way of breathing new life Into an existing counseling program.
While space does not allow us to develop the topic fully, nor is
this necessary with the wealth of ready and avatlable materials,
we will highlight a few major points regarding the implemen-
tation of PR programming.

Things To Think About

1. Does the schootl counseling program consider PR a high
priority activity or do they merely give lip service to the
idea?

2. Does the PR program operate from a comprehensive
long-range program?

3. Has the school counseling program considered the
different publics that are vitally concerned with coun-
seling programs in the schools and made plans for
involving them in the PR program?

4. Has the school counseling program planned a compre-
hensive coordinated two-way communications program?

Have all publics a viable means for sending messages to
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the school? Does the school know if the various publics
are satisfled with the school counseling program?

5. Does the school have an effective school co
public relations inservice training program for all
employees? Are efforts being made to make them aware
and help them with their PR skills?

6. Has the school counseling program identified public
relations talent on their staff and have they assigned
them PR responsibilittes?

7. Does the school counseling program have adequate
support to back the PR pmgram in terms of needed
resources (financial, materials, equipment, time, people)?

8. Has the school counseling program identified a variety
of communication channels in order to reach a variety
of audiences in the community?

9. Does the school's PR program operate on the basis of
honesty, openness, and cooperation with the media?

10. Has the school counseling program considered the
importance of the school climate toward counseling?
The attitudes held by the staff and children are vitally
important to the success of any program.

11. Does the school counseling program give appropriate
recognition to staff, children, parents, and community
supporters for their contributions to school counseling?

12. Is there a plan for the assessment and evaluation of the
school counseling PR program?

People with Whom To Talk

Consult with people, professional organizations, and
community groups ltke the Chamber of Commerce who have
expeﬂeneemmPRpmgmnunmg.Somespeclﬁcmmplesof
people and groups to contact are as fi :

1. The American School Counselor Association
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2. ERIC/CAPS

3. The American Association for Counseling and Develop-
ment (AACD)

4. The National School Public Relations Association

5. Local organizations of the YMCA-YWCA, The American
Red Cross, The Chamber of Commerce, and radio and
TV stations

6. Public Relation specialists in the community {business,
industry, agencies, and school districts)

7. School counseling programs at the national, state and
local levels that have been recognized for their public
relations efforts

Things To Do

1. Public reiations programs must be planned. They should
espouse a statement of purpose, have clearly stated
objectives, and an identified support system. Each school
counseling program must decide for itself the meaning of
a well planned PR program. Public relations programs
should, however, be internally consistent with the coun-
seling program. “Effective external communi-
cation systems obtain their strength and credibility from
effective internal communication systems™ (Ellison, 1985,
p4).

2. Select the key publics to be reached. Public relations is a
two-way communications process and must touch those
publics who will be most influential in determining the
success of the school counseling program. Some key
people who can either help or hinder the school

counseling program are

a. opinion and power leaders in the community,

b. senlor citizen leaders and families who no longer
have children in school,
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c. teachers and stafl,

d. parents and families of enrolled children,
e. elected and appointed officials,

f. children in school,

g business and industry,

h. local media, and

1. service clubs and organizations.

. Evaluate the cuirent status of the school counseling

program. The school counseling program needs to
assess its cuwrrent communication effectiveness. By
assessing the public’s perceptions of school counseling,
program strengths and Uabilitles can be targeted.
Assessing perceptions is critical, for school counseling
will be judged like any other program, not as it is, but as
it is perceived to be by those who will be doing the
judging. Opinion surveys and attitude assessment
devices are very effective tools for obtaining a quick
nulse on the publics’ assessment of the school coun-

< 2ling program.

. Plan for scl.~ol and community involvement. One of the

most effeciin ways to build a successful PR program is
to encourage active participation by staff and com-
munity members. A PR network can be established to
Iink key people in the school and the community as a
means of encouraging two-way communication, publi-
cizing the counseling program, and responding to
questions and misunderstandings about the counseling
program before rumors have a chance to evolve. As the
network expands, so will community and school support
for elementary school counseling,

. Select a variety of communication channels. Successful

PR programs r:ot only know their various publics, but
how best to influence or inform them about counseling
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program issues. The frequency with which specific
channels are used also will be determined by such

variables as time, cost, availability of talent. and the
nature of the message to be communicated.

Regardless of the communication channels utilized
(TV, radio, newspaper, newsletters, meetings, etc.), the
purpose of PR is to build a large reservoir of good will
rather than to patch the dikes ir: a crisis {Cooper, 1986).
Keeping this in mind good PR begins with an effective
school counseling program, one that establishes a
reputation for truthfulness, openness, and reliability.

. Develop an active and planned PR program. A public
relations program which evolves from the schoo! coun-
seling program will be in tune with the school's needs

assessment results and the counseling program objec-
tives. Following this furmat, PR exists for the benefit of

supporting the counseling program and is not viewed as
a separate entity unto itself,

Public relations is everybody’s business and needs to
be broad-based and continuous in terms of its involve-
ment. Parents, teachers, children, school board members,
administrators, and community supporters need to
understand their PR responsibilities and how they can
support a calendar of weekly or monthly PR activities.

. Evaluate PR effectiveness. Every PR program should
compare effectiveness against cost. Program effective-
ness is measured in terms of goal cutcomes achieved.
Goal outcomes can be measure¢ by the number of
people reached, positive attitude changes achieved, the
receipt and understanding of accurate information. and
attendance and/or participation of people in various
programs sponsored by the school counseling program.

Program cost can be determined by estimating the
dollar value needed to convey the PR message per
contact. Cost factors include a calculation of the number
of employee hours spent on the project, materials and

148 Elementary School Counseling

166



=

equipment rented or purchased, consultation fees. and
loss of productivity in the completion of other assign-
ments because of additional PR responsibilities given to

employees.

Public relations ideas need to be tested in order to
determine whether or not they are too costly for the
return accrued. Perhaps other and more cost effective
ways can be utilized to accomplish the same derived
outcomes. In other instances, the desired outcomes may
not be measurable. If that is the case, the PR idea is
probably not working and should be discarded or
modified and reevaluated.

Suggested Activities

Any activities that help to create good PR practioes are PR
activities. Deciding what those activities should be and how to
impiement them are determined by following the suggested
courses of action stated under Things To Do. Therefore rather
than provide a list of PR activities that may or may not be useful
to every school counseling program, we would like to share a few
unique PR ideas that colleagues have shared with us.

1. Provide new children, parents, and visitors with a
welcome letter and information packet about the school

counseling program,

2. Offer mini-courses, lectures, and discussion nights on
various topics of interest to anyone who would like to
attend. Topical suggestions are decision making, asser-
tiveness training, stress management, and self-esteem
development. What makes this approach unique is that
the programs are not just geared to parents, but to all
members of the community.

3. Create multiple channels for establishing a positive seif-
esteem building climate in the school. Involve the entire
school community tn offering and implementing a variety

of suggestions for developing a physical and psychological
sense of connectiveness.
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4. Have children write a personal letter to their parent(s),
senior citizen, or community member telling them about
the school's counseling program and how thelr personal
participation will help to enhance the learning envi-
ronment. These same people also can be invited to
participate in school/family events.

5. ldentify as many different behaviors, activities, and
communications that tend to block effective public
relations and figure out how to neutralize or eliminate
them. The focus of this activity must be on “fixing the
problem™ and not "fixing the blame.”

6. Establish a “good idea box" to gather parent and teacher
suggestions and opinions regarding ways to improve the
school counseling program. Parents will need to be given
varying opportunities to share their suggestions (phone,
newsletter, tear offs, conferences, etc.) with the coun-
selor. As ideas and opinions are shared, the senders
should be supported and when suggestions are imple-
mented, the person making the suggestion should be

duly recognized.

In response to the “good idea box", a school
superintendent pledged the following and attached these
statements to the box. These comments are well worth
taking note of by counselors in establishing positive PR
with all publics.

a 1 will respond to every suggestion signed by the sender,
b. I v+l read suggestions each week,

c. Each suggestion implemented will be done so with appro-
priate credit to the sender,

d. 1 will implement as many suggestions as possible

e lncxsswimrmmyeonmletdypmdudedlmpkumtauml
will explain why,
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f &womwhkhmnTbelmﬁmu:md“ash'wmhemm
pmdmmea@mdmunmwemeupwimmw.mhh
solutions,

g lwmmhrmvmfwunuonbdhmlmm
them or implement them

h. lmukmmhdplmﬂmtmm

L lbdmﬂmmﬂywaywemnbeabmummummdmm
8 better work place ubymmmm

} Youta!k.lwmnmhkmgasyouagmetoustmeqmny
when 1 tafk (EBtson, 1965, p. 6)

Remember that the primary focus of any effective coun-
seling program is to initfate ideas and actions rather than
respond defensively to criticism. We also must be realistic and

recognize that people evaluate counseling programs based on
their perceptions of them and not on a rational, organized

relationships built by the school with its publics (Jackson,
1985).

While school counselors and volunteers in co
programs must first be concerned with how well they do their
Jobs, they also must establish ongoing PR practices which

require much time and costly resources to implement.
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PART I

COUNSELING AND THE CURRICULUM:
A TEAM APPROACH

A factor which is of critical importance in the development
of a successful elementary counseling program is the inte-
gration of the counseling services into the curriculum to the
greatest extent possible. This requires that a team approach be
developed to include the school, home, and community. In Part
11, we will focus specifically on integrating the elementary school
counseling program into the total educational system via the

teaching/learning process as a means of accomodating chil-
dren's needs.

As we view the needs of the child, we readily see that these
needs do not exist in isolation; therefore, to deal with them in
the isolation of a counselor’s office is not possible. This does
not mean that individual counseling is never warranted, but it
does suggest that most of the changes will take place within the
classroom setting, For this reason, we feel that close cooperation
between teacher and counselor is essential to a succesful

program.

In attempting to provide a vehicle through which this
cooperative effort can be fostered, we will loo’t specifically at five
dimensions of developmental needs which we feel must be
addressed through the curriculum. These five dimensions are:

1. physical development,

2. social development,

3. self-concept development,

4. cognitive development. an.d

5. career development.

Although the flve areas are all interrelated, specific
activities have been developed to address each area separately
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mthefunowlngﬂveclmptas.memtentlsﬂmtthe“xcysﬁonc
Learning Model,” as presented in the following section, will
enablethemdertopmvldestudentswm:valuamebanung
experiences,

KEYSTONE LEARNING MODEL

Everything that occurs in the environment represents a
learning experience. We are exposed to many such experiences
daily. yet many go unrecognized because they are not in our
fleld of awareness. Consequently, many valuable learning
experiences never register with us and the loss is ours.

Actlvltiesmtheﬂvechaptcmlnl’artllamdeslgmdto
enhance the teaching/learning process in meeting children’s
needsandampresentedthm:ghaleammgmoddfor
children glean meaning from those life situations which
address the five dimensions of development.

Before presenting these activities, we should first describe
our learning model which consists of five major dimensions in
a kevstone configuration. Our belfef is that the appropriate use
of the model represents the “keystone” of a successful lesson.

INVOLVEMENT

UTILIZATION INTERNALIZATION

GENERALIZATION REFLECTION

Figure I1.1. Keystone Leaming Model: Five major dimenstons.

In using the leamning model, three important premises are
utilized:
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1. experience consists of everything that happens to us,
2. learning can take place in every experience, and

&thepmwssoflmnﬂnglnvnlmcombhungexpaieme
with meaning. This enables children to understand and
clarifythemeanlngofthelrlifeexpeﬂencesandapply
these new learnings to subsequent life experiences.

The flve phases of The Keystone leaming Model are
described in detail as they relate to the five developmental
dimensions of the elementary school.

Fhase 1 Involvement

The involvement phase of the learning model represents the
experiencing domain of the model from which all learning 1s
derived. Because everything that happens to us is an exper-
fence, all experiences provide us with an opportunity for
learning. These experiences influence our lives and our
environment and affect what we leamn. Since this s the case, we
can enhance children's sense of awareness and therefore
increase meaningful learning for them by taking advantage of
existing learning experiences. As children enter into any

experience, they begin to generate data which will be processed
in the other phases of the learning experience model.

Phase 2 Internalization

In this phase, the children increase their involvement in the
experience. This requires that children begin to internalize the
content of the experience and reflect on the process, This s the
point in the model when children deseribe and discuss
observations and begin to reflect on what has taken place.

Internalizing is a natural activity and is the outgrowth of
those experiences of which we are aware. Most of us are
compelled to talk or write about what we have experienced with
others. As we internalize, we describe our experiences, our
feelings, what we observed, our field of awareness, and our
expressions of the experience. We usually do not have to be
primed for this to take place as we are anxious to validate ous
experience with others and to establish a sense of connect-
iveness with those who shared the experience.
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process while still experiencing the event. This can be
accomplished in a variety of ways, the eastest of which is to
pose questions regarding the life situation which stimulate and
heighten awareness. A second method is to create a script
which takes the child through the experience much in the same

manner as a travelogue is designed to guide and highlight
points of interest that might otherwise go unnoticed.

Phase 3 Reflection

’l‘henﬂecﬂonphasechalkngeschﬂdmtoﬁndmeamﬂgm
the activity in relation to the learning expertence.

Unfortunatdy.lnmostnfeaq:eﬂermlearmustopamm

can respond by saying “1 learned
about myself,” or "I now understand R

Phase 4 Generalization

Generalization is posaibly the most important phase in the
barrungmodelbwauseitmvulvesmeclmdmrdaﬂngthc
learnings of the activity to other experiences. A crucial point
dunngtlussteplsmatthecmldlsabietomakethewnmcﬂm
between the current activity and how learming from the activity
can be applied to other life situations.

Generalization also encourages children to think about the
implications of what has been learned. This stage is designed to
broaden the context of leamning in that children are taught to
transport the concepts learned in the activity to other
environments and experiences, thereby broadening their learn-
Ings and understandings in meeting new life experiences.
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Phase § Utllisation

As children begin to broaden and heighten their fleld of
awareness and clarity by beinZ able to generalize meaning and
understandings, they are ready to apply what they have learned
to other situations. In Phase 4 they learned the connection, but
in Phase § they utilize and apply the leaming by setting new
goals and becoming involved in new life situations. This is the
phase when children gain a value of learning for the future. The
utilization phase stimulates the creation of new experiences
which allow for the development of new insights which have

grown out of previous experiences.

And so, the learning process continues in a never ending
cycle of Involvement, Internalization, Reflection, Generalization,
and Utilization. Each time the cycle is completed, the breadth

and depth of learning is expanded.

In the succeeding chapters in Part II, we will follow a format
which provides a brief review of the 'esearch for each
developmental area, identify some basic needs and skills to be
developed, and provide a series of activities which can be
integrated into the curriculum to aid in meeting these needs.

The activity component of each chapter has been designed
to form the bridge between the curriculum content and the
dimenston of development being addressed.

Activity

Curriculum Dim:?sion

Content Development

Figure I1.2. “"eystone Learning Model: Activity bridge.
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DIMENSION
OF PHYSICAL
DEVELOPMENT

he physical development of the child is of utmost tmpor-
tance in the educational process as it 1s central to

successful learning. This is especially apparent in the
elementary school because those children who are slower in
physical development often experience social difficulties as well
as learning problems because of their physical development. In
this chapter, we haw addressed several areas of physical
coordination activities which we hope will provide opportunities
for enjoyable learring as well as increase physical coordination
and dexterity in children.

RESEARCH ON PHYSICAL DEVELOPMENT

Various factors of a physical maturational nature affect the
teaching/learning process. Such aspects as eye-hand coordi-
nation, large and small motor development, visual and auditory
perception, growth changes and sexual identity, all have an
impact on student success or lack of it. Such needs must be
identified. understood, and addressed in order to enhance
learning.
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In addition, activities designed to enhance the physical
development of children tend to promote more socialization
within the classroom because children usually perceive them as
being fun. Such activities also allow children to set both
realistic and individualized goals.

Carison (1982) saw the importance of physical activity in
developing and maintaining interpersonal relationships. Chil-
dren, through physical activities, are provided with oppor-
tunities to work together toward team objectives and goals; thus
promoting friendships within the classroom group.

Hillman and Runion (1978) suggested that people learn
best through active participation and enjoy leaming more
through active involvement in the learning process.

The use of physical activities also is a very effective
technique when working with children who are identifled as
hyperkenetic. According to Koester and Farely (1981), children
with special needs respond especially well to physical activities
because through such activities they are able to meet their
stimulation needs in a condoned environment.

Since additifonal pressure is being placed on children for
academic excellence, an imperative is that children have periods
of physical activity to provide variation in their daily schedule.
Kaczkowski (1979) suggested that counselors should combine a
mixture of verbalization and physical activities that are most
helpful to children.

Nelson (1976) stated that “Counselors and teachers alike
can provide and use play media with children in order to
produce comfort and encourage expression and commun-
ication” (p. 206).

Nelson {1976) stressed the tmportance of the counselor's
need to incorporate both physical and psychological activities
into the development of the whele child.
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NEEDS TO BE ADDRESSED

1. The need to experience variety
in school day activities.

Although this is not specifically a need which addresses a
particular area of physical development, it s crucial for
elementary grade children to experience a variety of learning
activities. Those activities ‘which promote active learning fn a
physical sense not only provide a welcome change in daily
routine, but also promote the development of specific physical
coordination skills.

2. The need to be able to utilize
physical skills in working
cooperatively with fellow
classmates.

Since much of a school child’'s day is spert in academic
tasks or. an individual basis, opportunities fo. group coopera-
tion ac:ivities are nerded to promote development of the whole
child. Muny of these activities will be those wnich require
physical coord.natlon skills.

3. The necd to deveiop specd~
physical! coordination sidiix,

The develupment of any skill requires practice. This is
especially true of physical coordination activities; thus the need
for daily pliysical exercises and activities.

4. The need to be actively involved
in the learning process.

Much research supports the fact that children learn best
through activ: involvement in learning. Physical activities
provide an excellent vehicle for active learning to take place.
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8. The need to learn the value
of wozking together to
complete & task.

Allchﬂdnnneedtobeawamofﬂu\alueofwmidngwith

oﬂms.mseanbepmmoﬁedmysucwssﬁmymmugxphysm
activities,

SKILLS TO BE DEVELOPED

1. Fine and Gross Motor Skills

Many of the activities in the primary grades are developed
specifically to provide for the development of fine and gross
motor skills.

2. Ey=-hand Coordination Skills

Phystcal activities which include balancing and catching or

throwingoﬁectsprov!deemeﬂentmmforpmmoﬂngme
dev:lopment of eye-hand coordination.

3. Visual Perception Skills

Although most academic tasks promote the development of
visual perception skills, this can also be done through activity-
oriented tasks, An excellent activity for developing these skills is
contained in the activities section of the chapter.

4. Auditory Perception Skills

Children often hear without actually listening. Those
pamntswhomﬂtheirclﬂdmnsewralﬂmcsbefombemg
responded to are well aware of this trait. Activities to promote
thegmwthofaudltorypemepuonswlswﬂlbcmosthelpfmm
assisting children to be more successful in school
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8. Cooperation Skills

One may debate the concept of cooperation as a physical
skill, however, it is most often in the area of physical
development where the importance of cooperation is most
crucial. An example of this concept is the “Make a Machine”
activity which follows in the activity section.

APPLICATION OF
THE KEYSTONE LEARNING MODEL

To provide an example of how the Keystone Learning Model
may be applied in activities. let us look at the “Make A
Machine” activity which is the first of the Physical Development
activities. We will look at each of the flve phases of the model
and describe what should take place in each phase.

Involvement

During the involvement phase, the children become im-
mersed in the experience. This is the time when the directions
are given, the stage is set, and the environment is prepared so
that children experience feelings, thoughts, behaviors, and
stimulation of the senses. In this particular phase of the “Make
A Machine” activity, the children will be motivated to think
about the action they will use when it becomes their turn to be
a part of the machine. They may also begin to imagine what
their machine will look like.

Internalization

In the internalization phase, children will begin to talk
about the feelings which have been generated. All of the
children will be able to answer such questions as “How did it
feel?” and "What was it like?"

Reflection

As children begin to observe the machine in action, they

will hopefully begin to notice strengths of particular children i.e.
Mark keeps his part of the machine going at a consistent pace
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and encourages other children to keep the machine operating
even though they may be getting tired. Individual children may
also begin to recognize their own personal strengths in
promoting classroom cooperation.

Generalization

At this point, the transfer of learning begins to take place.
Children begin to make statements such as “Gee, since Mark is
so dependable and encouraging, he can be the chairperson of
our candy sale next month. Mark, too, will begin to generalize in
his mind with thoughts of how he can better make use of this

identified strength.

Utilization

Children will utilize the information by asking Mark to
chair the committee for the candy sale. Mark will utilize his
information by working to develop this strength which has
been identified.

This, then, completes the circle for the Keystone Learning
Model. As children become accustomed to the use of the model,
they will find it easy to relate each learning to subsequent life
situations.

INTEGRATION OF
PHYSICAL DEVELOPMENT ACTIVITIES

The physical activities on the following pages have been
designed to stimulate group cooperation as well as provide
children with an opportunity for physical exercise in an
enjoyable atmosphere. In addition. some of the activities
promote the development of coordination and motor skills. All
activities should be presented using the Keystone Learning
Mode! which was presented at the beginning of this section and
should be integrated into the existing curriculum. For example,
the “M.ake a Machine” activity described on page 167 would fit
beautifully into a social studies lesson on cooperation.
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MAKE A NACHINE
{Physical Development Activity No. 1)

Objective: To enable children to use repeated physical
movements while participating in a group cooperation activity.

Level: Primary
Materials Needed: None
Procedure:

1. Talk with the children about how a machine works.
Discuss what happens when one part of the machine
comes loose, breaks off, or just stops working. (The
machine breaks down).

2. Explain that they are going to make a human machine
by continually repeating a certain movement.

3. Choose 5 persons to come to the front of the class and
assign a specific movement to each such as

a. move Yyour hands in a circular motion,
b. tap your right foot,

¢ bend down/stand up,

d. open and close your mouth, or

e. move your head from side to side.

4. Have the first person begin his/her movement, then the
second, the third, the fourth, and the fifth. (Remind
children that they must be touching the sther members
of thetr machine in some way).

5. Allow the chtldren about one minute to demonstrate
thelr smooth working machine.

6. Choose § new children and repeat the activity with
different movements.
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Evaluation: Each child should have had an opportunity to
be a part of a machine. Following the activity, a discusston of
ways that working together as a class can be compared to a
smooth running machine would be appropriate. it may also be
helpful to make a list of all of the dally activities which
require cooperation and post it on the bulletin board.

Variations: After the activity has been done one time, allow
children to form their ou'n small groups and make a wacky
machine of their own. Stress the idea of cooperation by having
each person do his/her part to make the “machine” work.

AR

BALLOON BOUNCE
{Physical Development Actlvity No. 2)

Objective: To have children work together to successfully
complete an activity.

Level: Primary
Materials: Balloons and stopwatch
Procedure:

1. Divide the children into teams of 4 to 6 players each.
Instruct each *2am to_form a small circle.

2. Explain to them that the object of the game is to see
which team can keep their balloon in the air for the
longest time. (The balloon may be hit with the hands
only).

3. Provide each group with a balloon.

4. Give a signal when each group is to throw the balloon
into the air and try tc keep it there the longest time.

5. Recognize the winning team by having those members
be the group leaders jor a subsequent uctivity of their
choice.
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MIRROR IMAGE
(Phystcal Development Activity No. 3)

Objective; Tohavethechlldrenbeableto“minor"the
actions of a partner.

Level: Primary and Intermediate
Materials: None
Procedure:
1. Ask each child to select aq partner for the activity,
2. Discuss what is seen when one looks in a mimor.
Explain to the children that they are going to be dotng

an activity in which one of each pair is going to act as
a mirror,

3. Demonstrate to the children how the mirror activity
works by choosing a child to do some actions and
Jollowing the child Yourself.

4. Instruct v.e children to stand and Jface the chosen part-
ner.

5. Remind the children to complete the movements slowly
so that their “mirror” can follow them.
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6. After 1 minute, have the children change roles, the
mirror now becomes the leader and the leader is now
the muiror,

Evaluation: The children will need to discuss the activity tn
terms of feellngs generated .while completing the activity.
"What made it easier io follow the movements of the other

person?” “What made it more difficult?”

Variation: Have just half of the children participating in the
activity at a time. The others should act as observers. When
the activity is completed, discuss the following questions:

1. Did you see anyone who seemed to be frustrated by
the activity? What caused this?

2. What made the activity difficult?

3. Did some things seem to be easter? What made them
easy?

WHO'S MY PARTNER
{Phystcal Development Activity No. 4)

Objective: To have the children to be able to move through
groups and {dentlfy their respective partners.

Level: Primary

Materials Needed: One 15 foot to 20 foot plece of yarn for
every two children.

Procedure:
1. Have the children number off in twos.

2. Ask all of the number ones to come to the front of the
class,
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3. Give an end of yam to each of the number ones.

4.Suetchmeyamplecfzsoutandtunglethems!ghtly.
5. Glve an end of yam to each of the number twos.

G.Onag(umsignal.lnslruaﬂtecmtdmntowmﬁnd
out who's at the other end of their piece of yamn.

7.Haueme“SlﬂngPartners"tobetheirpamzersfora
subsequent activity.

Evaluation: Each chtld will b> able to move successfully

throughthemazeandﬂndhts/herparﬁ:enFallowingMe
activity, it may be helpful to allow time for the children to

discuss their “strategies” for finding their string partner and to
think about additional things they may want to try if they did
the activity again.

Variation: Complete the activity with just Jour patrs at a
time but blindfold the team members, They must tdentify their
string partner by the sound of their voice.

LA A .

BLOCK RACE
{Phystcal Development Activity No. 5)

Objective: To have the children leamn the value of working
together as a tear to reach an objective.

Level: Primary or Intermediate

Materials Needed: Old floor tiles or square pieces of cloth or
newspaper

Pirocedure;
1. Instruct each child to choose a partner.

2. Have the children dectde which one of them will be
the “racer” and which one will be the “placer.”
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3. Explain that the *racer” can only move fornward if
he/she has something to step on. The “placer” has the
Job of moving the tiles forward so the “racer” can keep
going.

4. Designate a starting and ending line. When the pairs
reach the line, they must reverse roles and come back

to the starting line.

Evaluation: Children will gatn a sense of the value of
working together by discussing the following:

1. What was needed to be successful?
2. Was one job harder than the other? Which one?
3. Were you better at one job than the other? Which one?

Variation: Complete the activity by having the students work
in groups of four, three “placers” and one “racer.” Discuss why
this was easier than fust werking in pairs.

t ¢+ ¢

THE MIRROR ME
(Physical Development Activity No. 6)

Objective: To enable the chtldren to gain a better under-
standing of the phystcal properties of thetr bodies.

Level: Primary and Intermediate

Materials Needed: Full length mirror with three pieces of
masking tape placed horizontally across mirror and spaced at
equal distances on the miror, construction paper. and
craynns.

Procedure:

1. Talk with the children about what they see when they
look tn a mimor. Discuss briefly that the mirror shows
things exactly as they look.

2. Place the mirror in the front of the classroom and
explatn the reason for the three pleces of tape (To
divide the image into three equally spaced portions).

172 Elementary School Counseling
155



3. Ask each child to stand in front of the muror and
observe only the image that he/she sees above the top

part of tape.

4, Instruct the child to go back to his/her seat and dmaw
what he/she saw at the top of his/her paper.

5. When this step has been completed, follow the same

with the space between the Ist and 2nd

plece of tape, between the 2nd and 3rd, and below the
3rd.

Evaluation: The children should be more aware of the basic
nmkeupdthelrbodtesbyviewmgthemmtemlsqf
pmpoﬂtouedams.mscusstonq{thefouowmgmymstm
the understanding process:

1. Was it easter to draw a figure when you looked only at
a small portion of it? Why?

2. Were the proportions easier to see? What other ways
could you do this activity?

Variation: Use just one child (or the teacher/counselor) as a
model and have all the children draw the same figure. Make
the drawings life size by using large sheets of butcher paper.

+ ¢+ 4
PARACHUTE ACTIVITY
{Physical Development Activity No. 7)

Objective: To help the children leam the value of cooperation
in physical activities.

Level: Primary

Materials Needed: A sheet, blanket or parachute, and
several soft articles (nerf ball, balloon, pillow)
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Procedure:

1. Place the sheet or blanket on the ground and space the
children at equal distances around the outside.

2. Ask chiidren to bend down and grasp the end of the
sheet and pick it up.

3. Show the value of tecmiwork in the following activities:

a. Making a dome—All children raise the sheet
overhead and pull it down very rapidly.

b. Catching Ohjects—Place an object in the center of
the sheet. Have the children jerk the sheet up and
see how high they can throw the obfect and still
catch it in the sheet.

¢ Put additional items (one at a time) on the sheet
See how many ohjects the children can throw in
the air and catch without dropping them.

Evaluation: The children should be aware that working as a
team made the activity successful. Talking about teamuwork

would be very appropriate at this point. Suggested questi ns
to use are What helps it? What hinders it?

Variation: Divide the group into two teams with each team
on one-half of the sheet. Place a ball in the center of the sheet.
Eacn team tries to toss the ball off the sheet on the opponent’s
side.

BUILDING A TREE HOUSE
(Physical Development Activity No. 8)

Objective: To have the children use their imaginatic-s by
taking an imaginary trip to gather materials to build a tree
house.
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Level: Primary
Materials Needed: None
Procedure:

1. Explain to the children that they are going to go into
the forest to gather materials and then butld a tree
house.

2 Begin by discussing things theyll need to take—
Pantomime gathering up materials (hammers, nails,
saw, etc.)

3. Pantomime the following:

a. Marching into the woods

b. Gathering materials, sawing board, etc.
¢. Finding a suitable tree

d. Climbing the tree

e. Putting up the tree house

f. Building a chair _for the tree house

g. Sitting down on the chair to talk about the house
you butlt

4. When the children sit down tn thetr chatrs to talk
about their house. bring the discussion around to
individual differences.

a. Could a very tall person come to your tree house?
Someone very short?

b. Coula someone who was wearing glasses?
5. Discuss the need to consider differences in others as

we plan activities, and doing certain things tr
accommodate these differences.
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Evaluation: The children should be observed as they com-
plete their imaginary trip and build their tree house. At the
conclusion of the activity, a breinstorming session on how
mdlwdualdgﬂ'ewnmsamwnstdered!nschooleudtday
should really bring the point home. Jf the children have

difficulty getting started on the bratnstorming, provide sug-
gestions such as different size desks and chatrs _for difjerent

size children, positioning of people (n the room with vision
and hearing problems, etc.

Variation: Take a vartety of imaginary trips. The children
enjoy these and can be very “reative. Some examples:

1. a trip to the moon
2. a trip to Africa
3. a tr'p to the beach
4. a trip to the North Pole
5. a trip through a desert
t + 4+

TRUST WALK
(Phystcal Development Activity No. 9)

Objective: To help the children leam Letter the value of trust.
Level: Intermediate
Materials Needed: Blindfolds for one-half of the class.
Procedure:

1. Discuss the word trust.

a. Can you think of a time when you trusted some-
one?

b. Can you think of a time someone trusted you?
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2. Provide time for discussion and examples of trust.
3. Have the chiidren choose partners for the trust walk

4. Allow the children to participate in the trust walk
using the followirq guidelines:

a. One of the pair is blindfolded.

b. The second member will lead his/her partner
arouxd a designated area, making sure that no
danger comes to him/her. Leading is done by
placing a hand under the partner’s elbow.

¢. After a_few minutes, pariners reverse roles.

Evaluation: The children will experience the feelings of trust
through participation in the activity. Follow up discussion
should include the following:

1. feelings of the leader,

2. feelings of the one being led, and

3. the development of trust
Variations:

1. Complete the activity using only verbal directions for
the blindfolded partner.

2. Set up an obstacle course on the playground as the
setting for the trust walk

t + ¢

LOOK WHAT I CAN DO
{Physical Development Activity No. 10)

Objectir=: To have the children demonstrate the ability to do
several things at one time.
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Level: Primary and Intermediate
Materials Needed: None
Procedure:

1. Divide the class into groups of four or five.
2. Name a leader for each group.

&Dmtgnateagimnstgnnlwhenﬂteleadersays“lmk
What I can Do" and performs an action, Le. snapping
fingers. All persons in the group tmitate the action.

4. Have the person on the child’s right then to become the
leader and say “Yes I can do that and I can also do

this” Le. snapping fingers, tapping foot. All repeat the
two actions.

5.Havethenatpersononﬂ!erightsay."loandommq
those and also this” and shows 3 stmultaneous

actions, Le, snapping fingers, tapping foot. patting
head. All repeat the three stmultaneous actions.

6. Continue to play until all persons {n the group have
added an action (The tdea is to see how many
different actions can be done stmultaneously).

Evaluation: The children will be able to identify something
they learned about their abtlity *o do several things at once.
To facilitate discussion. questions such as the Jollowing
should be posed:

I.D!danyonedomm-ethauﬂleyﬂwugutheymuld?
2. What provided the extra incentive? and

3. Was anyone fearful of trytng the activity? What caused
this feeling?

Variation: Have two groups compete against each other to
see which goup can do the greatest number of actions
simultaneously.
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THE GREAT STONE FACE
(Physicat Development Activity No. 11)

Objective: T> provide the children with practice controlling
Jactal expressions.

Level: Primary
Materials Needed: None
Procedure:

1. Explain to the children that you are going to be doing
an activity which requires that they try to keep from
laughing as long as possible.

2. Choose a child to be the “great stone face”. This chtld
sits on a chatr in _front of the room.

3. Each of the other children has an opportunity to come
up and try to make the “great stone face” laugh.

4. The child who succeeds tn making him/her laugh then
becomes the next “great stone face.”

5. If you want to add variety to the activity, you may use
a stopwatch to see who was able to keep the “great
stone face” the longest time.

Evaluation: The chiidren will discover that maintatning a
specific pose requires that they exhibit a great deal of control
over their body and that the actions of others can greatly
affect the amount of control they have.

Variation: Have the children pretend to be a mantkin or a
statue. Others wtll attempt to get them to change their position
in some way.

t o+ o+
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MY FINGERPRINTS/HANDFRINTS
(Phystcal Development Activity No. 12)

Objective: To help the children be aware that there is no one
exactly like them.

Level: Primary
Materials Needed: Tempera paint, paper.
Procedure:
1. Have each child carefully observe his/her hands.

a. What are some things you notice about your
hands?

b. Are all hands the same size?
¢ What about fingemails, freckles, moles, scars?

2. Ask the children if the look of their hands will change.
Point out that age, weathering, growth, etc, will change
the appearance of the hands.

3. Discuss the fact that Jingerprints will never change.
That is why the police department uses fingerprints as
a means of identification.

4. Have each child moke fingerprints und handprints on
a plece of construcdon paper.

S. Prepare a class poem or short story about the
indtviduality of each person's hands.

Evaluation: The children will discover that each person has
spectfic characteristics to his/her handprint. Such discussion
questions as those posed below may assist the process:

1. What particular thingis) do you see on your hands that
you don't see on someone elses?
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2. What other kinds of things affect the way our hands
look? iLe. better fingemalls, band aids, cuts, scratches,
etc.

Variation: Have a blindfolded child try to identify other
classmates by shaking hands with them.

t + ¢
WHO'S MISSING
{Physical Development Activity No. 13)

Objective: To assist the children in developing a more acute
observation skill

Level: Primary
Materials Needed: None
Procedure:

1. Instruct the children to look around the room and
observe all of thelr classmates.

2. Then have everyone close their eyes while the teacher
leads a child from the classroom.

3. When the teacher/leader says "Who's Missing” the
children have 5 seconds to look around the room and
name the missing person.

4. The person who correctly tdentifies the missing person
gets to be the leader for the next round.

5, At the end of the activity,talk about things the children
looked for when trying to tdentify the missing person.

Evaluation: The children will be able to tdentify the
“missing” classmate. Discussion should focus on such things
as:
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I.Wlmtdtdyoulook_fortnbytngmtdentyythemlsmg
person?

2 Wasiteastermldentgfysome'?nlsslmpawls”?%y?
Variations:

I.Hauejustonepersonbe“tt.”matpermnlsﬂleonly
one who can guess “Who's Missing.”

Z.WhenﬂwchUdmnbecoangoodat!dentyyum
ﬂlemlsutgperson.swmatsmdemss(tMa

different place each time the leader says “Who's Miss-
ing.”

t oo+

PASS THE DONUT, PLEASE
(Physteal Development Activity No. 14)

Objective: To provide the children with an opportunily to
practice cooperation skills in a phystcal activity.

Level: Intermediate

Materlals Needed: Plastic straw Jor each child and con-
struction paper donuts.

Procedure:

1. Explain to the children that they are going to
participate in a donut passing relay.

2. Choose one person to help you demonstrate the best
passing technique.

a. Both players put straws between their teeth.

b. One places the paper donut on his/her straw.
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¢. The second player must get the donut onto his/her
straw using only teeth and the straw.

J. [If the donut falls to the floor, the team must begin
again.

3. Hove the children count off to form teams of four.

4. Announce that a! the signal to begin, each team tries to
be the first to pass the donut from the front to the back
of his relay team. {After several dropped donuts, the
children wtil leam to balance the straw carefully and
make slow rather than quick, jerky movements).

5. Provide team winners with the opportunity to choose a
Jun time activity for a subsequent game period.

Evaluation: The children will be able to show the physical
dexterity necessary to participate in the activity.

Variation: Have the children use plastic spoons placed

between their teeth (handle between teeth) and pass a
marble, button, paper clip, etc.
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DIMENSION
OF SOCIAL
DEVELOPMENT

n reflecting on the dimension of social development,
Emunsdors must be aware that children have social needs

which frequently take precedence over their academic
necds. Children must be taught and given the opportunity to
practice socially acceptable human interaction skills if they are
ever to learn how to build positive and healthy relationships
with others. Learning how to function socially must be
addressed in the same manner as any academic subject.
Chiliren need information skills and the self-confidence in
order to function successfully and responsibly in a social
climate.

RESEARCH ON SOCIAL DEVELOPMENT

Socialization is a difficult process in which children learn
to interact effectively with other children and with adults in
their environment. Because school 1s a social setting, educators
must be concerned with how children interact with their peers.

Social development, a critical factor in the educational
process, frequently influences, to a great degree, just what and
how well each child learns. The dynamics of classroom climate,
peer relationships, and teacher-pupil interactions, strongly
affect the learning climate of the classroom. Because of the important
role of social development in the educational process, Morgan
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and Jackson {1980) reported that planners of school curriculum
programs need to consider a broader range of learriing content
than has hbeen true in the past. This broader range must
fixclude social development activities.

Diugokinski {1984) stressed that "If chidren are encour-
aged to work cooperatively with each other and other com-
munity members in their schools, the stage is sst for
experiencing and appreciating the benefits cf connectedness
and cooperative activity™ (p. 210).

D'Andrea (1983) also pointed to the tmpertance of social
development activities for all children. He stated that "Ele-
mentary school counselors can more effectively work toward
promoting the persona! growth of all primary age school
children by becoming more involved in consultation with other
school personnel during curriculum planning and fmplemen-
tation” {p. 218).

One of the most valuable curriculum additions to promote
social development is that of group interaction activities. Piaget
{1965) reported that a child's consciousness is altered as a
result of group interaction in terms of specific interpersonal
skills. Such group activities provide opportunities for children
to learn sharing. cooperating and group problem solving, and
decision making The activities provided in this chapter
specifically address these particular topics.

NEEDS TO BE ADDRESSED

Needs in the area of social development which we feel are
most appropriate within the educational system include the
following.

1.To get along with others.

All children have a need to make friends and to get along
with their peers. This is, in part, what makes school fun.

2.To have a sense of belonging.

The sense of belonging to a group s a very comforting one.
This is why children frequently talk about "my class.” “my
reading group,” or “my team.”
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3. To work cooperstively.
A strong feeling of accomplishment can be gained from
working together to complete a project.

4. To share responsibility.

The idea of “doing one's part” is very important to an
elementary school child. It tends to fit in well with the child’s
sense of fair play.

8. To experience a sense of importance
a3 a member of the classroom.

Each child needs to gain a sense of :he feeling that occurs
when recognized for his/her special characteristics.

SKILLS TO BE DEVELOPED

In addition tc the needs which mast be addressed in the
dimension of social development, several skills must be
developed if the child is to be socially adjusted within the
classroom setting. We feel that the flve most basic of these skills
are as follows.

1. Communication Skills.

For efilcient development. the child must leamn effective
listening skills, conversational skills, and skills in providing
feedback to peers and others. The child also must gain
experience in presenting ciear and direct messages to others.

2, Staring Skilis.
Childrea who are willing to share are usually well accepted

in the classroom social setting. This skill must be regularly
encourgged and reinforced, especially in the primary grades.

3. Taking Turrs.
If the concept of taking turns is regularly practiced in the
classroom, students will naturally develop this habit. Regudar

positive reinforcement to those children who practice the skill
will tend to generate more interest in cultivating this habit.

4. Cooperation Skills,

Opportumities must be provided for childreri to work
together in small groups so that they can leara skills for
cooperation.
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. Goal Setting and Decision Making Skills,

Frequently aduits feel that they must make decisions and
set goals for children who are “too young" to o it for
themselves. In reality, though, even very young children are

capable of developing these skills if appropriate opportunities
are provided for them.

INTEGRATION OF
SOCIAL DEVELOPMENT ACTIVITIES

The elementary school counselor is in a very advantageous
position to observe the child in day-to-day socialization
activities and to be aware of the school atmosphere and
learning conditions which directly affect socialization. Since no
two children react in the same way to these influences, the
counselor's role is to aid school staff in interpreting these
influences and their effect on children. Often a helpful
procedure is for the counselor to develop some classroom
activities which will promote socialization within the classroom
and to work with the teacher in presenting such activities.

The following pages of classroom activities have been
developed in such a way that their use will foster social
interaction within the elementary school classroom. They are
written for use by teachers or counselors: in small groups, or in
classroom size groups, as an integral part of the curriculum.

For example, the "Student of the Week" activity could be
integrated into Language Arts by having each child write a
strength of the chosen student. It also could be integrated into
an art curriculum by having each child prepare his/her own
poster to be used when that child becomes the “Student of the
Week.” This process of curriculum infusion will become more
and more natural as it {s practiced.

After participation in these activities. children will feel more
positive about themselves and their classmates, connect more
meaningfully with the school curriculum, and will experience
many opportunities to practice working together in a variety of
school and academically related experiences. In addition,
evidence of more positive social interactions among the children
on a day-to-day basis should become more apparent.
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STUDENT OF THE WEEK
(Social Development Activity No. 1)

Objective: To provide children with an opportunity to receive
posttlueretr;formmztﬁmnclamnntaandberemgnlxedjor
{ndividual strengths.

Level: Primary aiid Intermediate

Materials Needed: Slips of paper with student’s names on
mem.baxorbawl.oaktagorconsﬂucttonpapenpolwutd
camera

Procedure:

1. Names of all children are placed in a box to identify
the “Student of the Week.” Each week one name is
chosen from the box. That child then becomes the
special person for the week. Things will need to be
done to help the child feel special, eg.,

a. Provide the child with a bulletin board to decorate
as he/she chooses.

b. Make a chart from oaktag or large construction
paper which states * "
is special because. Each day, one special trait
should be tdentified by the class members and
written on the chart. At the end of the week the
chart is ylven to the student to take home. (r
possible, the chart should be laminated before the
child takes it home.)

¢. Take a polarotd picture of the child to be placed on
the bulletin board or on the chart.

d Provide special privileges during the week Jor the
child. These can include such things as passing
papers, belng messenger, etc.

2. Every child in the class should have an opportunity to
be the “Student of the Week.”
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Evaluation: Each child should be able to describe at least

three positive qualities or strengths which were identified by
classmates during his/her special week.

Variations:

1. For those children who have birthdays during the
school year. try to amange their special week during
the week of their birthday.

2. Choose a *“VIP (Very Important Person)” rather than a
“Student of the Week.”

3. Allow the child to choose at least one special learming
activity during the week

2R AR

DRAW A CARD
(Saclal Development Activity No. 2)

Objective: To have the children improve communication/
cooperation and listening skills

Level: } rimary and Intermediate

Materials Needed: Small index cards with statements, ques-
tions, or unfinished sentences printed on them

Procedure:

1. Have the children arrange chairs or sit on the floor in
two circles, an Inside circle and an outside circle.

2. Give the pack of cards to the first student in the inside
circle. That child will draw one card and respond.
Questions or statements on the card should be of a
positive nature and should include such things as

a. Tell three things you like about school

b. Say something nice about the person across from
you.
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c Mmtuxzsmebestﬂuugyoudtddurmgsummer
vacation?

d Tell about your pet.
e. Tell about your favorite Jamily activity.

J. Ask someone in the group what he/she likes about
you.

3. After completing his/her response, have the child pass
thepackg’mrdsonmﬂtenextperson.mecards
continue around the inside circle until everyone has
had a tum.

4. Designate children in the outside circle as listeners
whomaybeaskednajolnﬂwad!mtythmughsudt
leader directed questions as “What did Johnny say he
ltked about Mary?”

5. After everyone tn the inside circle has had a tum, have
the two groups exchange Places so that the outside
circle now becomes the inside circle,

6. Pass the cards around the new inside circle until
everyone has had a tumn.

Evaluation: Children should determine the effect of the
activity on thetr listening/cooperating skills through dis-
cusstion of questions such as the  following:

1. How did you feel when You were on the inside/out-
side?

2. Can you provide any clues that might help everyone
be better listeners?

Varlations:
1. Use one large circle for the activity.

2. Have the children prepare the statements and ques-
tions that are written on the cards,
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3. Divide the class into smaller groups so that each group
has just four to five children in it

t + ¢

PENNANTS
{Social Development Activity No. 3)

Objective: To have each child express his/her individuality
through an art related activity.

Level: Intermediate

Materials Needed: Felt or construction paper pennants, scrap
material, letter patterns, old magazines.

Procedures:

1. Begin by showing samples of pennants for colleges.
Discuss the fact that the pennant often identifies a
specific school or team.

2. Ask the children to design a pennant for themselves, It
can contain either their name or initials and can be
decorated any way they wish.

3. Place completed pennants on a classroom bulletin
board or hang on walls in the classroom

Evaluation: The children should be able to tdentify at least
two characteristics which show their individuality. This could
be accomplished by having each student show his/her
pennant and describe it to the class.

Variations:

1. Utilize classroom groups for an activity and have each
group develop a pennant to identify thetr group. This
also provides an excellent time to introduce and
reinforce the value of teamwork.

2. Have children develop a classroom slogan and put it
on a series of pennants.

t o+t
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CLASS QUILT
(Soctal Development Acttuvity No. 4)

Objective: To help children become more aware of how each
member of the class makes an {mportant contribution to the

group.
Level: Intermediate

Materials Needed: Qtelz”xlz”pteeeqfclothforevery
member of the class, permanent markers.

Procedure:

1. Explain how quilts are made—that each piece of
mateﬂal!nthequtlthasbeenseumontnaspectal
uuytoprmr!deapattemlnthepast.qmllsweremade
Jrom scraps of old material—each piece often hac a
personal meaning to a Jamily m .

ZTelIchtldrenthateachcy‘ﬂtemlsgomgtobeaskedto
prepareablockqfﬂteclassquw.'meycan draw
anythtngd!eyuxmtontheblockbutmustputtheir
name or initials somewhere on thetr square.,

3. When the squares are all completed, have them sewn
together to make the class quilt (Be sure to emphasize
the tmportance of each person'’s contribution.)

4. As teacher or counselor, make a block for tllustra“on.

5. Place the quilt on display so that parents, visitors, and
others in the school may see it

Evaluation: The chiidren need to make the connection that
each person was an important contributor to the completion of




Variations:

I.Usethe@ult!deamluusauneajawrlteclassstory
uﬂﬂteadtdu!ddmwu:gasceneﬁnmmesmryon
his/her block.

2 In addition to the individual blocks, have chtidren
work in groups of three or four to make some “team"”
blocks to _form the qutit border.

t ¢+ ¢

HOBBIES GRAPH/CLASS GRAPH
(Social Development Activity No. 5)

Objective: To assist children in becoming more aware of
similarities and differences among class members.

ievel: Intermediate
Materials Needed: Paper. pencils or crayons, ruler
Procedure:

1. Discuss some similarities of class members as well as
some differences.

2. Suggest that it may be fun to actually count the
number of each of these similarities and differences
and then to make a graph of these.

3. Complete one graph with the children to show them
how a graph is constructed.

4. Ask one-haif of the children to complete a hobbies
graph mshowsomeqfthedgﬂ’erentintechlass
members. Suggest that they may want to graph such
hobbies as vatching TV, reading, sports, building
things, coitecting things, traveling, etc.

5. Have the remaining children complete a class graph to
show certain physical characteristics, Le. blond hair,
glasses, curly hair, blue eyes, freckles, etc.
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Evaluation: Children can identlfy similaritles and dif-
Jerences through discussion of questions such as

1. How are we different?

2. How are we altke?
Ancther appropriate activity at this time would be to identify
other areas to be graphed which could show additional areas
of similarity or difference. This could include such things as

1. number of persons in my family, and/or

2. classmates’ addresses by street on which they live.

Variations: This activity has many possibilities for vari-
ations—among them are

1. Feelings graph (how are people feeling right now),
2. Height or weight graph,

3. Favorite TV program graph,

4. Favorite food graph. or

5. Birthday graph.

FAMILY TREE
{Social Development Activity No. 6)

Objective: To help each child feel more of a sense of
belonging to the group.

Level: Primary or Intermediate

Materials Needed: Outline of tree on bulletin board or tree
branch placed in bucket of sand, leaf patterns, construction

paper, paper punch, yarn.
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Procedure:

1. Explain that the group will be making a class family
tree and that each member of the ‘family” needs to
think of their own special interest so it can be added to
the tree.

2. Have each child prepare a colored leaf for the tree. A
helpful procedure is to provide patterns or even have
leaf shapes already cut out for younger children.

3. Ask each child to print his/her name on the front uf the
leaf and write one short sentence to describe an
interest. “I am Mary Stewart, I like to collect pictures of
movie stars.”

4. Punch a hole in each leaf, tie the yam through, and
hang it on the tree.

5. Provide time for children to share their interests with
the class members.

Evaluation: The children wtll be able to identify themselves
as members of the classrvom family. This can be determined
through having intermediate grades complete a brief essay
entitled “My Role in the Classroom Family” while primary
children could be videottped as they discuss thelr Yamily”
role.

Variations:

1. Use a large bunch of grapes on a bulletin board with
the caption ‘“this is our bunch"—children will wr'te
their interests on the grapes.

2. Prepare a class Yamily" album. Provide a page for
each student to write his/her name and interests.

3. Have each child complete a self portrait using colored
yam for hair. Punch a hole at the top, thread yarn
through and hang them on the famtiy tree.,

o+t
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THE LABEL GANE
(Soctal Development Activity No. 7)

Objective: To help children explore, within a group setting,
feelings generated by the reactions of others to them.

Level: Intermediate

Materials Needed: Strips of paper for headbands for all
participants

Procedure:

1. Explain to chiidren that they wtll be “labeled” tn such
a way that others will be told how to react to them.
They will not know what thelr label says but others in
the class will.

2. Ask for volunteers to participate in the activity.

3. Put a headband with a message on it on each
volunteer. (Make sure the student doesn't see what is
on the headband). Headbands should have the
following messages printed on them. (It may be wise to
assign negative messages to the most well adjusted
children.)

a. Listen to me.

b. Interrupt me.

c. Smile at me.

d. Argue with what I say.
Praise my ideas.
Agree with what I say.
Make fun of what I say.

T e Moo

Ignore me
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4. Have volunteers sit In a circle and introduce a topic for
discussion. Be sure to remind volunteers to react to the
person according to what the headband says.

5. After about 5-8 minutes, stop the discussion and ask
Jor reactions from the volunteers. Allow them to guess
what they think thetr headband says.

Evaluation: The children should be able to identify the
Jeelings which were experienced as a result of the activity. To
help children do this, an advantageous procedure is to ask

such question as

1. How did it feel to be laughed at, interrupted, ignored,
praised, etc.?

2. How can we apply this leaming to our every day
communications with our classmates?

Variation: Do this activity as a whole group activity with
several children having the same sign. After a period of time,
write the labels on the chalkboard and have the children go
stand under the one that they think they are wearing.

LA S

WHAT'S INYOUR BAG
{Social Develppment Activity No. 8)

Objective: To have the children share their hobbles and
interests with their classmates.

Level: Upper primary and Intermediate

Materials Needed: Paper bags for each child, crayons or
markers

Procedure:

1. Direct children to decorate their bag in such a way
that it tells something about their hobbies and inter-
ests.

2. After this phase has been completed, ask each child to
bring in one or two items to put in the bag that will teil
others about their obbies.
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3.Wheneachbag!scompleted.pmdeaper!odqfttme
(2-4 minutes) for each child to share the contents of
ms/nerbagwtththeclass.(mlsisanwpedauygood
activity to help children get to know each other at the

beginning of the year.)

4. Ask the teacher/counselor to prepare a bc.g to share
with the class.

5. Encourage the children to share as much or as little of
themselves as they wish

Evaluation: The children wiil be able to identify at least one
thing they leamed about a classmate. To determine if this
occurred, have each child respond to the sentence stem "
leamed...(ﬂ'theyhawd;ﬂicunygeMngstanedme
teacher/counselor should provide some examples such as °I
learned that Suzy and I both like to read mystery books,” "]
learned that Jason likes to ride a roller coaster.” etc.)

Variation: Rather than haviny the children make a pre-
sentation of their bags to the class, have bags displayed so
the children may look at them and try to guess whose bag it
is. (This is a good way to use this activity after th/: children
know each other pretty well )

t + ¢+
FRIENDSHIP CHAIN
(Social Development Activity No. 9)

Objective: To enable children to become more aware of the
value of friendship.

Level: Primary and Intermediate

Materials Needed: Strips of colored construction paper %" by
6”, paste or staples

Procedure:

1. Discuss friendship. What does it mean fo have a
Jriend? What kinds of things do friends like to do to-
gether?
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2. Have each child put his/her name on a Pplece of 34" by
6" construction paper.

3.Attadtalquthesupsquaperlndmmukefashwnm
develop a class ‘friendship chatn” that contains the
names of everyone in the class.

4.Askthechtldreny'theywouldlikeduldmnﬁvma!her
classes to add thetr names to the friendship chain. If
possible, extend the chain to tnclude all members of
the school,

5. Display the chatn in a place where it can be seen by
all. possibly the lunchroom or the library.

6. Remind the children that the chain should provide a
reminder for them of the value of JSriendship.

Evaluation: The chtldren wtil observe the value of frienciship
thmughadlscussioanﬂtechammtermsqfhowttmnbe
applied to every day classroom living. This process will occur
through discussion of the following:

L. How can we be friendlier !iere in the classroom?

2.Whatamsomeumystobeagmdfrtend?

3. How can u'e promote friendship throughout the school?
Variation: Provide several sirips of paper for each child
Have chtidren develop their own personal friendship chains
by writing the names of all thelr friends on the paper. Suggest

that they take it home and put it where it can easily be seen
to remind them of all the friends they have.

t o+ ¢

PEOPLE POSTER
(Social Development Activity No. 10)

Objective: To enable children to gain a better sense of
connectiveness.
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Level: Primary and Intermediate

Materials Needed: Chalkboard and chalk or posterboard
and markers

Procedure:

1. Talk with the children about belonging—ask about
groups to which the children may belong such as
scouts, church groups, athletic teams, etc.

2. Give the children an opportunity to reflect on the
positive feelings assoclated with belonging.

3. Explain that the classroom group is another example of
belonging and that each person is an important
member of that group.

4. Tell the children that they will be provided with a
pictorial representation to show how everyone in the
class connects with the rest of the class.

5. On the chalkboard, write the teacher's name in block
letters across the board.

6. Have each child come up to the board and _fit his/her
name in so that it connects with the others in a
crossword _fashion,

T

KAREN

A D C

T H
MRS. SMITH'S CLASS A
A Y A R
R NATALIE
Y D 1

PERRY EDITH
o
S
ELAINE
I
N
DREW
A A
L
TOM
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7. Display the people puzzle for several days to atd the
children tn gaining a sense of belonging.

Evaluation: The children will, hopefully, expertence a sense
of connectedness through a discusston of how the puzzie
shows our connection to others. Also a helpful procedure is to
talk with the class about other connections they have such as
famuy,BoyorGlﬂSmuts,dmnﬁmem

Vmﬁﬂomhomdesmaugmupsuuthalmqfauthe
children’s first names and have them complete their own

people puzzles. When they are completed, compare the
different puzzles to show the children that many different
ways exist for the class to connect.

R

LEARNING ABOUT BEHAVIOR
{Social Development Activity No. 11)

Objective: To help the children become aware of th-ir
behavtors and understand how these behaviors affect others.

Level: Primary and Intermediate
Materials Needed: Chalkboard or chart paper.
Procedure:

1. Ask the children to think of all the d{fferent ways they
can to describe traits of people. Some of the things that
may be mentioned are nolsy, quiet, leaders, followers.
happy. sad. helpful, courteous, friendly, rude, etc.

2. After a rather extensive list has been developed, have
the children try to think of reasons why people act as
they do. Discuss this at some length.

3. When this has been completed, request that the
children choose at least one word to describe how they
are most of the time. If the children say that none of
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the words describe them, ask that they try to think of a
word that does describe them

4. Ask each child to choose a word from the list to
describe the teacher or counselor.

Evaluation: The children will be able to tdentify at least 2
personal behaviors and describe how these behaviors may
qﬂ'eaﬂwchmnclmwmmuve!ywnegauwly.

Variation: Use a series of pictures exhibiting different
behavlor traits. Ask each child to choose one and make up a

liitle story or skit to explain why they think that person is
acting in that way. (This is a fun activity for the children
beoausetheytendtomakeupsomewrytnteresﬂngstoriesto
explain the behavlors.)

t + ¢

WORKING IN GROUPS
{Social Development Activity No, 12}

Objective: To provide the children with an opportunity to
practice the skills necessary for successful group work

Level: Intermediate

Materials Needed: Construction paper or oaktag, scissors,
ruler, old magazines, crayons, scraps of paper, and paste.

Procedure:

1. Discuss group cooperation. Stress that when the
children work in groups, each of the following should
be evident.

a. Everyone in thc group should participate.
b. Ideas should be shared.

¢. No one should be the "boss.” All should work to-
gether.
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2. Divide the class {nto groups of 5 or 6. Provide each
group with a plece of oaktag, scrap materials, scissors,
etc., and ask them to design a flag for their group. The
Jlag should represent their group in some way.

3. Have the group members work together for about 15 to
20 minutes then bring the groups together to discuss

group cooperation. Is everyone sharing (deas, parti-
cipating, and working together?

4. Then have the groups work together for about 10 to 15
more minutes to complete their flag.

5. Provide time for the children to place their projects with
the other groups.

Fyaluation: Each group of children will be able to success-
Jully complete a project in the allotted time and will be able to
identify specific actions or behaviors which helped to enhance
cooperation within their group.

Variation: Provide many opportunities for group work with
various tasks. Continue to remind the children of the
impoi tance of working cooperatively during group work and of
getting everyone involved (n the profect.

t + ¢

INSIDERS VS. OUTSIDERS
(Social Development Activity No. 13)

Objective: To allow the children to experience the feeling of
being on the instde of the group as well as the feeling of being
“left out™.

Level: Intermediate

Material Needed: None
204  Elementary School Counseling
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Procedure:

1. Divide the class into two groups with 8 persons forming
an instde circle and the remainder of the class on the
outside circle.

2. Present the discussion rules as follows:

a. Only the children on the instde circle may enter
into the discussion

b. A child on the outside circle may only speak If
invited tnto the tnside circle—but he/she must go
back to the outstde circle after having finished

speaking.
3. Introduce a topic of interest to the group. Allow the

{inner circle children to discuss the topic_for about 10 to
15 minutes.

4. Stop and discuss feelings and reactions of both groups.
a. How does it feel to be a member of the inner circle?

b. How does it feel when you want to speak but can't
because no one will invite you into the inner circle?

¢ How did it feel to be a member of the outside cir-
cle?

5. If time permits, choose 8 new persons to be members of
the inner circle and have the groups exchange places.

Evaluation: The children will be able to Identify various
Jeelings which arise as a result of being an insider versus
being an outsider. As a result of this discusston,they should be
able to describe at least two things that they as a class can
do to help everyone feel litke an “insider".

v+
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THE GOOD DEED BOX
(Social Development Activity No. 14)

Objective: To help the children be aware of courteous acts of
thetr classmates.

Level: Primary and Intermediate

Materials Needed: A “good deed” box, slips of paper, and
pencils.

Procedures:

1.

Prior to the introduction of this activity, prepare a “good
deed” box using a shoe box. The bax should be covered
with Con-Tact or other decorative paper and should
have a 17 x 5% slit tin the top. (The lid should be
covered separately from the box so it is removable).

. When the box is completed, introduce it to the chiidren

as the “good deed” box which should contain descrip-
tions of courteous or _friendly acts which the children
observe in the classroom.

. Encourage the children to be alert for these positive

acts, to write them on a slip of paper. and to put them
in the "good deed” box. {Suggest that they name the
student in their description, Le, ‘John shared his
crayons with Mandy” or “Susie told Mary she would
help her learn her spelling words.”)

. At the end of the week,open the “good deed” box and

share the information with the class.

5. Posttively reinforce the children for showing courteous

Jriendly behavior.

Evaluation: The children will be able to identify and
describe at least 10 good deeds which were performed by
various class members during the week.
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Variations:

1. I "tattitng” is a concem in the classroom, use a
“Positive Tattles” box where the children are to “tattle”

on someone only for doing positive things.

2. Develop a committee of children to be on the lookout
for “good deeds” among their classmates. Have them
report to the class « . the end of the week. Change the
committee members each week so that everyone has a
turn.

MY SHOPPING LIST
(Social Development Activity No. 15)

Objective: To allow the children to make a decision re-
garding choices they would make for others.

Level: Pricaryand Intermediate

Materials Needed: Mail order catalogs., paper, scissors, and
paste

Procedures:

1. Ask the children to think of a gift they received that
really meant a lot to them. Who bought {t? Was it_for a
special occasion? Why is it so special?

2. Request that the children think of four persons who are
very special to them.

3. Provide each child with a plece of 8 %2 x 11 paper.
Have the child fold it in half and then in half again.
When unfolded, it will be divided into 4 sections.

«. Have the children write the names of one of the four
spectal persons at the top of the four sections,
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5. Suggest . they look through the catalogs to find the
petfect gift for that person. (Price is no object in this
activity.)

6. Encourage the children to cut out the picture of the
item and paste it on the paper under the person’s
name.

7. If the children wish to do so, allou: them to share their
gift ~noices and reason for them with the rest of the
clrss.

EBvaluadon: Each child will be able to identify the perfect
gift which they would gtve to_four special persons in thelr life.

Variation: Allow the children to work tn groups on this
activity and choose gifts for their classmates. Each child in
the group will select the name of a classmate from a bax with
all class members’ names in it. The group members will then
work together to choose gifts for the persons whose names
they have drawn.. This Is a _fun activity because the children
then can wll how they would feel about recetving gifts that
were chosen for them.

t + ¢
OUR HELPING FRIENDS
(Social Development Activity No. 16)

Objective: To assist the children to recognize friends who
help them . .elrdaily lives.

Level: Primary

Materials Needed: Bulletin board for pla.ing the names of
our helping friends.

Procedures:

1. Talk with the children about all the people who help
us in our day to day life. Provide time for discussion.
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2. Label these three areas on the bulletin board with the
Jollowtng:

a. In our home
b. In our school
¢ In our community

3. Help children to list as many helpers as they can think
of under each category.

4. Assign each child the name of one helper and have
htm/her write a “thank you _for your help” note to that

person.
5. Allow time for personal delivery to the “school helper.”

6. Talk with the children about their feelings toward
these school helpers.

Evaluation: Each child will be able to identify at least one
helper in each of the three areas.

Variation: Have a helper appreciation day when represen-
tatives from school, home, and community helpers are invited
to the class. Have the children develop a special program for
the helpers (or serve punch and cookies).

t + 4
MY FRIEND MOBILE
(Social Development Activity No. 17)

Objective; To encourage the children to think about activities
they like to do with all their friends.

Level: Intermediate

Materials Needed: Coat hangers, construction paper scraps,
string, scissors, hole puncher, crayons or markers.

Ch8 Dimenstonof Social Development 209

2.5



Procedure:

1. Use a poem or short story about friendship to promote
discussion of the kinds of things friends do together.

2. Ask the children to think of 4 or 5 things they ltke to do
with their friends.

3. Have them cut out circles or other geometric shapes
Jrom construction paper and write or draw a picture of
what they like to do with thetr friends on eac’ shape.

4. Punch holes near the top of the shapes and tie string
through the holes. Suspend the strings from various
parts of the clothes hangers to form a mobile.

5. Suspend the mobiles around the room for the chtldren
to view,

6. Allow the children to discuss in small groups some of
the things they like to do with their friends.

Evaluation: Each child will make a mobile which describes
at least 4 activities which he/she enjoys doing with the friend.

Variation: Have the children work in groups to create their

Jriend mobile. Provide time for groups to share their mobiles
with the whole class.

FRIENDSHIP RECIPE
(Soctal Development Activity No. 18)

Objective: To encourage the children to identify the things
that make a friendship special to them.

Level: Intermediate

Muterials Needed: 3" x 5” “recipe” cards, pencils or pens.
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Procedure:

1. Ask the children what they like about chocolate chip
cookles. Discuss what are some of the things that go
into making a chocolate chip cookie.

2. Talk about recipes, e.g.. we use recipes to make things,
recipes have special ingredients.

3. Ask the children to think of some of the speclal
ingredients that they think would be important in a
recipe for a _friend. Work with each child to develop a
sample with such tngredients as:

1 cup of kindness,
1 dash of humor, and

1 cup of loyalty.

4. Prouvide time for each child to create his/her own recipe
Jor a friend.

5. Allow the children to share thetr recipes with the class
or use them to create an interesting bulletin board.

Evaluation: The children will each develop their own
personal friendship recipe which contains at least 3 traits

which they feel are important to a successful friendship.
Variations:

1. Allow each child to choose a partner and then work in
pairs to create their friendship recipe,

2. Divide the class into groups and have them develop
recipes _for some of the teachers they have had over the
years. These recipes will contain ingredients such as
humor, kindness, firmness, fatmess, patience, etc
(Students really enjoy this activity.)

t o+ 4
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GETTING ACQUAINTED CHECKLIST
(Social Development Activity No. 19)

Objective: To help the children to learn more about their
classmates through completing the getting acquainted check-
list

Level: Intermediate

Materials Needed: A getting acquainted checklist, pencil.

Procedure: This is an excellent activity for the beginning of
a school year.

1. Explain to the chtldren that they are going to have an
opportunity to get to know each other better.

2. Provide each child with a copy of the getting ac-
quainted checklist which contains items such as the
Jollowing:

Find someone in the class who

a. has the same halr color as yours.
b. likes *» read mysteries.

c. likes the same T.V. show as yours.

d hasa birthday in the same monthas yours. ________
e. wears glasses.

has the same favorite color as yours.

S
g. is about the same size as you.
h.

has sneakers on.

L hasearrings on.

J.  has curiy hair.
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3. Explain to the children that they wtll have 10 minutes
to circulate around the room, talk with their class-
mates, and find answers to each of the questions.

4. When the activity is completed, discuss it with the chitl-
dren.

Evaluation: The children will be able to answer at least 8 of
the 10 questions on thelr “getting acquainted”™ worksheet.

Variation: Allow the children to make up their own list of
questions that they would ltke to know about their class-
mates. One question for each child. Suggest that they work tn
small groups and have each person in the group answer the
questions from their group members.

to+ 4

PLAN A PARTY
{Soctal Development Activity No. 20)

Objective: To assist children in cooperatively working and
planning a_fun activity.

Level: Primary and Intermediate

Materials Needed: Various types of material and paper

scraps, cardboard tubes, folil, styrofoam, crepe paper, paper
cups and plates, yarn, ribbon.

Procedure:

1. Choose a theme for the party. It could be a birthday

party, a spectal holiday party. an end of school party,
etc.

2. Decide on the number and type of committees you will
need, Le, decorations, favors, games, food.

3. Ask the children to choose the committee on which
they would like to serve and divide the class into
commilttee groups.
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4. Provide freedom for cooperative planning and working
on the specific committees.

5.Setastdettmejortheacttm!panydmt!splanned.

6. Following the party, evaluate class efforts by having
eachgmupdesaibethesﬁw&gﬂasandumknmqf
thetr particular committee.

Bvaluation: Students will demonstrate effective cooperation

skills by successfully completing and implementing plans for
a classroom party.

Variation: Albwﬂwchtldmn&:umklnsmallgmupstoplan
several different parties around a variety of themes. Provide
time for each group to present their tdeas to the class. Have
theclassmteonthetypedpanﬁytfmtmeyumuldmostuketo
have and follow up by actually having one of the parties.

LA G .

MAKF YOUR OWN T.V. SHOW
(Social Development Activity No. 21}

Objective: To provide for children an opportunity to work
together to create their own T.V. show.

Level: Intermediate

Materials Needed: Video Taping Equipment—Butcher Paper,
Crayons or Markers

Procedure:

1. Talk with the children about their Javorite TV. show.
What do you like about it?

2. Divide the chiidren into groups of 4 or 5 and explain to
them that they are going to have the opportunity to
create their own T.V. show. It can be a comedy. a
dmama, a game show, a news program, or a documen-
tary.
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3. Provide ample time for the students to write a script,
prepare backgrounds if necessary, and practice their pro-
grams.

4. Video tape each of the groups as they put on their T.V,
show.

5. Replay each group’s T.V. show.

Evaluation: Children’s groups will each present their com-
pleted T.V. show to the class demonstrating thelr organization
and cooperation skills.

Variation: Use this same activity in a social studies or career
education cluss. Have the children leam about the different
Job responsibilities in ‘“putting on” a television program.
Explain job networking and cooperation in delivering a
successful television production. Perhaps the children could
visit a local or regional televiston studio and vtew many
different responsibilities firsthand.
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DIMENSION
OF SELF-CONCEPT
DEVELOPMENT

he self-concept dimension of development is one which
Is frequently ignored in the educational system because
“there 18 not enough time to complete all of the
academic content.” While we are aware that the recent

academic standards, we contend that a program which
promotes the development of a positive self-concept also will
show strong academic gains,

RESEARCH ON
SELF-CONCEPT DEVELOPMENT

When children enter the educational system, they have
Images of themselves which have been based on personal
experiences during their early years of life. The school must aid
children in a continuous development of their selfi
through activities atmed at self-awareness and self-under-
standing.

Understanding of self is an important early step in
maturation. If children have an understanding of their likes
and dislikes, strengths and weaknesses, and physical charac-
teristics, they are able to make sound decisions. Children,
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however, do not develop such understandings without assist-
ance. Such assistance must be shown through an affective
curriculum aimed at providing experiences for children to gain
increased self-understanding/self-concept.

According to Morgan and Jackson (1980). such self-concept
education contributes directly to children (1) developing goals
and planning for the future, (2) trusting themselves and others,
(3) understanding freedom within necessary constraints, (4)
achieving a more stable image, and (5) building confidence and
security through feelings of confidence and self-esteem.

The effective component of the educational program must
not be considered the responsibility of the counselor alone. A
team effort, which involves the classroom teacher, who is a
prime influence on the elementary school age child, should be
ut'zed. The teacher is a major factor in an elementary school
i« velopmental counseling program which, according to Dink-
meyer and Caldwell (1970), should assist children in the
following manner:

1. To know and understand self ir: terms of assets and Uabilities;
through this self understanding to develop a better under-
standing of the relationships among personal abflities, interests,
achievements, and opportunities. To develop self awareness.

2. To develop self acceptance, a sense of personal worth, a beltef in
one's own competence, a trust in self and self-confidence; to
develop an accompanying trust and acceptance of others.

3. To develop methods of solving the developmental tasks of life as
met in the areas of work and interpersonal relationships.

4. To develop increased self direction, problem solving,and decisfon
making abilities.

5. To develop responsibility for cholces and actions, to be aware that
behavior is goal oriented, and to consider the consequences when
making a decision.

6. To clarify feelings so as to become more sensitive to self and to
personal behavior.

7. To modify faulty concepts and convictions so that one may
develop wholesome attitudes and concepts of self and othere; io be
able to perceive reality as defined by others. (p. 88)
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As counselors and teachers work together to aid children in
optimum development of self-concept awareness, they look
toward developing children who will be able to assume
responsibilities for their actions and decisions. This neces-
sitates that the counseling activities which are provided become

an ongoing and integral part of the educational program.

As children grow in self-understanding and self-awareness,
a tendency is toward a strong impact on child self-concept as
well. In viewing the self-concept, Beane. Lipka, and Ludewig
(1980) suggested that educators need to be aware of several
factors regarding self-perception. Among these are the following:

1. The children may not see themselves the way others see
them because their values may be different.

2. General perceptions of self are quite stable. so con-
tinuing, consistent, positive feedback will have more
effect than a few random compliments.

3. Adults may influence self-perceptions of younger and
preadolescent children easfer than adolescents because
children are more apt to consider adults as significant
others in their lives, while adolescents are more
concerned with the opinions of their peers.

Schools have a wital role to play in helping the children
develop more positive self-concepts. Wrenn {1980) perceived
three major elements in this development:

1. recognizing and stressing personal assets,

2. developing a core of positive beliefs about others and
about life, and

3. demonstrating a sense of caring about others.

Educators, in their attempt to develop programs to enhance
self-concept development, have approached the problem from a
variety of methods. Regular classroom counseling programs
directed by teachers and/or counselor have received much
attention as one method for providing affective education for all
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the children. Classroom counseling programs appear to support
the sugyestion of Beane et al. (1980) that “one way of
enhancing self-concept and esteem in the school is to provide a

curriculum specifically designed for that purpose™ (p.13).

Although considerable support has been provided for the
effectiveness of specific guidance packages [i.e. DUSO (Dink-
meyer. 1970), and My Friends and Me (Davis, 1977)] in
promoting self-concept development, Eldridge, Wittmer, Bara-
kowski, and Bauer (1977) found that the teacher was also an
important variable in self-concept enhancement. In a study with
EMR students, Eldridge and her colleagues found no significant
difference between the experimental groups who were exposed
to the DUSO programs and the control groups where teachers
were free to develop their own activities for enhancing self-
concept. One conclusion that could be deducted is that a good
affective curriculum can be “developed” rather than “pur-
chased.”

In reviewing the role of the school. Beane et al. {1980)
suggested that schools can contribute to the child's self-esteem
by

L. creating a climate characterized by democratic procedures,

studmtparﬂclpaﬂonlndectﬁonmldng.persmalness.mpect.
faimmess, self-discipline, interaction, and flexibility:

2. minimizing failure and emphasizing success experiences through
such practices as team learning;

3. using a variety of grouping patterns rather than always grouping
the students by ability;

4. providing for interaction with younger and older people by

arranging for cross age tutoring and involving elderly people in
school activities;

5. assisting parents to enhance their children's self-perception by
conducting workshops for them, holding parent/student/teacher
conferences, and encouraging parents to take an active role in
thetr children’s learning:

6. permitting students some control over thelr lives by having them
participate in formulating school rules and having them parti-
cipate in teacher-student planning;

7. including curriculum that gives direct attention to personal and
social development; and

8. teaching the students to evaluate their own progress. {p. 27)
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One of the school’'s major objectives must always be to help
children feel good about themselves. According to Clemes and
Bean (1981), children’'s self-esteem is most affected by four
major determinants. They state that positive self-esteem occurs
when children have an opportunity to experience positive
feelings about themselves and their environment which result
from a sense of connectiveness, uniqueness, power, and modeis.

A sense of connectiveness is in evidence when children
have positive relationships with others and when others
approve and respect them. {An activity which promotes a sense
of connectiveness is “Who Are These People™ which is found in
this chapter. Many other activities to promote connectiveness
are included in Chapter 8.)

Children feel unique when their own particuls: strengths
or characteristics are noticed by others. All children need to
have this special feeling. (The “Things 'm Good At” activity is a
good example of an activity to promote uniqueness, Several
other activities to promote uniqueness also are found in this

chapter.)

Power is felt by children when they are able to use their
personal skills and talents in order to maintain direction in
their life. [An example of an activity that promotes a sense of
power is the “Harvest of Skills.” Other activities involving a
sense of power are included in Chapter 10).

A sense of models occurs when children are aware that they
can make sense out of things, that they can make use of
consistent and workable sets of values, and that they have ideas
and goals that produce a feeling of purpose and direction. (An
activity to promote a sense of models is the "Crystal Ball.” Many
others can be found throughout Chapters 7 through 11.)

NEEDS TO BE ADDRESSED

1. The need to be aware of
one's own strengths and weaknesaes;
likes and dislikes

Children need to be able to identify self characteristics
and to have the ability to differentiate between personal
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strengths and weaknesses. They also need to know that all
pemonshavethdrownsetofstmngthsandmatnoonelsgood

at “everything "

2. The reed to be aware of

life experiences which have
contributed to one's development

Aseachofuspondmourownll&aperlenms.mean

readﬂyldenufype:sonallandmarksandtunungpolntstnour
own lves. Children, too, need to review their own life

experiences.

3. The need to be able to
and express one's feelings

Feelings play a major role in self-concept development.
Children need to be aware of the wide array and variety of
feelings they experience each day. They also need opportunities
to identify and express those feelings.

4. The need to be aware of one's
hopes, dreams and aspirations

No matter how old we are, always looking to the future is
helpful. As children progress through the elementary grades,
they. too, need to reflect upon what the future may hold for
them. Regular activities aimed at helping children do this
should promote more realistic perceptions of future pursuits,

s.meneedtobelbkﬁoldend&
personal values and priorities

While children develop most of their values from their
parents, they still need opportunities to evaluate and identify
their own values. In this way, children are learning to develop
their own framework for living,



SKILLS TO BE DEVELOPED

1. Self-Description Skills

When children first enter school, most of them would
describe themselves as being the best, fastest, nicest, etc.
However, they soon begin to compare themselves with others
and find they do not meet these standards in all areas. They
need help in developing self-realization skills in learning to
realistically describe themselves in terms of their strengths,
weaknesses, skills, likes, and dislikes. Children who can identify
and accept their strengths and shortcomings are well on their
way to developing positive self-esteems.

2. Valuing Skills

Children need opportunities in deciding what is important
to them. Although most basic values will evolve from the child's
family life, each also will need to learn the process of valuing in
sorting out those things which are important to him/her.

3. Decision-Making Skills

Decision making skills must be developed in all children at
an early age and practiced throughout their school experience.
Children, who have opportunities to make some decisions on
their own, will have an enhanced self-concept having had the
experience of deciding something for themselves. This exper-
fence also builds self-confidence in children.

4. Feeling Identification Skills

-

While most children are aware that everyone has feelings,
they often describe these feelings in four basic ways: happy, sad,
mad, or scared. Children need assistance in developing an
extensive vocabulary which suggests both the level and the
degree of the feeling being expressed.

5. Prediction Skills

While we do not advocate the development of young
“fortune tellers,” we do feel that youngsters need opportunities
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tolookatmeirownﬁxtureintermsofhopes.dreams.and
aspirations. This is part of the process of developing self-
understanding.

INTEGRATION OF
SELF-CONCEPT ACTIVITIIS

Self-eonceptacmmesamtheoneswmchmostoftendonot
se'emtoﬁtintoﬂmregtﬂarcurﬂcmumandoﬁmamaddedon
asaspeclalacﬁwq.mubeueﬂhowuu.lsthatthmkmdsof
activities can be successfully integrated into the curriculum on
amgularbasisusmgthel(cystombeamthodd.me
“Portrait of a Star” activity can eastly be integrated into an art
classoralmguageartsclassoncmatlvewnﬂng.Thcother
activities listed in this chapter also can be integrated just as

easily.
t o+t

PORTRAIT OF A STAR
(Self-Concept Development Activity No. 1)

Objective: ’I‘ohauechtldrenbeabletotdentyyﬁwself
chamcteﬂstusumchmakemema“stan”

Level: Primary and Intermediate

Materials Needed: Picture of each student, large construction
Ppaper, markers ar crayons, paste or glue

Procedure:

1. Amange for each child to bring in a recent photo of seif
or take a photo of each child prior to the day of the
activity.

ZHammchchtldcutalaryeﬂmpolntedstaroutqf
construction paper. {A helpful procedure is to have a
pattern avatlable for those who need one.)
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3. Instruct each child to paste his/her photo in the center
of the star; then, write a special characteristic in each
of the flve points of the star.

4. Provide time for the children to share their stars with
the class.

5. Display the stars on a bulletin board with a catchy
title such as “The Stars (n the 4th Grade Galaxy,” "A
Visit to Our Milky Way,” or “See the Stars of Golly-
wood.”

Evaluation: Each child will complete a star and be able to
tell the class members about at least 2 of the 5 characteristics
which make himv/her a star.

Variations:

1. If photos are not readily awvailable, have each child
draw a self photo {n the center of the star.

2. Have the children make several stars to indicate
strengths in various areas such as a sports star, a
reading star, etc.

RN

PERSONAL TINE LINES
(Self-Concept Development Activity No. 2)

Objective: To help children become more aware of significant
events in thetr lives.

Level: Intermediate

Materials Needed: 6 (nch x 36 inch strips of oaktag, ruler,
markers, crayons

Procedure:

1. Draw a line on the chalkboard and indicate that it
represents a period of one month's time.
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Z.Askﬂzeduldmnmﬂunkdlnmmmmntswhtm
have happened in the last month. This could tnclude
suchthtngsasahouday.specialﬁeldb'lp.blgtest
class visitor, etc.

3. Indicate the timing of the events along the time line tn
duonologtmlordenanddmwap!cuueatﬂwpouum
the time line when the event occumed.

4. Provide each child with a sheet of 6 inch x 36 tnch
oaktag to make his/her own personal time line
begtnnmgw!ﬂ;btrﬂldateandconunummthe

p:mentSumestﬂmttheymaudeamaximumqfsmb‘
significant evenis along the time line.

5. If th: children need further direction regarding the
mpesq}'ewntsdeude.sumsucthagsasa
spectalg!ﬁ.mmﬂngtvanewhome,thasiblbm,a
memorable vacation, etc,

6. Allow the chiidren enough time to share their time
lines with the class {f they wish

Evaluation: Children will be able to chronicle significant
cvents of their life based on thelr personal “time line.” To help
children clarify thelr information, pose questions such as:

1. What are some things that help you remember that
special event?

2. Would people in your family also categorize that as a
special event?

3. Is any event on your list special only to you?
Variations:

1. Reduce the time period of the time line to one year in
the child’s Itfe.

2. Make a plicture time line and ask each child to place
photos along appropriate places on thelr time line,

3. Have children extend thetr time line_for a period of 5 or
10 years and ask them to speculate on significant
events in the future.

t +
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FEELING BOX
(Self-Concept Development Activity No. 3)

Objective: To provide chtldren with an opportunity to talk
about their feelings.

Level: Primary and Intermediate

Materials Needed: Severai small baxes decorated with Con-
Tact paper. pieces of paper with feeling words written on them

Procedure:

1. Prepare the boxes with a variety of feelings words
inside. Be sure to include more than just happy, sad,
and angry.

2. Divide the class into several groups and provide a
Jeeling box for each group.

3. Have each child close his/her eyes and draw a_feeling
card from the bax. Have each child tell the group about
something that made htm/her feel that way or make a

Jace to show the feeling and have the group guess
what his/her feeling card says.

4. Continue the activities tn small groups until each chtld
has had at least two opportunities to share feelings.

Evaluation: All children will have had at least two oppor-
tunities to discuss special feelings. The discussion following
the activity could fecus on:

1. What kinds of feelings are eastest for you to express?

2. Are some feelings more difficult to talk about?

3. Do you experience certain kinds of feelings more often
than others? Which ones?
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Variations:

1. Have a “Feeling of the Day” activity in which one
specific feeling is discussed and each child has an

opportunity to gtve a personal description of the feeling.

2. Use circles for the feelings bax and have children draip
Jaces on the circles and put them in the box. When a
child chooses a _face from the box, he/she must name
the feeling, then tell what makes him/her Jeel that
way.

NAMFE GAME
(Self-Concept Development Activity No. 4)

Objective: To provide children with an opportunity to express
individual characteristics and personality traits,

Level: Intermediate
Materials Needed: Construction paper, markers, and crayons
Procedure:

1. Instruct the children to make a large seasonal object
Jrom construction paper. (Pumpkin, tree, Slower, heart,
shamrock, Easter egg, etc.)

2. Have each child spell his/her name vertically down
the left side of the paper.

3. Have each child write a word or short phrase
beginning with that letter to describe himself/herself.
Examples:
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istens carefully

asy to get along with
ays nice things to people
ikeable

ntelligent
ager to get good grades

heerful and friendly
rtistic
eady to work

Cx>0 m~twvm™

4. Provide time for the chtldren to share their name
characteristics with the clrss.

5. Utilize the project to make an attractive bulletin board.

Evaluation: All chtldren will complete a name game shape
and share at least two self characteristics with the class. To
promote discusston, the following questions could be posed:

1. Would you have ltked to add some other charac-
teristics but couldn't because they didn’t match the
letters in your name?

2. Did you have trouble with any specific letters in terms
of your characteristics?

3. Were you sumeftmes able to think of many charac-
teristics for certain letters?

Variations:

1. Have the children draw names and write q description
of another child in the group rather than doing their
own name.

2. Allow the children to work in small groups of 3 or 4
and help one another prepare the name character-
{stics.

t o+ 4
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CRYSTAL BALL
(Self-Concept Development Activity No. 5)

Objective: To provide an opportunity for the children to
express their dreams, goals, and aspirations for the future.

Level: Intermediate

Materials Needed: Construction paper circles 12 inches in
diameter, markers, and crayons

Procedure:

1. Discuss crystal balls and their use; that fortune tellers
use them to predict the future.

2. Ask the children to think about their future. What will
they be doing 5 years from now?, 10 years?. 20 years?

3. Provide a large paper circle for each child and tnstruct
them to divide with lines the ctrcle into three parts.
Label one section 5 years, one section 10 years, and
one section 20 years.

4. Have each child draw a picture or write a brief
paragraph in each section to tell what he/she expects
to be doing during each time period in his/her life.

5. Allow the children to make a construction paper base
Jor their crystal ball and place it on the bulletin board
under a caption such as “What's tn Your Crystal Ball?”

Evaluation: Children will be able to choose one of the three
sections of their crystal ball and talk with the class about it. A
helpful procedure is to remind them to think of current
interests and strengths and how they influence what they
predict for their future.

Variations:
1. Provide three different smaller colored ctreles for each

child and request that they have a crystal ball for each
time period rather than dividing the one large circle.
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2. Have the children to take blank crystal balls home
and ask their parent{s) to tell what they think thetr
child wtll be doing (n those same time periods. Have
the children compare parents’ perceptions with their

WHAT BUGS YOU
(Self-Concepts Development Activity No. 6)

Objective: To assist children in {dentifying things that bother
them.

Level: Intermediate

Materials: Box of construction paper scraps, pipe cleaners,
hole puncher, paste,and scissors

Procedure:

1. Discuss with the children things that “bug” people. To
assist them,give some examples such as “When people
don't keep their promises” or “When my little sister
loses pleces to my game.”

2. Provide the children with scrap materials and suggest
that they make a weird bug. Remind them that it
doesn't need to look ltke a real bug. They may just use
their imagination.

3. Allow for extra creativity by providing pipe cleaners for
legs or antenna, a hole puncher for making polka dots,
etc.

4. Glve each child a ptece of white paper (about 1 tnch x
5 inches) to write a sentence to tell what bugs him/her.

5. Use the bugs to decorate the bulletin board {with the
slip of paper placed directly beneath the child’s bug.)
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6. Provide time for class discussion about the things that
bug them,

Bvaluation: Children will be able to describe to the class one
thing that bugs them and tell what {t is about that thing that
is so bothersome.

Variations:

1. Use a large centipede for the bulletin board and make
it a “class bug” Have each child write on the
centipede’s body about something that bugs him/her.

2. Have the children work in small groups to make a
group bug. Let each child write what bugs him/her on
asheetquaperuﬂuchhangsbeneuﬂtmegroupbug
on the bulletin board

+ + ¢

SILHOUETTE ACTIVITY
(Self-Concept Development Activity No. 7)

Objective: To facilitate children identifying at least Sfive
personal interests or hobbies.

Level: Primary and Intermediate

Materials Needed: White and colored construction paper,
Jilmstrip projector or other light source, scissors, paste, crayons,
markers, and pictures

Procedure:

1. Prepare a silhouette of each child by shining a light on
him/her, thus forming a profile and tracing around it

2. Instruct the children to cut out the silhouette and paste
it on a sheet of colored construction paper.
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3. When silhouettes have been prepared, have each child
either cut pictures from magazines and paste onto the
silhouette to show five things in which he/she is
interested, or draw pictures of flve things he/she likes
to do.

4. Assist each child so that when completed, his/her
silhouette provides a picture of his/her interests.

5. Display stlhouettes on the bulletin board or provide
time for children to share their silhouettes with the
class.

Evaluation: Chitldren will identify at least 4 or 5 interests or
hobbies as part of the silhouette activity. In the discussion
portion of the activity, each child will be able to discuss in
some detall, one of his/her special interests or hobbies.

Variation: ]If children do not wish to put anything directly
onto the stlhouette, permit them to write a brief paragraph or
draw pictures on a separate sheet and attach it to the bottom
of the silhouette.

VALUES AUCTION
{Self-Concept Development Activity No. 8)

Objective: To have the children to examine their personal
goals and priorities.

Level: Intermediate
Materials Needed: A values auction sale sheet for each child
Procedure:
1. Explain what an auction is and tell the children that
each of them will have the sum of 85,000 to bid on

items of importance to them. Remind them that {tems
are sold to the highest bidder.
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2. Present the list of items for auction. Some of the items
which could be included in the auction bill of sule

include the following:
a. to always be happy,

b. to make the best grades (n the class,
c. to own all the books you ever want,
d. to be the top athlete in school,
e. to be the most popular child in class,
to be able to help other people,

to grow up to be a movie star,

=

to be the class leader,

| ond

to live in a beautiful house,
J- to be able to tell other people what to db,
k. to always be healthy, and

L to have a happy family.

3. Instruct the children to review the list and decide
which items are most important to them. Then they
should write down the amount they would be willing
to bid to attain that item.

4. Conduct the auction and “sell” each of the walues to
the highest bidder.

5. Evaluate the sale. Are the children happy with thelr
purchases? Would others change their bids in the
Juture to obtain an item they really want?

Evaluation: Children will, at the completion of the activity,
have determined which of the values from the list were most
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important to them. To further facilitate understanding, as part
of the discussion, the counselor/teacher may want to pose

some of the following questions:

1. Was anyone willing to spend their entire amount on
Just one ttem?

2. How did you feel when you didn't have enough money
to purchase a value you wanted?

3. Are some other items which are not on the list ones
which you really value?

Variagtions:

1. Use the auction as a group consensus activity by
dividing the children into groups and having the
children decide as a group what items they wish to bid
on for the auction.

2. Have chiidren write lists of 3 things which are
important to them. Use these items to prepare the
auction blll of sale.

t + +

THE WISHING BOX
(Self-Concept Development Activity No. 9)

Objective: To provide children with an opportunity to think
about something that is really important to them.

Level: Primary

Materials Needed: A brightly wrapped gift box with ribbon or
bow

Procedure:

1. Discuss “spectal gifts.” Ask the children to describe a
special gift they recelved and tell why that gift was
important to them. (The teacher/counselor should be
prepared to share information about his/her special
gift also.)
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2. Talk about prized possessions. What makes them so
special. (Children will no doubt share {nformation such
as the speclal person who gave them the gift, the gift
itself, the special meaning behind the gifi, etc.)

3. Show the gift wrapped package to the class. Have
them think about it Then say “If this gift bax was for
you, what would you like it to contain?”

4. Proutdeumeformechadrentoshamﬂwtrwishes,ory'

you prefer, write a brief paragraph or draw a picture of
their special wish,

5. Use the material for a bulletin board by attaching the
baxtomebulleﬂnboardandputungsapsq‘paper
with the wishes on them in a circle around the box.

BEvaluation: Children will identify something that s very
important to them and will be able to tell the class why that
item/thing/person {s important to them. Each child should
havemeopporum!tymtellatleastoneoﬂwrperson what
would be in his/her “Wishing Box.”

Variation: Have each child make thelr own “gift box” from a
small milk carton and draw or write on a plece of paper what
their special gift would be.

t + ¢

WHAT WOULD YOU BUY?
(Self-Concept Development Activity No, 10)

Objective: To enabie chtidren to participate in a decision
making activity based on their personal values.

Level: Upper Primary and Intermediate
Materials Needed: Mail order catalogs, penclls and paper
Procedure:

1. Display a malil order catalog and tell the children that
some people call them “wish books” because they wish
they could have certain items,
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2. Ask the children {f they have ever looked through a
catalog and wished they could have certain ftems.

3. Etplatnthatthedaslsgomgtopmtendﬂmteachg'
them has $300.00 to spend and that they are to
prepare an order from the catalog not to exceed their
8300.00.

4. Allow sufficient time for the children to make decisions
based on their own personal values.

5. Provide time for the children to share their orders with
the class if they wish.

6. Take time to discuss differences in likes, values, and
interests.

Evaluation: Children will complete a “wish list” of items not
to exceed 8$300.00. Following the activity, questions to be

posed might tnclude:

1. How did you make decisions about what things were
{mportant to you?

2. Did anyene go over the 8300.00 and have to eliminate
something? If so, how did you declde what to elimi-
nate?

3. Can you think of something you might want that
money can't buy?

Variations:

1. Limit the children to a number of items Jrom the
catalog rather than a specific price figure (Although the
dollar figure provides some math reinforcement, also.)

2. Have the children work in dyads and share the
informaticr: with a partner rather than with the entire
class.

t + +
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MY FAVORITE PLACE
(Self Concept Development Activity No. 11)

Objective: To provide an opportunity for the children to
identtfy a place which has a special meaning to them.

Level: Intermediate

Materials Needed: Shoe boxes, construction paper, various
other scrap materials, cotton for clouds, twigs for trees, etc.
paste and scissors.

Procedure:
1. Ask the children to close their eyes, relax, and picture

2.

in their minds thelr very favorite place.

While the children are relaxing and thinking about
this favorite place, ask them to think about why they
like that place and what are some things that make it

spectal.

Encourage the children to tell the class something
about their favorite place.

. Glve each chtld a shoe box and provide time Jor them

to make a diorama to show thelr special place.

. When they have completed i, suggest that they make

construction paper people that we might see if we
visited thetr ideal place. (If they paste a bent drinking
straw on the backs of their people, they can stand
them up in the diorama.)

6. Display the completed dioramas.

Evaluation: The children will each complete a diorama
which shows a place which ts special to them. They also
should be able to tell the class why the place is special to

them,
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Variation: If the dioramas seem a bit time consuming, the
same project may be completed by having the children draw

pictures of their favorite place and writing a brief narrative to
go along with it

t + ¢

WISHING ON A BIRTHDAY CAKE
(Self-Concept Developr. .ent Activity No. 12)

Objective: To nave the children identify things which are
important to them in their lives.

Level: Primary and Intermediate

Materials Needed: Construction paper, crayons, markers,
scissors, and paste.

Procedure:

1. Provide each chiid with a large piece of construction
paper (to make a birthday cake) and several small
strips {for making candles).

2. Explain to the children that they are to cut out the
cake and cut out one candle for each year of age.

3. Ask the children to make one wish for each candie
and write the wish on the candle.

4. Instruct them to paste the candles on their birthday
cake.

5. After the children have completed the activity and
shared their wishes, discuss the different kinds of
things for which people wished.

a Did some people wish for things which wouid
benefit others rather than themselves?
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b. Were some of the wishes for things that are non-
material?

¢ Do you think any of your wishes will ever come
true?

6. Use the cakes for an interesting decorative bulletin
board.

Evaluation: Children will be able to identify their own
personal wishes for each candle on thetr birthday cake and
give a brief explanation as to why the particular wishes are

important to them.
Variations:

1. Use the theme of “Wishing on a Star” to have the
children think of things for which they would wish.

2. Use the idea of a magic genie who gives three wishes,
Have the children describe their three wishes.

t o+t

THINGS I'M GOOD AT
(Self-Concept Development Activity No. 13)

Objective: To assist children to identify thetr strengths.
Level: Intermediate

Materials Needed: Paper and pencils

Procedure:

L. Talk about things people are good at doing. Have
several children share somethtng about thelr strengths
as they see them.

2. Discuss the fact that each person has different
strengths; some may be academic, some physical, some
soctal, but everyone ts good at something.



3. Provide children with a sheet of paper and ask them (o
list their strengths. Tell them they may list as many as
they wish, but they must have at least 3.

4. Collect the papers and put them in foiders for a
marking period.

5. Review the papers at the end of each marking perlod
{or at least four times a year.) Have the children add
at least one thing to their strength list each Hime.

6. Make note of changes in children's attitudes towards
their personal strengths. Commend them for being more
positive about themselves.

Evaluation: Each child will identify at least three personal
strengths during the inittal activity and will be able to
evaluate and (dentify at least one additional strength at a
subsequent review with the teacher/counselor.

Varlation: Have each child identify something he/she can
do and would be willing to help others learn to do better.
Then make a classroom helper list:

1. If you want help with math facts, ask

2. If you want to learn to run faster, talk to

3. If you want to keep a neater desk, ask
Jor some tips.

HOW WOULD THEY DESCRIBE YOU
{Self-Concept Development Activity No. 14)

Objective: To encourage children to describe themselves as
they think signifioant persons in their life would describe
them.

Level: Intermediate
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Materials Needed: Paper with lists of descriptors on them,
paper, scissors, and paste

Procedure:

1. Ask the children to think of three people who are
{mportant to them,

2. Instruct them to divide their paper tnto Jour columns
and write the name of their signtficant persons at the
toqumreecolumnsandme(rownnameatﬂwbpq'
thelr fourth column.

3. Provide each child with a list of descriptors such as:

neat popular Jriendily uncoopermative
pretty unpopular generous unfriendly
sloppy intelligent stingy unpopular
ugly stupid handsome strong
courteous wetrd cooperative weak

honest

4 Suggestﬂmtthechtldmndecldehoweachdthethme
persons would describe them and how they would
descﬂbememselves.meymayfeelﬁ'eetousethe
same word more than once and to add their own
words.,

5. Indicate that they should use at least three descrip-
tors under each person's name.

Evaluation: Children wlil be able to tdentify at least three

adjectives which they feel signtficant persons in their life
would use to describe them.

Variation: Instruct chtldren to label the Jour columns as
Jollows: Teacher, Parent, Best Friend, Self. Utilizing the same
list of descriptors, have the children complete the activity
again Watch for positive versus negative descriptors.

t o+t
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THINGS I LOVE TO DO
{Self-Concept Development Activity No. 15)

Objective: To provide children with an opportunity to eval-
uate things which are important to them.

Level: Intermediate
Materials Needed: Pencll and paper
Procedure:
1. Discuss with the children som: of the things they like

to do. Explain that in this activity they will be
evaluating some of these things (n terms of how

tmportant they are to them,

2. Provide children with a sheet of paper and ask them to
list at least 10 things that they really enjoy doing.

3. Then ask the chiidren to label their choices by
answering the following items:

a. Which two activities are your very favorite? (Put a
star behind them.)

b. Which two are your least favorite? (Put a question
mark behind them.)

c. Which ones cost money? (Put a dollar sign behind
them.)

d Which ones are things that your whole family
enjoys? (Put an F standing for family behind them.)

e. Which ones do you enjoy doing by yourself? (Put
an A behind them).

4. When the children have completed the activity, ask
them if they leamed anything about themselves from
this activity. {(Permit time for sharing.)
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5. Suggest that the children keep these lists and reeval-
uate them from time to time.

Evaluation: The children will be able to identlfy at least 10

tmngswhtchmeyeryoydMngandwmbeablewamlyze
ﬂlmead!muesamdmgmmst.typeqfacﬂwy.etc

Variations:

1. Have children divide their paper into four sections and
label each section with one of the four seasons. Then
du-ect:hemmmatleastﬁmacumﬁummmey
enjoy during each season of the year. Complete this
activity by discussing the limitation of certatn activities
by the weather.

2. Have children dtvide their paper into 3 sections and
label them: Alone, With Friends, and With Family.
Then describe flve activittes under each ocolumn,
Discuss and evaluate.

toF ot

MY VALUES JOURNAL
{Self-Concept Development Activity No. 16)

Objective: To assist the children to consider what types of
things they value in their life.

Level: Intermediaie

Materials Needed: Paper and pencil, construction paper,
crayons, markers, and stapler

Procedure:

1. Talk about and define values. Provide time Jor the
children to shaie information about scmething they
value,

2. Give each child a large plece of construction paper and
ask them to fold it and decorate it as a cover Jor their
values journal.
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3. Have the children make their booklet by stapling five
pages inside thetr cover.

4. Instruct the children to put the following headings on
their flve pages.

a. My goals for this year.

b. My goals for the future.

¢ Things that are important to me.

d. Something about my family that I value.
e. Current problems tn my life.

5. Provide more specific direction for some children if
necessary, but most will be able to complete the
activity based on the titles provided

&. Assure children that information is personal and need
. * be shared with classmates if they choose not to do
s,

Evaluation: Chilis_n will complete a confidential values
Joumal which identifizs current and future goals, problems,
and values.

Variation: Have the children keep a journal for a period of 1
to 2 weeks on the following topics:

1. Important things that happened to me today.
2. My feelings about these things.

t o+ 4
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SETTING PRIORITIES—TAKE A STAND
{Self-Concept Development Activity No. 17)

Objective: To help chiidren state a position based on thelr
bellefs and values.

Level: Primary and Intermediate

Materials Needed: Unfinished storles for discussion and
reaction, chalkboard, and chalk

Procedure:

1. Talk with the children regarding decisions they have
made. Ask them to think about why they made the
specific decisions. Point out that our own personal
values help us determine how we will act in a sttua-
tiort.

2. Explain that the class is going to participate in a
decision making activity based on their values.

3. Write the words "Yes,” “Not Sure,” and “No’ high on the
chalkboard and spaced about 5 to 6 feet apart.

4. Present a dilemma such as the followling to the class.
“You know that your best friend tore a page out of a
library book, but the teacher is blaming someone else.”
Would you tell what you know?

5. Choose 5 to 6 children to “Take A Stand” on the issue
by going to the chalkboard and standing under the
word that describes what they would do. Provide
discussion time for children to give reasons for their
cholces.

6. Continue with the activity until all children have had

an opportunity to participate. Some additional types of
situations are as _jollows:

a. John gave you a cookie at lunchtime, Now he says
you owe him a favor and he wants to copy the
answers from your math paper. Would you allow
him?
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b. You don't really ltke Mary very much because she
{s always talking behind people's backs and

saying things to hurt people’s feelings. She just
called and invited you to be her guest at the
amusement park. Would you go?

Evaluation: Children will participate in an activity which

requires that they make a decision regarding a specific
situation and be able to explain reasons for their decision.

Variation: Have the children *Take A Stand" on various
items such as the following: {(Place the letters a, b, and ¢ on
the chalkboard jor choices.)

1. You jurt had a birthday and got your very favorite gift.
Was it

a. a bicycle,

b. a ponable T.V. for your room, or

C. your very own telephone?
2. You recetved a surprising gift of $100.00. Would you

a. have a party and invite your friends,

b. put it in the bank, or

c. spend it on something you really want?
3. Which s most important tn a friendship:

a. loyalty,

b. generosity, or

c¢. honesty?

+ ¢+

Ch 9 Dimension of Self-Concept Development 247

263




A PIECE OF MY LIFE
(Self-Concept Development Activity No. 18)

Oljective: To enable the children to constder and evaluate
how they spend their time each day.

Level: Intermediate

Materials Needed: One large (12" diameter) circle, pencil,
and ruler for each child

Procedure:
I.Explainwmechtldmntimtﬂwyaregotrtgtobe
making a “pie” to show how they spend an average
day.
2. Provide a chalkboard example of a typical day in your
own life by drawing “pie” slices to show time npproxi-
mations,

3. Be sure the children understand that their circle
stands for a 24 hour day and they are to divide it into
sections to show how their time is spent. {Explain that
If they sleep 8 hours, that accounts for 1/3 of the circle.)

4. Instruct each child to make a dally pie to show how

thetr time is spent. Provide directions such as asking
“How many hours do you spend

a. sleeping,

b. going to school,

¢. playing outside,

d. watching TV,

e. doing homework or reading,

£ with family (including mealtime), and

g. doing chores?”
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5.Pmmdet!me_fortheduldrentoshamﬂzetrp(es.'mey
myﬁndﬂuemul&wryeye-openlng.

Evaluation: The children will be able to tdentify how they
spendmelrdayinwnnsqiatomlxhourpaiodg'um

Variation: Ask each child to keep a dlary of a day in thetr
ly'ebasedma%hnﬂmeschedulebeglnntngwtmmwne
theygotoutqfhed.G!uean!llustmﬂmsuchas&ejollmving:

7:00-7:30 Got up and got ready for school
7:30-8:00 Ate breakfast

800845 Watched T.V.

845-9:00 Walked to school

9:00-1145 Morning school subjects
11:45-12:30 Lunch etc.

t +

WHO ARE THESE PEOPLE
(Self-Concept Development Activity No. 19)

Objective: To asstst children in tdentifying other persons who
make a significant impact on their life.

Level: Intermediate
Materials Needed: Paper and pencil

Procedure;

1. Guide the children to develop a “Who Are Those
People” worissheet in the followtng manner:

a. Draw a circle (about the size of a half dollar) in the
center of your paper. Put your name in the center.
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b. Draw 7 more circles (about the size of a quarter) in
various places on the paper. Under each of these
circles, write the following labels:

(1.) Parent

(2.) Best Friend

(3.) Favorite Aunt

{4.) Favorite Uncle

(5.) Grandparent

{6.) Important Teacher

(7.) Other Important Person

c. In the center of each of the circles write the name of
each person you have described.

d. Think of why these 7 people are important in your
life.

2. Provide some time for the children to share tnformation
about the special people in thetr lives.

3. Have the children describe what kinds of things they
enjoy doing with their speciul persons.

Evaluation: The children will consider how several signi-
Jicant persons in thelr lives affect their day to day living and
identify at least one way that each person is special

Varlation: Ask the children to draw portraits of each of thetr
seven people and to place them in the setting they most enjoy
being with these persons.

bt

WHAT I CAN DO WITHOUT
(Self-Concept Development Activity No. 20)

Objective: To provide an opportunity for children to make
some decisions on the importance of certain needs in their
datly lives.

Level: Intermediate
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Materials Needed: Pencil and Paper
Procedure:

1. Talk with the chtldren about things they do daily tn
their life such as sleep, eat, watch TV, play, go to
school, argue, do homework, etc.

ZAskdzudmntomkeaustty'IOﬁmtgswhtdzmeydo
everyday.
3. When thetr list is complete, suggest that they evaluate

thetr list and decide what one thing on that ltst they
could do without for three days.

4. After childrer: have decided, ask them to try doing
without that item for three days and be ready to report

on their progress after the experiment

5. Follow up with « discusston of the experiment. Be sure
to cover the following types of questions.

a. Were you able to do without the item for three
days?

b. Was it difficult to do without your particular item?
If you gave up, how did you feel about it?

Evaluation: The children will be able to experience “doing
without” important ttems in thelr life and will be able to share
the effect of this experience on their day to day life.

Variation: Suggest that the children as a group decide on
one thing they would ltke to do without for a week. {No, it
can't be Math class) This might provide an excellent
opportunity to have the class try to stop arguing or tattling for
a week. At the end of the week, point out all of the positive
benefits of the experiment.

t ¢+ ¢

IDEAL LIVING PLAN
(Self-Concept Development Activity No. 21)

Objective: To assist the children in examining their lifestyle
and consider what things are important to them.
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Level: Intermediate

Materials Needed: Pencil and paper, construction paper, and
markers

Procedure:

1. Ask the children to close their eyes and picture what
their room would look like if they could have it exactly
as they wanted it

Zhnuidet!meforabrtgfdlsmsstoncy'someqfthetypes
of things children would put in thetr ideal room.

3. Give the children a ptece of paper and ask them to
describe:

a. The types of fumiture they would have.
b. Accessories needed, Le. pictures, plants, etc.

¢. Any other things that they would like to have th
their ideal room.

4. When this has been completed, glve the children a
plece of construction paper so they can draw the Jlour
plan for their tdeal room.

5. Display floor plans on the bulletin bvard.

Evaluation: Each child will complete an ideal living plan
which identifies at least 4 to 5 items which he/she Jeels
would be essential to a "perfect” room.

Variation: Provide some decorative catalogs and home
improvement magazines with pictures of room settings. Have
the children cut pictures_from these magazines 1o create their
ideal room in terms of color schemes, decorator touches, etc.)

t o+ o+
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HARVEST OF SKILLS
(Self-Concept Development Activity No. 22)

Objective: To encourage children to evaluate their skills in
terms of strengths and weaknesses.

Level: Intermediate
Materials Needed: List of skills, paper, and pencil
Procedure:

1. Discuss strengths and weaknesses. Point out that
everyone has some things that they are very good at
doing and some things that they need to improve.
Suggest that children give some thoughts to some of
their skills and some things they need to improve.

2. Have children brainstorm some of the things that may
be on the varlous lists of children their age. List all of
the items mentioned on the chalkboard. Some possibil-

ities include:
a. playtng kickball g. handwriting
b. sewing h. helping with cooking
c. swimming i babysitting
d. riding a bike J. spelling
e. doing chores k multiplication tables
J. drawing L making friends

3. Glve children a piece of paper and instruct them fo
draw two baskets on the paper for harvesting their
skills.

4. Then suggest that they fill one basket with 5 to 6
special skills or strengths. (This can be done by
drawing apples, pumpkins, etc. in the basket and
writing the skill on the object)

5. The other basket should contain at least 3 things
which children feel they need to improve.
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6. Provide time for group sharing of their harvest basket
of skills.

Pvaluation: Cht!dmnunlleachbeabletoidemyyatleast
Jlve individual strengths and three weaknesses.

Variation: This activity can be done by having many
dgﬂ'emubaskem—eadtudtfaasktllonlt.smdentsumpfeel
theyhaueﬂmtskiuuﬂuputtheirnanwonasuqupaperand
put it in the basket.

UNFINISHED SENTENCES
(Self-Concept Development Activiiy No. 23)

Objective: To provide children with an opportunity to in-
crease self awareness and feeltngs of selfworth.

Level: Primary and Intermediate
Materials Needed: List of unfinished sentences  for sharing
Frocedure:

1. Arrange the children in a large circle.

2. Explain to them that today they will be thinking about
themselves. thetr strengths, their feelings, and thetr
relationships with others.

3. Ask the children to number off by 5s so that there will
be several number 1s, number 2Zs, etc.

4. Begin with the first unfinished sentence and indicate
who will respond. Le., I would like all number 4s to
complete this statement.”
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5. Use statements stmilar to the following:
a Iamverygoodat. ...
b. Iget angry when.. ...
¢ My friends like the way I. . . .
d. If I were the teacher Id . . . .
e. One of my favorite things is . . . .
J. Something that is hard for me to do is . . . .
g. 1 feel jealous when . . . .
h 1 would liketogoto. ...
L My favorite school activity is . . . .

6. When the children have completed the activity, discuss
similarities and differences.

Evaluation: The children will be able to participate suc-
cessfully (n the activity by completing the unfinished sen-
tences provided.

Variation:
1. Divide the class into small groups and give a list of

unfinished sentences to each group. Children share
tnformation within their goup.

2. Provide each child with a slip of paper with one
unfinished sentence on it When the child’s turn comes,
he/she completes the sentence, then chooses 3 other
children to complete tt.

t o+ o+
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“ME” SHIRT
(Self-Concept Development Activity No. 24)

Objective: To encourage children to share information about
things that make them special persons.

Level: Primary and Intermediate

Materials Needed: Large plece of construction paper,

crayons, markers, paste, yam, old magazines, scissors, glitter,
etc.

Procedure:

1. Discuss T-Shirts. They usually have a picture or some
type of special decoration on them. Provide a few
minutes for the children to iell the class about their
Javortte T-shirt

2. Explain to the children that they are going to make a
“me” shirt to tell the class about themselves. Some of

the things they may want to draw on their “me” shirt
include

a. family members,

b. pets,

¢. a favorite place to visit, and/or

d. favorites—food, sport, color, TV show etc.

3. Glve each child a large piece of construction paper and
instruct them to draw a large T-shirt on the paper and
cut it out.

4. Provide ample time for students to complete the
decorations on their “me" shirt to show things about them-
selves.

5. Display the “me” shirt on the classroom clothesline.
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Evaluation: Each chtld will complete a “me” shirt which
tdentifies at least 5 spectal characteristics or qualities.
Variation: Provide instructions for the children, but have
them complete their “me” shirt at home. Hang them on the
classroom clothesline and ask class members to guess which
shirt belongs to which child.

+ + ¢+
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DIMENSION
OF COGNITIVE
DEVELOPMENT

uch of each elementary child's school experience is
spent on the development of cogniiive skdlls because
many teachers think that ihis {s the mast important
skill to be emphasized within the educational system. While this
is true to some extent, we promote the idea t™st cognitive
evelopment is just one of the five dimensions which needs to
be addressc . The dimension of cognitive developmes:i must be
combined with those of sucial, physicel, career, and self-concept
development if [aldren (me (0 achieve to thefr cptimum
potential.

RESEAR'CH ON COUIMILTIVE DEVELOPMENT

In order ‘or children t- Lecome more capable of dealing
effectively with their environment, certain abilities must be
strengthened. These include such factors as effective use of
thinking skiils, ability to process information effectively,
development of better listening skills, and improvement of
decision making ability.

According to ihompson and Rudolph (1983), four blocks
are in the development of children's thought processes. They
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1. egocentrism block—shown by the inabflity to see
another's point of view,

2, centration block—shown by the inability to focus on
more than one aspect of a problem,

3. reversibility block—shown by the inability to work from
front to back and back to front to solve problems, and

4, transformation block—-shown by the inability to put
events in proper order. {(p. 19)

In attempting to work through these blocks, children must
receive assistance in the form of structured activities. Wirth
{1977) suggested that such activities which are aimed at
improving academic achievement must integrate affective
components in order to be most successful. This belief 1s also
supported by Kaczkowski (1979) who stated that “a basic skill
area like arithmetic or reading can be used as a vehicle not only
for remediating a child’s skill but also for enhancing his or her
level of self-concept and level of aspiration” {p. 50).

Activities which are provided on the next several pages have

been designed to strengthen specific cognitive abilities. This
seems to be a critical factor in helping each child to achieve

maximum potential. Piaget {1965) reinforced this beltef when
he stated that “cognitive competence is the child's chief
mainstay to reality and hence the chief bulwark of his general
emotior 1l stability” (p. 29).

NEEDS TO BE ADDRESSED
1. The need to be able to motivate
oneself to achieve a goal

All children need to be able to develop self motivation skills.
This can be achieved through goal setting activities where
children can self monitor their progress.

2. The need to express oncself
both verbally and in writing
Very early in each child's school experience, the need to be

able to express oneself becomes very apparent. Children need
repeated opportunities for such expressions.
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3. The need for variation
in #kill bullding activities

%mbmldmgspeclﬂcslnﬂs.mudidrlnandpmcﬂcels
necessary. However, too much of any kind of drill becomes
boring for children. For this reason, use a variety of activities

when developing a particular skill,

4. The neeod to be aware of
how one approaches learning

While most children learmn best within a structured
environment, many of them are not aware of their own personal

lrarning style. They need opportunities to look objectively at
personal style, habits, and behavior.

5 The need to look
at one's own performance and
evaluate progress

Most children rely heavily on input and feedback from
teachers to determine their rate of academic progress. To be
most successful, however, children must be able to utilize self
evaluation techniques ard strategies.

SKILLS TO BE DEVELOPED
1. Listening Skill

Although children should be utilizing listening skills
throughout the school day, few of them receive much practice
in developing good listentng skills. Activities which are fun, yet
promote listening skill-development are provided at the end of

this chapter.

2. Thinking Skills

Higher order thinking skills such as analyzing, reasoning,
and problem solving are necessary for children to be successful
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lnschool.ﬂunkmgskmsshmﬂdbedmdopedﬁ'omthes!m;ﬂest
through the most complex. An excellent source for information
on classifying these skills is the Taxonomy of Educational

Objectives Handbook by Benjamin S. Bioom.

3. Processing Skills

Children need to develop the skill of processing, that is,
they must be able to translate information received so that it is
undemtandableanduseah!etothmmeskﬂlofpmmsmgls

most effectively developed through practice.
4. Seif-expression Skills

All children must have ample opportunities for self
expression in verbal or written form. The “Travel Folder” activity
provides a fun cpportunity to practice this skill.

B. Goal Setting and Decision-making Skills

While many persons feel that young children aren't capable
ofsettlnggoals.wepmmotetheideaﬁmtgoalsemngand
decision making skills should be introduced in kindergarten.
One must keep in mind however, that those geals and decisions
should be age appropriate. If children participate in such
activities early, the skill will continue to develop as they
progress through the educational system.

INTEGRATION OF
COGNITIVE DEVELOPMENT ACTIVITIES

Activities in this chapter have been designed to strengthen
the cognitive development areas and can be readily integrated
into the curriculum through the use of the Keystone
Model. To provide